Suffolk

County Council

Freedom of Information — Response — 26880

Please provide the following recorded information held by the local authority in relation to
Educational Psychology (EP) reports used for Education, Health and Care Needs
Assessments (EHCNAs) and EHCP reviews.

For clarity, this request relates to Educational Psychology services delivered as part of the
local authority, including any internal QA or approval processes.

1. Quality Assurance (QA) documentation

Please provide copies of all documents that describe, govern, or reference any QA or
approval process applied to EP reports, including but not limited to:

* QA policies or protocols,

* internal guidance or procedure notes,

* QA criteria, checklists, or standards,

» workflow documents or process maps.

The Local Authority holds documents detailing the Quality Assurance processes applied to
EP reports. We also refer to professional guidance e.g. Joint Professional Liaison Group
(JPLG) and AEP. These include:

EP specific QA framework and RAG criteria including Internal checklists, QA
guidance, templates and QA workflows

o Document 1 - EP Advice QA RAG framework
o Document 2 - AEP JPLG Guidance for EPs providing advice for EHCNA
o Document 3 - BPS Practice Guidelines
o Document 4 - HCPC standards of proficiency
o Document 5 - EP Advice Hints and Tips
Peer and Senior EP QA processes e.g.
o Document 6 - Locum EP Advice Process Chart

2. Authority to require amendments

Please provide copies of any documents that describe:

* which roles or job titles have authority to return EP reports for amendment prior to
release,

* any delegation of authority between EP staff and non-EP officers in relation to report
approval or acceptance.

At the point of submitting Educational Psychology (EP) advice, Educational Psychologists
are professionally accountable for the content under the HCPC and BPS professional
frameworks and Suffolk County Council guidelines. Feedback is provided by Senior
Educational Psychologists in line with these guidelines and the service’s quality assurance
process, and any requests for amendment at this stage are managed within that process.

No individual or service, including the SEND Team or the Local Authority, is permitted to
require amendments to an Educational Psychologist’s professional advice.



A request for amendment may only be made in limited circumstances, namely, to correct a
factual inaccuracy, such as an incorrect name, date, diagnosis, or inaccurate background
information.

o Document 7 - EP role within EHCNA process

3. Report formats and templates

Please provide copies of:

* any standard report templates used or issued for EP reports,

* any section-level guidance, exemplars, or required headings relating to EP advice for
EHC needs assessments or EHCP reviews.

o] Document 8 - EP Advice Template with exemplars

4. Guidance issued to Educational Psychologists

Please provide copies of any written quidance, briefing notes, or instructions issued to
Educational Psychologists which relate to:

* report wording or structure,

* recommendations or outcomes,

* thresholds,

* alignment with local authority provision, resources, or placement types.

o} Document 9 - EP Advice Guidance

o} Document 5 - EP Advice Hints and Tips
o} Document 10 - Examples of SMART outcomes

o] Document 11 - 25-26 EP provision definitions and legal compliance

5. Communications and feedback artefacts

Please provide copies of any standardised:

» email templates,

* feedback forms,

* pro-formas,

* tracked-change guidance,

used when EP reports are returned for clarification, revision, or amendment following QA
or review.

Standardised QA feedback email:

Hello X

Your EP advice for NR has been quality assured. The overall RAG rating based on these
criteria is XXX.

Each area of your advice has been RAG rated as follows:

Psychological Formulation: XXX

Strengths: XXX



Needs: XXX
Outcomes: XXX
Provision: XXX
Specificity: XXX

Golden thread: XXX

General feedback

Strengths of advice: XXX

Things to improve: XXX

The advice has been moved to your '"Amendments Requested' folder on SharePoint.

Please make the amendments needed to turn any Amber or Red rated sections into Green
within 48 hours. You can reply to this email with any questions.

Once you have finished amending your advice, please move it back into your 'Completed'
folder and reply to the original feedback email saying it is ready to be checked again.

Kind regards,
Suffolk SEP Team
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EP Statutory Advice Towards EHCNA: Quality Assurance Framework

January 2026

Purpose and Principles

Who is this for? This RAG rating system is for all Educational Psychologists (EPs) contributing advice towards EHCNA including both
internal SCC staff and locum/associate EPs.

Dual Purpose:

1. Self-Assessment:
All EPs must use this RAG rating system as a self-assessment tool before submitting their report. This ensures every report is
reviewed against consistent quality criteria prior to submission.

2. Quality Assurance Feedback:
The same RAG system will be used for all QA feedback mechanisms - by seniors, peer reviewers, and in formal audit processes.
This provides a unified framework for feedback, supports transparency, and enables clear tracking of strengths and areas for

development across the service.
Why are we doing this?

e Recentfeedback (including from DfE Advisor and SEND consultant) has highlighted that our EP advice is sometimes too variable,
inconsistent, and not always legally compliant (i.e., incorporating universal provision within main body of report). To address
this, we need to collectively tighten our approach and ensure everyone is pulling in the same direction.

e This RAG framework is a practical tool to support that goal: it provides clarity, consistency, and a shared language for self-
assessment and feedback, helping us all to meet statutory requirements and best practice standards.

e
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How does this fit with wider LA work?

e We have intentionally aligned our RAG criteria with the quality descriptors used by SEND colleagues in the SEND EHCP QA Audit
Tool. This ensures a coherent, system-wide standard for what ‘good’ looks like - so that high-quality EP advice directly translates
into high-quality, legally robust, and needs-led EHCPs. By embedding shared expectations, language, and quality indicators
across teams, we are collectively reinforcing the golden thread from assessment to planning and strengthening our ability to
produce consistent, high-impact plans for children and young people.

e We are adopting a similar approach to our colleagues in social care, who have successfully used RAG ratings to drive up quality
and consistency. By aligning our processes, we strengthen our collective impact and support joined-up working across
education, health, and care.

e The RAG framework links directly to the strategic monthly QA reporting now required (i.e., EHCP QA Audit Programme Monthly
Report), which is designed to support multi-agency working and the sharing of learning across the system.

e This approach will continue to evolve in response to systemic needs and ongoing feedback, ensuring it remains relevant and
effective, for the overarching purpose of supporting better quality EHCPs for all CYP and families in Suffolk.

Principles:

e Clarity: Criteria for Red, Amber, and Green are explicit and linked to statutory and P&TS best practice guidance.
e Transparency: Ratings are visible and can be aggregated for service-wide QA impact.
e Actionable: Each rating prompts specific feedback and improvement actions.

e Consistency: Using the same system for self-assessment and QA ensures everyone is working to the same standards, whether
an SCC staff member or locum/associate.

e
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EP Statutory Advice QA RAG Framework

EP Advice Section

Green Good

Amber Requires Improvement

Red /nadequate

Psychological
Formulation

e Integrates assessment data, CYP and
family views, and multi-agency input.

e Clearly outlines level of need and
associated provision requirements.

o Clearly defines primary and/or secondary
needs.

e Uses strengths-based, accessible, child-
centred, family-friendly language
(acronyms and specialist terms defined).

Formulation is present but lacks clarity (i.e.,

primary and secondary needs not identified)

and/or depth/triangulation.

e Some links between needs and provision
requirements but not fully developed.

e Some attempts made to include child-

centred focus and language.

e Formulation is unclear, generic, or
missing.

e No clearlink between assessment,
needs, and outcomes.

e Language not fully accessible (i.e., too
much jargon) or deficit focused.

e Formulation lacks CYP at centre or use
of child-centred language.

Strengths e Genuine, specific strengths identified e Some strengths identified but may be vague |e Strengths section is absent or only
(not just generic statements). or not clearly linked to needs/outcomes. contains generic/irrelevant statements.
e Strengths are used to inform needs and
person-centred outcomes.
Needs e Needs are concise, specific, and legally [ Needs are present but may be too broad, e Needs are unclear, missing, or not
compliant. detailed, or overlap with strengths. legally compliant.
o Clearly differentiated from strengths.
Outcomes e Outcomes are SMART (Specific, e Outcomes not fully SMART, clearly linkedto |e Outcomes are missing, generic, not

Measurable, Achievable, Relevant, Time-
bound) and owned by a role (who).

e Directly linked to needs and aspirations
(every need has a matching outcome).

e Cover PfA domains where appropriate.

needs and/or attached to a role.

PfA domains only partially included where

needed.

directly linked to needs and/or not
measurable.

e Ownership absent, not attached to role.

o PfA domains absentyet required.
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Provision

Every provision item states who (role),
what (intervention), how often/how
long/where, start date, and review cycle,
and names the data for monitoring.
Provision clearly matches needs and
enables outcome delivery.

Targeted and bespoke provision ONLY
within main body of report. Any Universal
provision moved to Appendix.

Partially quantified; role or frequency
missing; monitoring unclear.

Only some provision is linked to outcomes
and needs.

Some confusion between universal and
targeted provision within main body of
report.

Vague phrases (e.g., “regular,” “as
appropriate”); no ownership; no
quantification.

Provision is not clearly linked to
outcomes/needs

Universal provision heavily
included/misplaced within main body of
the report.

Specificity

All provision is specified, making it clear
when it will happen (frequency), for how
long (duration), and who will deliver it.
Outcomes are SMART and include clear
monitoring, review methods and success
criteria.

Some but not all provision is specific in
terms of timings (frequency/duration) and
who will deliver it.

Some outcomes are SMART and partially
cover monitoring, review methods and
success criteria.

Provision is not specified in terms of
timings (frequency/duration) and who
will deliver it.

Outcomes are not SMART and no
monitoring, review methods or success
criteria are identified.

Golden thread

The advice makes the golden thread

explicit. Each need clearly linked to an
outcome (incl. PfA where relevant) and
matched with fully specified provision.

Elements present but links are incomplete
(e.g., needs not fully mapped to outcomes,
or outcomes to provision).

No coherent thread; generic or missing
links; outcomes/provision not anchored
to stated needs.
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Example RAG Chart for EP QA

Green Amber Red
(Good) (Requires (Inadequate)
improvement)

Formulation X

Strengths X

Needs X

Outcomes X

Provision X

Specificity X

Golden thread X

Using Copilot when self-assessing with RAG approach

Upload your advice and this document. Paste this prompt into Copilot: Compare the advice | have written to the RAG rating criteria, then
tell me what needs to be changed to meet the green criteria.

Other Copilot Prompt Examples Currently Being Used by Team to Strengthen Advice:

e Generate SMART outcomes - Based on this special educational need (copy need here) generate a SMART outcome for this child
to work towards by the end of Key Stage X.

e Checklegal compliance of a piece of advice - Is this advice totally legally compliant and also compliant with the guidance
documents regarding style and content? (Use the + button to add your piece of advice, and then the Provision Definitions & Legal
Compliance and EP Advice Guidance Nov 25)

e Re-draft a section of advice to make it more concise - Re-write this text to make it more concise, without changing the
meaning.


https://suffolknet.sharepoint.com/:w:/r/sites/CYPInclusionService/Psychology%20%20Therapeutic%20Services/Core%20Statutory/EP%20Statutory%20Advice/Quality%20Assurance/QA%20Guidance/P%26TS%20EP%20Guidance/EP%20advice%20RAG%20rating%20table%20on%20one%20page%20for%20Copilot.docx?d=w49a3316068fb4619822ef49bf822e12f&csf=1&web=1&e=mh6Ogm
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1.2

1.3

1. Executive summary

The Special Educational Needs and Disability (SEND) reforms arising from the Children
and Families Act 2014 and the associated Code of Practice (2015) introduced the new
statutory Education, Health and Care Needs Assessment (EHCNA) process which could
lead to the production of a statutory Education, Health and Care Plan (EHCP). This was
underpinned by a strong commitment to improve the way in which the needs of
children and young people (CYP) with SEND were assessed. Key principles included
enhancing the involvement of parents/carers through processes such as co-production
and the voice of CYP ensuring that the aspirations of parents/carers and CYP
themselves were fully embedded within all processes.

Educational Psychologists (EPs) have a unique and statutory role to play in any EHCNA
and so the Joint Professionals Liaison Group (JPLG) has now updated its previous
guidance on EPs’ contribution to those statutory assessments to provide further
advice for the profession and other stakeholders.

This updated guidance is based on the following eight principles and applies to all EPs
who may be involved in an EHCNA, regardless of employment status. These principles
were informed by the discussions that took place at the workshop event held in
November 2019.

Holistic I Fair

Person-
Centred

Transparent

Reflective of
best practice

Accessible I Compliant

Collaborative

A



Glossary

APDR Assess, Plan, Do, Review

BPS British Psychological Society

CoP SEND Code of Practice (2015)

CYp Child and Young Person

EP Educational Psychologist

EHCP Education, Health and Care Plan

EHCNA Education, Health and Care Needs
Assessment

HCPC Health Care Professionals Council

HoS Head of Service

JPLG Joint Professional Liaison Group

PEP Principal Educational Psychologist




2. Introduction

2.1 The aim of this document developed by the JPLG, is to issue guidance to Educational
Psychologists (EPs) when providing advice and information for Education, Health and
Care Needs Assessments (EHCNAs) and is intended to update former guidance, most
recently published in 2015. Its purpose is not only to support practising EPs but also to
inform service users of the standards expected of the profession.

2.2 EPsare regulated by the Health and Care Professions Council (HCPC) and must comply
with its standards at all times.! This guidance will inform good practice for EPs and
help them to uphold these standards. It may also be particularly helpful, if and when
EPs may be faced with any professional challenges identified within the SEND system?

2.3 Following the introduction of the Children and Families Act 2014 and SEND Code of
Practice (2015) (CoP), it is important to reflect on how the implementation of that Act
has influenced practice. In the period 2010-2018 there has been both a reduction in EP
workforce capacity within local authorities (LAs) and an 11% increase in the number of
children and young people (CYP) with an EHCP or Statement of Special Educational
Needs (SEN)3, with research concluding that, "overall, the EP profession currently
shows many of the features of a profession where there is an imbalance between
supply and demand"4. This has led to a significantly greater proportion of EP work on
behalf of LAs being spent contributing to statutory EHCNAs.

2.4 The SEND Reforms and the EHCNAs arising from the Children and Families Act (2014)
have reinforced the emphasis on CYP and their families being at the heart of the
assessment process, the importance of co-production and the ‘golden thread’ linking
aspirations, outcomes, needs and provision and the specificity of the advice being
provided.

2.5 The CoP 9.51 states:

"The evidence and advice submitted by those providing it should be clear,
accessible and specific. They should provide advice about outcomes relevant
for the child or young person’s age and phase of education and strategies for
their achievement".

In addition, “Professionals should limit their advice to areas in which they have
expertise”. There are instances where LAs have interpreted this to mean that it is
unnecessary for EPs to make any comment at all on areas of the CoP that will be
covered by other professionals, such as Speech and Language Therapists regarding

! The standards of proficiency for practitioner psychologists (2015)

2 House of Commons Education Committee Special educational needs and disabilities First Report of Session
2019

3 https://www.gov.uk/government/statistics/statements-of-sen-and-ehc-plans-england-2018

% The Institute for Employment research, University of Warwick Research on the EP Workforce research report
March (2019).
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communication and interaction. However, EPs, and all other advice providers, must
make their own careful, professional and measured judgements about what is within
scope for them to comment on.

2.6 Inshort:

EPs must be free to exercise professional judgement on what they feel is
appropriate to include in any advice that they provide during the process
of an EHCNA.

That judgement will take into account the strengths of each CYP and the
barriers to learning for each CYP and the particular circumstances of
each EHCNA.

Any EP involvement should aim to provide advice which will help the CYP
to have improved outcomes following the implementation of that
advice.

These issues and more have been considered and have led to the development of this
guidance. EPs may be involved in EHCNAs in a range of different ways to support good
outcomes for CYP who are undergoing those assessments.



3. Principles

The following are the principles which should underpin any work carried out by EPs:

1. PERSON CENTRED
CYP and families will lie at the heart of the process, with their views fairly
represented.

2. HOLISTIC
Able to demonstrate a holistic assessment of the CYP and the contexts in which they
learn and live.

3. FAIR
Provide a balanced and informed opinion of the CYP, their strengths, views and
needs.

4. REFLECTIVE OF BEST PRACTICE
Underpinned by current thinking and knowledge of educational psychology,
approached with a critical and reflective attitude, demonstrating an ability to use
psychology in original and creative ways.

Ideally EP involvement should form part of an ‘Assess, Plan, Do, Review’ (APDR) cycle
of support for the CYP as outlined in the CoP.

5. COLLABORATIVE
Involve CYP, parents/carers and all relevant professionals.

6. TRANSPARENT
Present a clear statement of the information gathered and sources. The evidence
will inform a psychological formulation, which in turn results in an underpinning
rationale for the outcomes and recommendations produced.

7. ACCESSIBLE
Report (whether verbal or written) in clear, concise language, sharing psychological
perspectives such that they can be understood by all, with explanation of

terminology.

8. COMPLIANT
Conform to all relevant legislation and professional codes of ethical practice.

Further elaboration of these principles is provided within the following sections.



PERSON CENTRED, HOLISTIC AND FAIR

3.1 CYP and families lie at the heart of the process, with their views fairly represented.

3.2

3.3

EPs are skilled at eliciting the views and preferences of CYP and their parents/carers,
which may include specific aspirations articulated during any assessment contact,
consultations and/or discussions with them. There is a diversity of approaches which
may be used to achieve this, addressing contextual aspects of any individual CYP and
family, including access to specific tools, technology and support from third parties
e.g. interpreters.

Consent, capacity, confidentiality and safeguarding are key ethical considerations

EPs must consider what constitutes ‘informed consent’, ensuring CYP and their
parents/carers understand the role of the EP and the nature/purpose of any
work done, as well as an appreciation of the possible implications of decisions
arising from the EHCNA process. If there is any doubt about consent, then an EP
should seek appropriate professional advice before agreeing to any
involvement. The understanding and significance of ‘informed consent’ may be
understood differently by different parties involved in the EHCNA process. It is
essential that this is clarified within any local procedures agreed between LA
commissioners and EPs.

Capacity and competence need to be considered when there is direct
involvement with CYP and their parents/carers, as well as wider group
discussion about a CYP. The process of assessment and planning may also be
used to develop the capacity and competence of CYP to be able to express their
views, enhance their self-awareness and influence their own learning e.g.
helping CYP to express their aspirations and then develop an awareness of the
skills and knowledge that may be required in order to achieve those aspirations
so that their contribution provides invaluable information for the decision
makers in articulating desired outcomes and planning provision to meet those
outcomes.

Confidentiality The parameters of confidentiality must be established at the
beginning of any contact with CYP and their parents/carers. There may be
occasions when the CYP and their parents/carers welcome the opportunity to
have a 1:1 discussion with an empathetic professional and may provide personal
information which has not been previously shared but is relevant in planning
approaches and provision for the CYP. The HCPC standards and safeguarding
principles must be borne in mind with regard to confidentiality.

Act in the best interests of CYP It is important that the views of the CYP’s and
their parents/carers’ are articulated, heard and respected when decisions are
being made about the future of an individual CYP (United Nations Convention on
the Rights of the Child). There is also a professional requirement that all




recommendations are in the best interests of the CYP. When the CYP and
parents/carers have differing views on the CYP’s aspirations, how the CYP’s
needs might best be met in the future and what might be the most suitable
provision, the EP must explain why they believe that the recommendations they
are making are in the best interests of the CYP.

e Safeguarding When an EP has prior knowledge of the CYP, they must reflect

upon how to share this knowledge with the CYP and their parents/carers and
discuss how it has influenced their consultations, assessments and
recommendations. If an EP is contributing to an EHCNA without prior knowledge
of the CYP, they must ensure that they are aware of the possible impact of any
environmental and family factors on the CYP's development, including Early Help
support, whether or not the child has a Child in Need Plan or a Child Protection
Plan. Safeguarding is ‘everyone's business’ and all EPs must be fully familiar with
local Early Help and safeguarding processes and procedures.

REFLECTIVE OF BEST PRACTICE

3.4

An EHCP must always be informed by advice and information from an EP. The EP is
uniquely placed, by virtue of their skills and overall psychological perspective, to
provide a holistic, strengths-based picture of the CYP and their performance within
their educational context. Any advice from an EP must be professionally independent,
promoting the best interests of the CYP and will be “from an educational psychologist
who should normally be employed or commissioned by the local authority” (CoP Para
9.49) It should be considered in conjunction with educational and other advice.

In providing any psychological advice, EPs should:

e Apply their psychological knowledge and expertise
e Have access to, and take account of, relevant background information about the

CYP, including other previous psychological reports, health, education and social
care reports

e Consult any other psychologists known to be involved with the CYP
e Have direct contact - this may be carried out using a range of different

methods/platforms - with the CYP to gather views and complete any assessment
activities as deemed appropriate within professional judgement.

e Consult with parents/carers and all educational provider(s)
e Utilise a range of information sources to develop a better understanding of the

barriers to success

Oversee and / or have access to records demonstrating an ‘Assess, Plan Do Review’
(APDR) period of intervention as part of a graduated response to need.

Employ professional judgement when considering information about the CYP’s
performance in a range of contexts

e Ensure the sources of any evidence gathered are clearly identified and evaluated.
e Describe the limitations of any evidence gathering process with discussion about

the implications of these
Triangulate information from the above to inform a hypothesis, leading to a
formulation of the CYP’s needs

10



e Exercise caution about the use and reporting of norm-referenced or standardised
assessments to ensure clarity about the uses and limitations of such tools.

e Communicate a summary of involvement and recommendations to the CYP,
parents/carers and professional partners

Graduated approach

3.5

The importance of the graduated approach is outlined in Chapter 1 ‘Principles’ of the
CoP. It is built around a four-part cycle of Assess, Plan, Do, Review to provide SEND
support to CYP with a wide range of additional needs in educational settings.

There are many strengths to the employment of a graduated approach, these include:
® Opportunities for a contextual, extended and holistic view of the CYP

® An ongoing process of individualised assessments that allow for a gradual
understanding of the barriers to and gaps in the pupil’s learning

e Learning from reflection on different approaches to meeting the pupil’s needs

e Construction of a psychological formulation and recommendations that are based
on evidence that has the robustness of a depth and breadth of assessment and
outcomes arrived at from the use of a wide range of interventions and strategies

The involvement of an EP in the graduated approach for the CYP ensures the best
context to enable an EP to provide advice that is current, specific and of high quality.

A graduated approach is a key component of best practice for EPs as recommended by
the CoP, although it is acknowledged that there will be occasions when an EHCNA is
initiated and EP advice requested without this having been possible.

EP advice and information

3.6

3.7

The psychological advice given by an EP during the EHCNA process may be provided in
different ways which could include one or more of the following:

e Written psychological report which provides a brief summary of EP involvement
focusing primarily on recommendations, supported by details recorded within the
EP file

e Written psychological report which provides a comprehensive overview of EP
involvement, formulation, interventions, progress over time, and
recommendations

e Participation in a person-centred, co-production meeting, supported by key
information and evidence recorded within the EP file or one of the above written
formats.

LAs may provide templates for EPs and other professionals to use when submitting
written advice. These templates should be produced following discussion and
negotiation with relevant professionals. The use of commercially produced, generic

11



software has not always been found to be conducive to the production of individual
and person-centred psychological advice so caution is recommended in such cases, to
ensure that principles of best practice are adhered to. EPs may provide supplementary
information through the use of appendices.

3.8 Any advice and recommendations provided by the EP will be time-limited and should
be monitored and reviewed on a regular basis, including contributions to Annual
Reviews as required.

COLLABORATIVE

3.9 The SEND CoP (2015) specifies that the planning and assessment process for the
production of an EHCP should, among other things, “bring together relevant
professionals to discuss and agree together the overall approach” (Para 9.22).

3.10 In terms of best practice, co-production is seen to be second only to partnership, and
better than simply informing or consulting with families, according to Hart’s (1992)
‘Ladder of Participation’.?

Partnership

Co-production |

Tokenism

I

Manipulation

Ideally, EPs will be participants in the co-production process to support a truly
collaborative process and may play a number of different roles as they:

e Are skilled in facilitation, including being able to manage multi-disciplinary
meetings, knowing how to use problem solving, mediation and other techniques to
reach consensus and resolve differences of opinion

e Have first-hand knowledge of the CYP through the assessments they have
conducted.

e Are able to ensure that everyone understands the information which has been
gathered, and any misunderstandings are clarified

> Hart, R. A. (2008). Stepping back from “The ladder”: Reflections on a model of participatory
work with children. Springer.

12



e May enable CYP, parents/carers and educators to contribute to the process and
create a sense of ownership of their EHCP
e Understand the legislative framework and local context

TRANSPARENT AND ACCESSIBLE
3.11 Thereis an onus on an EP to explain the sources of information gathered, the details

of their advice and thus the rationale for recommendations, in a manner that can be
clearly understood by CYP and parents/carers. Reports should be written in clear,
concise language, sharing psychological perspectives such that they can be
understood by all, with explanation of terminology. The content of any written report
should be carefully considered in terms of its audience and the level of detail that is
appropriate and necessary.

COMPLIANT
3.12 Any advice provided by an EP needs to conform to all relevant legislation and

professional codes of ethical practice, including requirements regarding outcomes,
provision and specificity.

Outcomes

3.13 The aspirations of CYP should be a primary consideration in informing outcomes,

3.14

3.15

3.16

recommended strategies and provision.

It is expected that EP advice will be connected and coherent, with explicit links, ‘a
golden thread’ between all elements including aspirations, outcomes, needs and
provision.

Section 9.66 of the CoP:

"An outcome can be defined as the benefit or difference made to an individual as a
result of an intervention. It should be personal and not expressed from a service
perspective; it should be something that those involved have control and influence
over, and while it does not always have to be formal or accredited, it should be
specific, measurable, achievable, realistic and time bound (SMART). "

Outcomes underpin and inform the detail of EHCP, they are not a description of the
strategies and interventions to be provided. The number of outcomes provided is a
matter of professional judgement for individual EPs, but they should be restricted to
those derived from the specific needs of the CYP, and avoid generic recommendations
that would be expected for all CYP.

In keeping with the principle that EHCNAs are person-centred, outcomes should
clearly belong to the CYP, reflecting what is important to them and their family.
Thinking about what is important to and for the CYP is a helpful approach.

Co-constructing outcomes is good practice. It can be helpful if an adult who knows the
CYP and family well is involved in considering outcomes. The knowledge and expertise
of EPs places the profession in a strong position to use psychological skills and

knowledge and, as part of the assessment process, to co-construct outcomes that are

13



3.17

3.18

relevant and fit for purpose. EPs should, whilst considering individual outcomes, also
be alert to the opportunity to influence systems-wide learning and development.

LAs will provide their own expectation about the duration for an outcome and it is
often the span of a Key Stage and the transition into the next one. Some LAs expect
advice on CYP in Yr 6 upwards to contain outcomes for the end of Key Stage 4, using
the ‘Preparing for Adulthood’ outcome areas: Employment, Community inclusion,
Independent living, Health. The longer-term the outcome, the more general it may
appear. However, it will always be tailored to the needs and aspirations of the CYP and
this will be key to the relevance and appropriateness of the outcome. The Revised
Edition © 2017 Preparing for Adulthood www.preparingforadulthood.org.uk is a
helpful resource to support the path towards the longer-term outcomes.

Educational settings will develop shorter-term outcomes, year on year. It is critical
that shorter-term outcomes clearly and coherently work towards the achievement of
the longer-term outcome and aspirations. EPs will be able to make a useful
contribution, directly or through consultation, to the development of shorter-term
outcomes.

Provision

3.19

3.20

3.21

3.22

Psychological contributions to EHCNAs must focus on the needs of the CYP, be
independent, and not be driven by financial or other constraints. Recommendations
should be confined to advice on the approaches required to overcome the barriers to
learning that affect the CYP.

EPs should recommend provision in terms of approaches, strategies and interventions
to achieve desired outcomes. This may include advice on adaptations to the
curriculum, alternative delivery methods, classroom organisation (reasonable
adjustments). Care should be taken to propose that, where necessary, further advice
might be sought from other professional groups, and to avoid recommendations that
are beyond the usual scope of EP practice. Recommendations should be informed
by psychological formulation and based on evidence and psychological theory.

Some LAs have set out guidance about what should be ‘ordinarily available provision’
for CYP in different settings. It may be helpful for EP services to agree a brief
paragraph to be used consistently to confirm that the educational provider has clear
responsibilities to meet need as determined by the CoP.

Any advice provided by an EP should not be influenced by consideration of specific
educational settings.

Specificity

3.23

Section 9.51 of the CoP states:

“The evidence and advice submitted by those providing it should be clear,
accessible and specific. They should provide advice about outcomes relevant
for the child or young person’s age and phase of education and strategies for
their achievement.”

14
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Section 9.69 covers what is expected in each section of the EHCP. Section F must
describe the provision required by the CYP:

“Provision must be detailed and specific and should normally be quantified,

for example, in terms of the type, hours and frequency of support and level
of expertise, including where this support is secured through a Personal
Budget. Provision must be specified for each and every need specified in
section B. It should be clear how the provision will support achievement of
the outcomes.”

3.24 Recommendations for provision should be sufficiently clear and specific so that there
can be agreement about whether or not they are being followed. Some interventions
will be very prescriptive about who should deliver them and how often, supported by
a clear evidence base. EPs need to be cautious of defining levels of specificity where
they have not been involved in the previous APDR process or there is insufficient
evidence to support recommendations.

3.25 Developmental needs can change rapidly; behaviour occurs in a context; changing any
element within the CYP’s environment may have a distinct impact upon performance
and outcomes. This is particularly pertinent for pre-school children or for CYP moving
into a new setting.

3.26 Different educational settings are likely to have different ways of organising their
staffing and resources which may support good outcomes for CYP. It is important that
these differences are acknowledged by EPs within their advice and that attention is
drawn to the significance of any particular relationships for a CYP within a context,
especially when that context may change e.g. at points of transition.

3.27 Thus, there may be tension between levels of specificity and the impact on desired
outcomes. Best practice would be the provision of robust advice leading to clear,
specific and quantifiable provision. The Upper Tier Tribunal has recognised this
position.®

3.28 In summary:

e Evidence-based practice and practice-based evidence should be reflected in the
provision of clear, accessible and specific advice

e Specificity about provision should be avoided where there could be viable
alternatives for achieving the desired outcomes, or where approach and
relationship- based factors are of greater importance

e Guidance should be provided in terms of ‘no less than’, ‘at least’ or ‘always’

e Stakeholders should be consulted or included in co-production

e Work should be done to explain, educate and influence at a local level so that
stakeholders understand why specificity can be limiting and not liberating in some
circumstances

® SB v Herefordshire CC [2018] UKUT 141 (AAC)
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4. Quality Assurance

4.1 EPs are supported in maintaining quality across all aspects of their work through
adherence to a range of professional practice guidelines provided by the HCPC, the
BPS, and the AEP. Guidance includes ethical considerations; professional conduct and
scope of practice.

4.2 The CoP outlines statutory requirements for the provision of all advice, including
specified timelines; standards for the process of data gathering; analysis and the use
of evidence in reaching conclusions and recommendations. It is acknowledged that
the process and format for communication and reporting may be subject to local
variation and negotiation.

4.3  Access to regular supervision is a right and a responsibility for EPs. It provides
opportunities to share thinking, to develop skills and practice and to support
consistency, coherence and parity for those for whom assessments are carried out.

4.4 The key elements in maintaining quality are ensuring adherence to the underpinning
psychology and retaining consistency across the profession. To support this, all
practitioners should implement quality assurance processes designed to reflect
national guidelines and local practice.

4.5 LA commissioners should ensure that EPs have enough time and resources to provide
advice which meets these elements of quality assurance, and adheres to the principles
identified above. Practice-based evidence suggests that this will require, on average,
four half-day sessions, where there has not been previous involvement by the EP
providing the advice; this is in addition to participation in other tasks such as co-
production meetings.

Recommendations for PEPs or Heads of EP Services

Establish systems within a service so that:

EPs have sufficient time and resources to meet the quality assurance elements and principles
noted within this document.

Training on any service protocols and practice is included within induction or commissioning of
contractual work and as part of ongoing programme of Continuing Professional Development.

Regular supervision opportunities are available to discuss practice-based issues.

A self-evaluation checklist of quality is used.

Quality assurance audits are used.

There is regular dialogue with service users.

An anonymised ‘best practice’ file is established.

16



5. Conclusion

5.1

5.2

5.3

54

5.5

EPs continue to make a unique contribution to the assessment of needs in accordance
with the spirit of the legislation. This guidance sets out the way that this could be
achieved.

The EP’s primary role in an EHCNA is to provide advice and/or information.
Psychological advice is based on psychological knowledge and is underpinned by the
core principles of the SEND CoP and its overriding aim is to contribute to EHCPs which
will improve life for CYP with SEND.

There is no statutory requirement for any particular manner or format in which
psychological advice and information may be provided. However, EPs should provide
relevant information which supports the production of an EHCP. They should respect
the process of the local authority which is commissioning their services but remain
mindful of their professional responsibilities and duty of care to any CYP for whom
advice or information is requested.

Whilst acknowledging that the increase in volume of EHCNAs has led to severe
pressures in terms of workforce capacity, EPs must be supported and enabled to
provide advice and information which meets the principles outlined within this
guidance. The involvement of an EP in the graduated approach for the CYP ensures
the best context to enable an EP to provide advice that is current, specific and of high
quality. Early intervention could also reduce the demand for EHCNAs.

The final version of this guidance was completed during the Covid-19 pandemic and
the nature of EPs’ service delivery changed dramatically and very suddenly. EP services
proved to be resilient, resourceful and creative in the ways in which they continue to
support schools, families, children and young people, not least through the EHCNA
process. The use of a diversity of platforms to engage with parents/carers, CYP and
settings is just one example of new methods of working.

6. Looking forward

We anticipate that this guidance will be reviewed and updated as necessary. Further
versions will be informed through:

Collation and sharing of examples of innovative practice from services that adhere to
the principles within this guidance

Seeking the views of service users - CYP and parents/carers and SEND services in
local authorities - as part of a continuous cycle of reflection and improvement
Doctoral research projects
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Preface

This Third Edition of the Practice Guidelines replaces the second edition published in
2009. Legislation, practice and technology have moved on since then and these changes
are captured in the new guidance.

This edition of the guidelines was produced through the British Psychological Society’s
Professional Practice Board by a working group drawn from the range of Member Networks
across The Society whose members are engaged in professional practice, as well as
representatives from relevant expert reference groups of The Society, in particular areas of
practice. Further information is available in Appendix 3: How this document has been developed.

These Practice Guidelines aim to define good practice for all psychologists whether
registered, chartered or in training and offer guidance for decision making. The Guidelines
have been designed for broad application across the full range of applied psychology.

The first part of the guidance (sections 1-3) set out considerations for psychologists on
different contexts of practice. The second part of the guidance (sections 4-8) sets out
guidance for psychologists on how to manage work with clients.

It is recognised that in addition psychologists may require more detailed guidance for
some particular roles and responsibilities or for particular situations in which they work.
Further information is available in the Appendices.

The Society expects that the guidelines will be used to form a basis for consideration, with
the principles being taken into account in the process of decision-making, together with
the needs of others and the specific circumstances. No guidance can replace the need for
psychologists to use their own professional judgement. Effective practice means exercising
this professional judgement in a defensible way that does not put clients or the public at
risk, or undermine, or call into question the reputation of the profession as a whole.

The Guidelines will be reviewed in accordance with Society policy within a maximum
period of five years in order to reflect current legislation, evidence and practice contexts.
Psychologists using the Practice Guidelines should do so in conjunction with the BPS Code
of Ethics and Conduct and the BPS Code of Human Research Ethics, as necessary.

Code of
Ethics and
Conduct

Code of
Human
Research Ethics

Practice
Guidelines




Glossary of terms

Client

The Society’s Code of Ethics and Conduct uses the term person or people throughout,
this is in recognition of the fact that the document is generic and may be used by all
psychologists; academics, researchers, students and practitioners alike.

Throughout this Practice Guidelines document the term ‘client’ is used and refers to any
person or persons with whom a psychologist interacts on a professional basis.

For example, the ‘client’ may be a couple, a family group, an educational institution, a
community organisation or group or a private or public organisation including a court, an
individual (sometimes referred to as, for example, athlete, child/young person, patient,
prisoner, coachee, service user, stakeholder, leader, or student), who are in receipt of the
services of the psychologist.

Psychologist

Throughout this Practice Guidelines document the term ‘psychologist’ is used and refers
to all psychologists whether registered, chartered or in training who provide psychological
services across the full range of applied psychology, in any context of practice.




1. How psychologists work

1.1 Legal and professional obligations of psychologists

Psychologists’ professional practice is impacted upon and governed by a range of
legislation and regulation. Particular psychological disciplines may also need to consider
additional legislation, regulation and guidelines. It is the psychologist’s responsibility to
ensure they are aware of the legislation and guidelines that govern their particular area of
practice as well as the terms of their employment or terms contracted with a commissioner
of their services.

Psychologists are also advised to consider membership of a union or similar body to ensure
they have access to appropriate representation, support and legal advice should they

be subject to a complaint or disciplinary action, or require support for example with an
employment grievance, which may be related to concerns over quality and standards of
psychological service provision.

Further information is available in the Appendices. Important examples to note are:

Health and Care Professions Council (HCPC) Registration

It is a statutory requirement for all psychologists wishing to practice using one of the titles
protected by the HCPC to register with the HCPC. Unregistered psychologists offering
services to the public in any of the domains regulated by the HCPC may commit an offence
by doing so, even if they refrain from using protected titles, provided intent to deceive can
be proved. The Society’s position is that it is in the interests of both the public and the
profession for all psychologists providing services in a regulated domain to be registered
with the HCPC.

Professional competence

Psychologists should value the continuing development and maintenance of high
standards of competence in their practice and the importance of working within

the recognised limits of their knowledge, skill, training, education, and experience.
Psychologists should consider advances in the evidence base, the need to maintain
technical and practical skills and knowledge and the limits of their competence. This is
stipulated in both the BPS Code of Ethics and Conduct and the HCPC Standards of Proficiency.

Professional indemnity insurance

The UK Government has introduced legislation (The Health Care and Associated
Professions (Indemnity Arrangements) Order 2014) which now makes it mandatory for
health professionals to have a professional indemnity arrangement in place. The HCPC has
made having such an arrangement in place a condition of registration.

This may be achieved either through the employer or through a privately arranged policy.
An employer’s insurance may provide cover only for a negligence claim but not for the
costs of a disciplinary hearing. It is the psychologist’s responsibility to check carefully that




they have cover in place that meets their personal/professional needs. Further information
is available in the Society document: Career Support and Development.

Disclosure and Barring Service (DBS) Checks

Psychologists working in certain fields, for example with children or in healthcare, will
need to demonstrate they have had a satisfactory criminal records check at the appropriate
level for the nature of the work undertaken.

Applicants will be provided with a certificate to demonstrate this. Applicants cannot
request a check personally, this can be requested by a psychologist’s employer. For
psychologists practising independently the Society offers this as a service to members.
Further information is available on the Society Website: https://beta.bps.org.uk/Practice-
Guidelines

Equality Act 2010

This Act protects people against unfair treatment, promotes equality and prevents
discrimination against any of nine protected characteristics: age, disability, gender
reassignment, marriage and civil partnership, pregnancy and maternity, race, religion

and belief, sex, and sexual orientation. Respect is a core ethical value for psychologists
and a commitment to equality of opportunity is embedded in all aspects of psychological
practice. Psychologists, where they operate in an organisational context, must also seek to
encourage and influence others in ensuring that equality of opportunity is embedded in
all thinking and all practice relating to access to services for client groups and recruitment
and employment practices.

Providers of service to the public must also make reasonable adjustments for people who
have a disability under the Act. This requirement is anticipatory so requires consideration,
and adjustment where reasonable, of any barriers which may prevent a person with a
disability from using a service.

Data Protection Act 1998

The Data Protection Act defines personal and sensitive personal data, and data must
be processed in accordance with eight principles. It gives individuals the right to know
what information is held about them and provides a framework to ensure that personal
information is handled properly.

Good information governance is at the heart of safe practice. It encompasses physical
data security, access controls and acceptable use, data quality, and records management,
among other things. Psychologists must have appropriate security to prevent any personal
data held from being accidentally or deliberately compromised. In most circumstances,
independent practitioners will also need to register as a data controller with the
Information Commissioner’s Office.

Further information is available in Section 7.1: Information governance, Appendix 1: Relevant
legislation and Society Document: Data Protection Act 1998 — Guidelines for Psychologists.




Freedom of Information Act 2000

The Freedom of Information Act 2000 provides public access to information held by public
authorities. Public authorities include government departments, local authorities, the
NHS, State schools and police forces.

It does this in two ways:

. public authorities are obliged to publish certain information about their activities;
and
° members of the public are entitled to request information from public authorities.

The Act covers any recorded information that is held by a public authority in England,
Wales and Northern Ireland, and by UK-wide public authorities based in Scotland.
Information held by Scottish public authorities is covered by Scotland’s own Freedom of
Information (Scotland) Act 2002.

This legislation permits information to be withheld from disclosure in certain prescribed
circumstances, for example information provided in confidence, related to law
enforcement or where it relates to personal matters.

Health and Safety at Work Act 1974

This Act places a duty on all employers ‘to ensure, so far as is reasonably practicable, the
health, safety and welfare at work’ (Part 1, Section 2.1) of all their employees. Employees
themselves also have obligations under the legislation.

Working together to safequard children guidance

The Government website provides statutory guidance on inter-agency working to safeguard
and promote the welfare of children. Statutory guidance is issued by law; it must be
followed unless there is a good reason not to. All organisations, including charities, are
expected to comply with this government inter-agency statutory guidance. Psychologists
have a duty of care to both their clients and the public. Any allegations of abuse, either
ongoing or historic, must be taken seriously and consideration must be given about
breaking confidentiality especially in cases where other vulnerable people may be at risk.
Further information is available in Section 4: Safeguarding.

Mental Capacity Act 2005

The Mental Capacity Act (2005) provides a clear and comprehensive framework with
regard to capacity and consent for all individuals aged 16 years and above in England and
Wales.

There are five key principles set out in the Act which underpin practice (quoted from

legislative source):

(i) A person must be assumed to have capacity unless it is established that he lacks
capacity.

(ii) A person is not to be treated as unable to make a decision unless all practicable steps
to help him to do so have been taken without success.

(iii) A person is not to be treated as unable to make a decision merely because he makes
an unwise decision.




(iv) An act done, or decision made, under this Act for or on behalf of a person who lacks
capacity must be done, or made, in his best interests.

(v) Before the act is done, or the decision is made, regard must be had to whether the
purpose for which it is needed can be as effectively achieved in a way that is less
restrictive of the person’s rights and freedom of action.

In Scotland the Adults with Incapacity (Scotland) Act 2000 applies and in Northern
Ireland the Mental Capacity Act (Northern Ireland) 2016 is used.

Mental Health Act 1983 as amended 2007

The main purpose of the Mental Health Act 1983 as amended 2007 (MHA) is to allow
compulsory action to be taken, where necessary, to ensure that people with mental
disorders receive the care and treatment they require for their own health or safety, or for
the protection of other people.

The Act sets out the criteria that must be met before compulsory measures can be taken,
along with protections and safeguards for patients. The Code of Practice! provides
statutory guidance for mental health professionals on how they should carry out their
responsibilities in practice under the MHA. Although the Act allows for people to be
compulsorily detained and treated without their consent if required, empowerment and
involvement of patients as far as is possible is required by the Code of Practice.

Those involved in working with people subject to provisions of the MHA, including
psychologists, must understand and give consideration to the five key principles set out in
the Code:

(i) least restrictive option and maximising independence;

(ii) empowerment and involvement;

(iii) respect and dignity;

(iv) purpose and effectiveness; and

(v) efficiency and equity.




1.2 Cycle of professional practice

The professional practice of psychologists is underpinned by four key ethical values —

Respect, Competence, Responsibility and Integrity — and five core skills:

assessment and establishment of agreements with the client;

formulation of client needs and problems;

intervention or implementation of solutions;

evaluation of outcomes; and

communication through reporting and reflecting on outcomes.

These core competencies flow and inform each other as illustrated below.

Communication

Evaluation

Assessment

Audit and

research

Formulation

Intervention or
implementation

Assessment and establishment of agreements with the client
Assessment of psychological processes and behaviour is derived from the theory and

practice of both academic and applied psychology. It includes both assessing change and

stability, and comparison with others. Assessment procedures used will depend heavily on

the practice context and may include:

the development and use of psychometric tests following best practice;

the application of systematic observation and measurement of behaviour in a range of

contexts and settings;

devising structured assessment strategies for individual clients, teams and

organisations; and

the use of a range of interview processes with clients, carers, other stakeholders and

other professionals.




Results of these assessments are integrated within the context of the historical, dynamic
and developmental processes that will have shaped the client as well as future aspirations
or needs. Psychologists have the ability to assess the suitability of different measurement
procedures, depending on the purpose for which the assessment is needed, as well as being
competent to devise and use context-specific procedures.

Formulation of client needs and problems

Formulation is the summation and integration of the knowledge that is acquired by

the assessment process. This will draw on psychological theory and research to provide

a framework for describing a client’s needs. Because of their particular training in the
relationship of theory to practice, psychologists will be able to draw on a number of models
to meet needs or support decision-making. This process provides the foundation from
which actions derive. What makes this activity unique to psychologists is the knowledge
base, experience and information on which they draw. The ability to access, review,
critically evaluate, analyse and synthesise data and knowledge from a psychological
perspective is one that is distinct to psychologists, both academic and applied.

Intervention or implementation of solutions

This will be the stage where the client’s needs, as described by formulation, begin to be
met. This may involve the use of psychological models or approaches to, for example,
facilitate change, solve a problem or improve the quality of a relationship. All these
interventions, or implementation of solutions, are tests of the provisional hypotheses
contained in the formulation, and are subject to repeated modification in the light of
experience and new data.

Evaluation of and reflecting on outcomes

Evaluation is used to measure the effectiveness of activities and interventions both during
and after their implementation. The results of any evaluation and reflection will impact the
next steps taken by a psychologist.

Although employers and others may demand certainty about outcomes, psychologists
should always be careful to make it clear that they are able to provide only interpretations
of behaviour, and advice and guidance, rather than necessarily predicting future
behaviours.

Communication through reporting

Communication skills are integral to all aspects of a psychologist’s role. Effective
communication skills are essential in relation to all aspects of work with others.
Communication skills include communication with clients, all forms of electronic and
verbal communication, professional letters and reports, and the dissemination of research
findings.

Audit and research
Audit and research underpin the cycle, as they help to inform all stages of professional
practice.
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Audit aims to evaluate how close assessment, formulation, intervention and
implementation are against a set of previously given standards of practice. Audit also
evaluates how protocols and procedures, for example related to consent or recording
of activity, have been followed.

Research provides the evidence base for the practice of psychology. Research methods
in psychology vary from qualitative observation to quantitative scientific method, so it

is important to distinguish the nature and quality of the evidence underpinning any
knowledge or techniques being applied. In general, basic research develops theories,
models and data to describe and explain psychological processes and structures, while
primary research develops and evaluates ways of using psychological knowledge to
intervene with people, organisations, processes or technologies to achieve desired effects.
Secondary research consolidates other research to identify higher order trends and
directions.

1.3 Reflective practice

One of the key processes that should be encouraged for psychologists is having a complex
understanding of self in the context of others. The HCPC requires reflection in the record
of continued professional development in order to retain continued registration.

Psychologists will need to make decisions about clients which may have a profound impact
on their lives. Decision-making is often subject to various competing biases. Psychologists
should be aware of the possibility that they may be influenced by considerations which are
not driven by professional knowledge, skills or experience. Maintaining awareness of these
biases is important when trying to think through dilemmas.

Sources of influence and bias may include:

. Cognitive Biases — Over 150 have been described?3# including salience (how readily
something comes to mind), confirmation bias (the human tendency to look for
evidence that confirms their belief and to ignore other evidence), loss aversion
(risky behaviour to avoid loss), beliefs about disclosure (tendency to be more honest
when they believe their actions will be known by others), and dissonance reduction
(justifying actions if consequences are considered worth it).

. Personal Experience — the experience of the psychologist may affect how they view or
treat a client or situation. This may include current or historical trauma, or the kind
of organisation and culture with which they are most familiar. Interventions which
may be appropriate in one context may be ineffective and cause distress in another.

. Motivation — the original reasons for undertaking the profession may change or be
challenged due to fatigue or experience within the profession which may affect the
psychologist’s viewpoint.

. Health — psychologists should be mindful of the potential effect of health conditions
or medications which they may be taking, on their practice.

o Control over the psychologist’s own practice — this refers to clarity and openness in
the management of the psychologist’s business and maintaining the professional’s
autonomy in their interactions with clients.

. Pro bono public work — psychologists are encouraged, and personally motivated to
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engage with such work, while being mindful of impact on the value that is placed on
the profession as a whole.

. An unethical environment — maintaining self-recognition of what the appropriate
ethical standard should be, irrespective of the prevailing situation.

d Environment — political realities may lead the psychologist to make compromises;
while there is nothing wrong with compromises, their constant use may mean a
decline in overall standards.

The literature is generally pessimistic about the ability of practitioners to overcome some of
these biases, considering them to be inherent in human thinking patterns. By being aware
of and acknowledging them, it can be possible to manage their influence. For example,
biases can be levelled out by presenting information in different ways, by engaging the
perspectives of people with different experiences and expectations, or by priming thinking
with different examples.

A key factor in developing and maintaining these skills is the use of consultation or
supervision and having a space where it is possible to open up thinking to the mind of
another with a view to extending knowledge about the self.

It is important that psychologists from all disciplines look after their own wellbeing. This
is not only important for them as individuals, but also for the quality of the care they give
their clients. In their practice and, for example, within their CPD plans and supervision
psychologists should consider self-care and how they can maintain their own wellbeing.

It is also important for psychologists to evaluate effectiveness of practice, by welcoming
feedback from clients. This can be difficult due to fears of criticism but reflective
practitioners are eager to improve and welcome any feedback that will support this process.

1.4 Continuing professional development

Continuing professional development (CPD) is the professional and work-related aspect of
lifelong learning. It is an integral part of the process of adapting to change, and essential
for maintaining and enhancing professionalism and competence. The Society provides an
online facility to record CPD, further information is available on the Society website: http://
beta.bps.org.uk/Practice-Guidelines.

. CPD is both a professional expectation and an individual responsibility to taking a

structured and self-managed approach to further learning through:
— actively engaging in a range of CPD
— maintaining a record of CPD
— applying learning from CPD to professional practice.

d There is a range of formal and informal learning activities that may be used for CPD
and it is recommended that psychologists engage in a mix of CPD activities.

. Professional development is not purely about inputs (i.e. undertaking CPD activities);
it also requires a reflective, outcomes-based approach which focuses on the learning
gained from CPD and its application to current or future practice, together with the
associated benefits for clients and the services provided.
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. All members who are registered with the HCPC are required to comply with their
CPD requirements as a condition of continued professional registration. Further
information is available in Appendix 2: Websites and further information

Mentoring

Psychologists may seek a mentoring relationship with colleagues in order to focus their
attention on skills to add to their competencies. Psychologists taking on the role of mentor
often support the psychologist with their career path. Early career psychologists may find it
beneficial to be mentored by a more experienced psychologist.

1.5 Consultation/supervision

Consultation or supervision is considered an essential part of good practice as a
psychologist. There is no legal requirement for supervision, although it is considered
an ethical and professional expectation to engage in appropriate consultation in order
to support effective practice. Provision of this is therefore an important underpinning
to good quality service delivery. The Society’s position is, for safe and effective practice
in clinical and mental health settings, or with other vulnerable groups, supervision is a
requirement of practice.

The objectives of consultation/supervision are:

. to provide practitioners with consultation on their work with clients;
. to enhance the quality and competence of practice offered to all clients;
. to offer psychologists intellectual challenge enabling reflection, transformational

learning and psychological support to maximise their responsibility for appropriate
self-care; and

. to contribute to the CPD of both psychologist and supervisor by developing
competence in the use and practise of supervision.

All aspects of practice are appropriate for discussion in supervision, including research
activity, administrative and managerial work, service developments, team working, teaching
and the process of supervising others. Supervision is not personal therapy and nor is it a
form of, or substitute for, line management or appropriate training.

For psychologists working in a wide range of settings such as therapeutic and
organisational settings, supervision is a core component of the psychologist’s CPD. For
some areas of practice, the nature of supervision changes over time. This may be unique to
each psychologist and the context of their application. Expectations should be agreed from
the outset and reviewed at appropriate intervals.

Forms of consultation/supervision

Supervision may take the form of clinical supervision, mentoring, coaching, supervision
on placement/work setting, tutorials and peer support. Psychologists may engage in one
to one supervision; group supervision (facilitated or non-facilitated) or peer supervision
and any of these may be face to face or virtual. Whilst it should not be a substitute for line
management, a psychologist’s supervisor may also be their line manager.
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Those working in independent practice, or in the absence of service-based supervision,
should seek supervision from appropriately qualified and experienced personnel as
appropriate. Peer supervision (individual or group) may be an appropriate way to find
collegial support.

Psychologists may select different supervisors, depending on their preferred supervisory
style, nature, orientation and their needs at the time. Particularly for experienced
psychologists, this may be from an experienced colleague from outside their profession,
professional specialty or organisation. Psychologists could also invite supervision from
experts by experience for whom they provide services, where appropriate to the context of
practice.

The Society maintains the Register of Applied Psychology Practice Supervisors (RAPPS),
which recognises psychologists with special expertise in supervision and supervisory
practice. Further information is available on the Society Website: http://beta.bps.org.uk/
Practice-Guidelines.

Amount of supervision

While there is a specified number of supervision sessions for trainees (e.g. for their
Chartered status) which varies across different sub-disciplines of psychology, no definitive
amount of supervision is specified as part of CPD. To determine both the quantity and
nature of the supervision, the psychologist may consider their need for supervision from
various perspectives: their own assessment of need, the competencies required for their
practice; the context of their work; organisational requirements; and the support available.
For psychologists in employment the arrangements for consultation/supervision should be
agreed after considering these factors in consultation with the employer.

Roles and responsibilities of the supervisor

Psychologists undertaking supervision should ensure that they are sufficiently experienced,
competent and appropriately trained to provide supervision. Psychologists are often called
upon to supervise non-psychologists, in which case these guidelines would also apply.

In supervision, the psychologist as supervisor needs be aware of their own competence

in relation to the work of the psychologist and, where necessary, recommend additional
supervisors who may have the appropriate level of expertise. Psychologists may offer
consultancy supervision to professional colleagues, organisations and stakeholders in line
with their competencies.

Psychologists should avoid personal relationships between the supervisor and psychologist
which could adversely affect integrity and objectivity.

Psychologists providing consultation/supervision should do so in line with the guidance in
other relevant sections of these Practice Guidelines.
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Issues of power and control
The nature of supervision itself creates a power imbalance, even between peers. Both the
person providing supervision and the person receiving it need to be aware of this.

The supervisory leadership relationship should be both informative and reflective.
Psychologists in leadership roles as supervisors should provide regular, informative
feedback to the psychologist as well as motivating them to reflect on their own practice,
continue to self-assess and improve self-awareness.

1.6 Leadership

Psychologists at any stage of their career are likely to find themselves in a position where
they are required to demonstrate or model leadership. This may be an integral part of
their practitioner work or may arise through being a leader of a team, including leading

in Society work. Leadership is widely quoted and described in the context of leading
change as, ‘accepting responsibility to create conditions that enable others to achieve shared purpose
in the face of uncertainty’>. Furthermore, leaders ‘can create conditions interpersonally,
structurally, and/or procedurally ’6. These descriptors highlight the often complex process
of psychological change through clinical intervention and also through leading others.

Contemporary leadership styles are generally more aligned to working within a team or a
system rather than being directive. Leading as a psychologist is likely to include dealing
with highly complex information and systems whatever the context. Leading in this

way demands high levels of skill in developing, managing and maintaining professional
relationships. This may include communicating complex and sensitive information, and
reflexivity to enable individuals and teams to co-formulate around difficulty and challenge.
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2. Where psychologists work

2.1 Working environment

When undertaking work with clients, psychologists need to give consideration to providing
an environment which is welcoming, accessible, safe, and offers privacy. Although choice
of workspace is not always available, it is important wherever work takes place with clients
that psychologists consider:

° whether lighting, acoustics, heating and seating are comfortable;

d whether confidential conversations may be audible to others;

d whether there are arrangements to ensure client and practitioner safety, for example
through easy access to another member of staff if a difficulty arises;

° whether access and exits are safe, well-lit and in areas which are likely to be overseen;

. that reasonable adjustments can be made to support effects of special needs and/or
disability;

d whether the setting is culturally acceptable to clients; and

d whether there are facilities and equipment suitable for the clients, for example

lavatories, play materials for children.

Where context of practice allows, psychologists could seek the assistance of relevant
workplace representatives, for example their trade union representative or human resources
staff, in situations where appropriate workplace conditions are not being provided.
However, it is acknowledged that sometimes the ideal workspace may not be available

or that psychologists may not have access to these workplace representatives due to their
context of practice and psychologists should, within the limits of safe practice, be able to
adapt to situations within local constraints in order to provide the best service for clients.

Sometimes, it is important to work with clients in representative environments in order to
understand behavioural drivers. This will apply if the psychologist’s task is to understand
behaviours in such environments and provide support, for example through the use of
technology, design of procedures, training or team design. Psychologists should consider
carefully how to create representative conditions without causing harm. Equally it may
sometimes be necessary for psychologists to work in a client’s own context as that is where
any intervention may be formulated or put in place. Psychologists should ensure they
follow the relevant health and safety guidelines in place at their working location even if
that location is not their usual place of work.

There may be a temptation to make assumptions about what sort of environment is most
suitable, comfortable and culturally appropriate for clients, however it is helpful to ask
them and endeavour to make appropriate adjustments to meet their needs.

Lone working
Many psychologists practise in a lone worker workplace and on occasion visit clients in
their own homes. When working at home, it is necessary to ensure the proper insurance
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and protocols for this type of work, as well as manage boundaries between personal and
private space. When working alone, the Suzy Lamplugh Trust recommends always ensuring
that someone else has access to schedules and contact details for clients. Psychologists may
also want to putin place a ‘code word call’, where should they fail to answer or speak the
correct code word, the police are alerted. This is just an example of an additional safety
practice, and there may be different ideas for ensuring personal safety when lone working.
However, the important point is to think about keeping safe, have a plan and stick to it.
Further information is available in Appendix 2: Websites and further information.

Harassment and bullying

Bullying is behaviour that may take the form of actions or comments that are offensive,
which are intended to humiliate, undermine, demean or injure the recipient. It may
target an individual or group of individuals and is a form or abuse that may be explicit
and therefore obvious, or it may be insidious, an experience recognised only by the
recipient and harder to notice by others. Bullying may be vertical (i.e. between managers/
supervisors and staff) or horizontal (i.e. between colleagues). Clients may also experience
bullying by professionals. While bullying may involve a misuse of power and be committed
in the workplace by a manager, supervisor or senior colleagues (sometimes known as
downwards bullying), it should be borne in mind that it is not uncommon for senior staff
to be bullied by those whose work they oversee.” What can be legitimately classified as
bullying may take into account the particular personal sensitivities and characteristics of
the person suffering the alleged bullying.

Harassment can be defined as actions or comments that are unwanted and which may

be related to age, disability, gender reassignment, race, sex, sexual orientation, religion
or belief or any other personal characteristic of the recipient. Harassment occurs when
someone engages in unwanted conduct in relation to the aforementioned characteristics
and that conduct has the purpose or effect of violating the other person’s dignity or
creating an intimidating, hostile, degrading, humiliating or offensive environment for the
other person.

The Society is a charity and bound by its objects which do not include providing direct
assistance to individual psychologists in these situations by offering advice. Psychologists
with concerns over the above behaviour should seek the support of their supervisor, line
manager or other appropriate senior staff member, accredited trade union workplace
representative or human resources department. Further information is available in
Appendix 2: Websites and further information.

Whistleblowing

Whistleblowing is the disclosure of wrong doing (beyond normal managerial channels)
and is important as it is a critical way not only of seeking justice for the individual or
individuals affected, but also of developing inside information within organisations about
incorrect or unfair practices,? thereby increasing the evidence required for corrective
action to take place.
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A whistle-blower is protected by law (the Public Interest (Disclosure) Act 1998) if:

1. They are a worker (this includes trainees and can include self-employed personnel
servicing an organisation in certain circumstances).

2. They are acting in the public interest.

3. The disclosure relates to past, present or likely future wrongdoing which involves one
or more of the following:

o criminal offences (which may include fraudulent actions);

° a person has failed, is failing or is likely to fail to comply with any legal
obligation to which he is subject;

. a miscarriage of justice has occurred, is occurring or is likely to occur;

° the health or safety of any individual has been, is being or is likely to be
endangered;

. the environment has been, is being or is likely to be damaged; or

o information tending to show any matter falling within any one of the preceding

paragraphs has been, is being or is likely to be deliberately concealed.

If the individual has been victimised or if they have lost their job due to whistleblowing,
the legislation provides them with the right to take a case to an employment tribunal.
Whistleblowing is a complex legal area and it is important that anyone considering it
considers appropriate advice, for example from an accredited trade union workplace
representative or helpline. The relevant human resources department which will have

a policy relating to this, or it may be appropriate to seek formal legal advice. Some
organisations such as NHS Trusts have a nominated Director responsible for dealing with
disclosure issues who may be contacted directly. The Society is a charity and bound by its
objects which do not include providing direct assistance to individual psychologists in these
situations by offering advice. Further information is available in Appendix 2: Websites and
further information.

Psychologists can inform on all aspects of the establishment of workplace cultural norms
that promote positive managerial and leadership behaviour and can help facilitate

the development of cultures that support the disclosure of inappropriate practices.
Psychologists are also appropriately qualified to support workers who have been subject

to bullying or harassment or who are contemplating or indeed have already ‘blown the
whistle’. Whistleblowing, and even the prospect of such, can create traumatic responses in
workers? and can lead to retaliation as a consequence. Empirical evidence highlights the
link between whistleblowing and the devastating effects on health that may follow, such

as depression, anxiety and symptoms relating to post-traumatic stress!0. Psychologists are
able to work with affected employees and in a consultative capacity with organisations to
manage work-related stress disorders caused by these incidents of bullying, harassment and
whistleblowing to lessen the risk of absenteeism and to facilitate a return to work following
a period of absence. Further information is available in Section 8: How to respond when things
go wrong.
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2.2 Working in the digital age

Digital media continues to advance in terms of choice and functionality. It is becoming
increasingly common for psychologists in particular when working with clients to make use
of the internet and/audio-visual technology. These technologies require the psychologist
to ensure that the network used is as secure as reasonably possible and, as far as is feasible,
assures privacy to their clients.

There can be no guarantee of security when using the internet, and voice over internet
protocol (VOIP) services such as ‘Skype’ or ‘FaceTime’ are no different, as they use the
same data infrastructure as the rest of the internet.

Most, if not all, VOIP systems encrypt the voice into waveforms during digital transit across
the internet, and it would be impossible to eavesdrop on these data packets in real time.
However, the information is potentially vulnerable to eavesdropping/compromise before
encryption by the speaker’s system, and after decryption by the listener’s system. This will
depend upon the security measures in place for the end user’s (speaker and listener) own
networking infrastructures, be that a company, institution or home user. If an end user’s
computer has been compromised by any form of malware, then there will be a risk of
eavesdropping, data theft and/or denial of service.

The risk for eavesdropping on VOIP systems is no more or less than that of traditional
analogue phone systems, and both would require specialist knowledge, equipment and
software to be achieved. However, it is recommended that only fitfor-purpose VOIP
systems are used, and that public networks, such as Social Media sites, are avoided for VOIP
communications. Further information is available on the Society website: hitp://beta.bps.org.
uk/Practice-Guidelines.

Some employers may have their own rules about which media are acceptable to use. The
USA has the Health Insurance Portability and Accountability Act (HIPAA) which sets
standards for security for electronic data. There is no such provision in the UK to date,
and so psychologists must satisfy themselves that any media used to communicate personal
data is secure. This is a rapidly changing area and so technology-specific guidance has not
been provided in this document. Further information is available in Section 7.1: Information
governance and Appendix 2: Websites and further information.

The use of online ‘Apps’, computer assisted decision-making and artificial intelligence
in psychological practice and research is evolving rapidly. When recommending or using
computerised systems psychologists should pay due regard to peoples’ health, wellbeing
and safety being mindful of Clinical Safety Evaluations, Medical Device Evaluations and
other relevant guidance such as NICE.

Use of social media

Many psychologists are using social media, networking sites or blogs to communicate with
friends, family, professionals, colleagues and clients. This specific guidance therefore
addresses the use of social media by psychologists, and provides practical advice for using
them responsibly. Further information is available in Appendix 2: Websites and further
information.
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Psychologists should:

Remember that social networking sites are generally public and permanent. Once
something is posted online, it remains traceable even if it is later deleted.

Keep their professional and personal life as separate as possible. This may be best achieved
by having separate accounts for work-related communications to those for friends/family.
Consider whether, in their context of practice, it is appropriate to accept ‘friend’
requests from current or past clients, if necessary, decline the request via more formal
means of communication. It is highly unlikely to be appropriate to accept in a clinical
or forensic context.

Be minded to act responsibly at all times and uphold the reputation of the profession,
whether identified as a psychologist or not on the social media platform.

Be aware that social networking sites may update their services and that privacy
settings can be reset to a default that deletes personalised settings.

Remember that images posted online by family or friends may be accessible, as they
may not have set privacy settings as tightly.

Be minded that social networking sites can make it easier to engage (intentionally or
unintentionally) in professional misconduct.

Report the misconduct of other psychologists on such social networking sites to any
relevant parties (such as the employer or the HCPC).

Be aware of their employer’s social media policy.

Psychologists should not:

Establish inappropriate relationships with clients online.

Discuss work-related or confidential issues online in any non-secure medium.

Publish pictures of clients online, where they are classified as clinical records.

Use social networking sites for whistle-blowing or raising concerns.

Post defamatory comments about individuals or institutions. Defamation law can
apply to any comments posted on the web, irrespective of whether they are made in a
personal or professional capacity.

2.3 Working for the court

Psychologists may be asked to act as professional or expert witnesses in court. The main

difference between an expert witness and an ordinary witness (i.e. a witness to fact), is that

the former are able to give an opinion, whereas ordinary witnesses can give only factual

evidence. A professional witnesses’ remit can cross the boundary of both fact and opinion.

Psychologists are responsible for ensuring they are sufficiently competent and expert in

offering an opinion. It is not appropriate for trainee or assistant psychologists to act as

expert witnesses. Indications of competence in respect of the knowledge required by the

court, and expertise within a specialised field, may include:

qualifications and/or degree(s) in the areas(s) in question;

a number of years of post-doctoral /post-qualification experience;

academic, professional and scientific publications in relevant areas;
demonstrations of professional practice, competence, specialist knowledge and
expertise with a bearing upon the issues in the case; and

current experience in applying psychology in the area of claimed expertise.
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It follows that a psychologist with trainee or assistant status is unlikely to have the necessary
experience and qualifications to be retained as an expert witness by a legal firm. However,
trainees or assistants who have written reports on individuals in the course of their
employment may be required to give evidence (for example, at a tribunal). If so, they
should bear in mind that only qualified psychologists should give evidence of opinion,

and that their supervisor is responsible for the professional quality of their work in this
situation as in all others.

Psychologists instructed as experts need to ensure that they can provide an independent
and impartial opinion, and that their independence is clear to all. Any potential conflicts
of interest should be made explicit and should be reported as soon as they arise. This
can extend to being asked to provide an expert report on someone the psychologist

is providing with therapy as an ‘Applicant’, ‘Claimant’ or ‘Complainer’. This dual
relationship is an unacceptable conflict.

When lawyers seek to introduce expert psychological evidence, it is the judge in the case
who decides whether an individual has the requisite expertise to give evidence with the
potential to be relevant to the case. The judge also decides whether what the expert asserts
is relevant and, therefore, admissible in law.

Expert evidence in civil court proceedings is governed by Part 35 of the Civil Procedure
Rules 1998, and its associated practice direction. This rule makes clear that an expert’s
overriding duty is to help the court on matters within their expertise and that this duty
overrides the expert’s duty to the person from whom they are receiving instructions. Any
report must be written in accordance with the criteria in Practice Direction 35.

Further information is available in Society documents: Psychologists as Expert Witnesses:
Guidelines and Procedure and Psychologists as Expert Witnesses in the Family courts in England
and Wales.

2.4 Working for defence and security organisations

Psychologists may work with defence and security interests in many different capacities.
This may include supporting military or security personnel to perform their roles through
the development of skills and behaviours, supporting the mental health and wellbeing of
people affected by threats, activities and events in this context, and offering advice and
consultancy. It is also UK Defence practice to enlist uniformed psychologists for roles
associated with psychology. However, in general, psychologists in defence will be in a
civilian role and therefore not under military command.

While there is a strong sense of common culture within the defence and security sectors,
there are also important variations. For example, each of the armed forces has its own
organisational culture resulting in different attitudes and behaviours. There are also
differences within different sectors of each organisation. All these differences are very
important to the individuals concerned, forming a large part of their sense of identity.

Psychologists working with these populations should ensure they investigate and
acknowledge cultural differences, particularly when working with other national cultures.
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They should also take careful account of the environments in which people are living and
working. Psychologists can be working with civilians and/or members of the armed forces
who are operating in life threatening environments and are required to make decisions
under extraordinary pressure. It is usually invalid to extrapolate from behaviour in benign
conditions to behaviour under threat, hardship and stress.
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3. Who psychologists work with

3.1 Working with Experts by Experience

In relevant services it is best practice for psychologists to work collaboratively with clients
and Experts by Experience in developing and delivering all aspects of psychological
services. In mental health, the Government is committed to shared decision-making

and the principle ‘no decision about me without me’!l. This applies from work with

an individual client through to changes in government policy relevant to the services
provided by psychologists. Psychologists should develop services, policies and guidelines in
collaboration with the people who use their services.

In professional practice it is important and helpful to work collaboratively with clients and,
where relevant, others in order to ensure that the application of psychological research
and theory is understood by and adapted appropriately to the client group and context,
which may differ from the populations on which the research was based.

3.2 Working with assistants/interns

Many graduate psychologists take up assistant psychologist positions on either a paid or an
unpaid basis.

The following (non-exhaustive) list provides examples of activities which can be carried

out by assistant psychologists/interns. This list can guide those who are working as assistant

psychologists/interns to request or refuse a task or assignment, as well as assist those who

are practising and supervising to observe boundaries and limitations:

° research, audit and service evaluation;

° literature searches, developing and maintaining training packs, information leaflets,
libraries of equipment, and other tasks necessary to the efficient running of the

service;

. assessment of individuals and groups, for example, direct observations, formal
psychometric testing, semi-structured interviews, and writing appropriate reports;

d delivery of interventions with individuals, groups and organisations;

. undertaking supportive work with carers, family members, employers, human
resources professionals, team members, health staff and other professionals;

d delivering training for other professionals (if and when competent to do so); or

° promoting applied psychology services by providing relevant information to referrers,

commissioners and others.

An assistant psychologist/intern should not be employed to:

. substitute for qualified applied psychologists; or

. undertake solely administrative or clerical duties for which a clerical assistant should
be employed.
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In occupational settings, the issue of appropriate supervision and guidance is of
particular importance when the needs of individuals and organisational demands need
to be balanced. Appropriate mechanisms need to be in place to ensure that no assistant
psychologist/intern is, for instance, put in a position where they have to design or decide
on any materials or processes which could have a potential harmful impact on individuals
or groups or to an organisation (such as potential loss of profit or revenue).

In clinical and forensic settings, there are some additional limitations, related to the clear

delineation between qualified and assistant psychologist/intern, as follows:

. An assistant psychologist should carry out only prescribed interventions with
individuals or in groups, and should write reports only when under close supervision
of the primary, qualified psychologist. Any report should be signed as having been
written ‘under the supervision of” followed by the name, registration status and job
title of the qualified psychologist.

. When an assistant psychologist is called to give evidence in a legal setting, such as a
tribunal, the qualified psychologist remains responsible for the professional quality of
the assistant’s work. This means the qualified psychologist should attend the hearing
also, as there may be questions which an assistant cannot answer. Both should bear in
mind that an assistant is not qualified to give evidence of opinion.

. An assistant psychologist should not undertake tasks in areas where there is not a
competent supervisor.

. An assistant psychologist should not carry out the duties of a care assistant.

The managing or supervising psychologist has a responsibility to ensure that assistant
psychologists are not given work to do that is over and above their level of competence.
Further information is available in Society Document: Applied practitioner psychologist
internship programmes and unpaid voluntary assistant psychologist posts.

3.3 Working with trainee psychologists

The Society’s standards related to working with trainees across the domains of applied
psychology are set out in the Standards for accreditation of training programmes. These
set out: the required core competencies that trainees need to develop, the curriculum
and assessment requirements that programme providers need to deliver against, and the
requirements of supervised practice; expectations around trainees’ understanding of and
ability to work ethically and legally; selection and recruitment of trainees; personal and
professional development of trainees whilst in training; academic staffing and leadership
for accredited programmes; and expectations in relation to quality management.
Psychologists working with trainees as practice educators should familiarise themselves with
these standards and adhere to them in their work with trainees. Further information is
available on the Society Website: hitp://beta.bps.org.uk/Practice-Guidelines.

3.4 Working with multiple clients

Psychologists will sometimes be in situations where their client will not be one clear
individual or group, for example, a psychologist may be employed by an organisation to
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provide assessment or psychological support for employees. Psychologists need to consider
and be mindful of the demands that this might place on their ethical practice and how this
might lead to conflicts of interest.

Identification of the following client hierarchy may be considered!2,13:

d Primary client — the person or persons with whom the psychologist is interacting
directly: the recipient of a psychological service.

o Commissioning stakeholders — the organisation or overall commissioning body that
has sought the psychologist.

o Others affected by the primary client’s actions — the customers of the organisation
or service, or the personal acquaintances, friends and family of the primary client. In
some circumstances, this will be the general public or larger groups interested in the
outcomes of the intervention.

The psychologist’s role will be mainly to the primary client and then the commissioning
stakeholder. It is paramount that issues around boundaries and sharing of information are
made explicit and addressed appropriately through a clear contracting agreement. Further
information is available in Section 3.5: Working with other professionals, Section 5: Making and
maintaining agreements and Section 7: Managing data and confidentiality.

Within each of the levels of the hierarchy, varying allegiances to associates (friends, family,
acquaintances, colleagues) will need to be attended to, as will consideration of the impact
of professional activity on the reputation of the profession and all those concerned.

3.5 Working with other professionals
(including in multi-agency settings)

In order to meet the complex needs of clients fully, psychologists will often be required to
work collaboratively with other professionals from their own or other agencies.

Such collaborative working will be for the benefit of clients and/or the promotion of the
safety and protection of the public or the benefit of the organisation, and is required by
national policy and legislation in a number of areas in which psychologists work. Engaging
in partnerships drawing on a wide range of services and agencies enables psychologists to
address identified community issues with the optimum use of resources.

Where appropriate to their context of practice, and consistent with the requirements of

psychological practice, psychologists should:

. Work together with colleagues to develop a shared view of the aims and objectives of
work at all levels. They should respect the professional standing and views of other
colleagues and commit themselves to joint working.

. Make it clear to other professional colleagues what can be expected of them in
collaborative work, the work that will be done, and the point at which the work will be
terminated.

. Ensure that there are explicit agreements about information-sharing and

confidentiality and its limits, and that these are adhered to.
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. Practise and encourage in others full and open communication with colleagues/
agencies to support effective collaboration within the boundaries of the agreed limits
on information-sharing and confidentiality,

° Demonstrate their commitment to involving clients in multi-agency work, finding
ways to engage them and retaining the central principle of better outcomes for
clients as the rationale for multi-professional and multi-agency work, as long as this is
consistent with public safety.

d Be sensitive to the effects of clients receiving contradictory advice from different
professionals or agencies and should work towards a co-ordinated view wherever
possible.

3.6 Boundaries in professional relationships

Psychologists seek to establish good relationships and trust with their clients, other
professionals, organisations and the community. They are aware of the complexity of
professional relationships and the need to observe their boundaries. Multiple relationships
occur when a psychologist is in a professional role with a client or colleague and at the
same time is in another role with the same person or group e.g. as a supervisor, sports club
member or co-author in a publication or where a psychologist is asked to work at a school
where their child is a pupil.

Psychologists should:

° Ensure that the relationship reflects the appropriate context within which the
practice is taking place.

. Be aware of the issues of multiple relationships and professional boundaries which
may lead to (real or perceived) conflicts of interest or ethical considerations.

. Clarify for clients and other relevant stakeholders when these issues might arise.

When acting as leaders in practitioner or managerial roles, psychologists should maintain
an awareness of the importance of respect for boundary and power issues within leadership
relationships. In particular, an awareness of the possible abuse of these relationships
should be maintained at all times. It is important that psychologists explicitly define

the boundary of the relationship and negotiate and respect the responsibility that each
holds in relation to it. Where psychologists are in a position of power/leadership with
individuals, it is particularly important that they exercise caution and consider the possible
issues which may arise from developing a personal relationship with these individuals. It
may be necessary to seek further supervision where appropriate, with additional peers as
necessary.

Psychologists have a duty of care towards their clients, who may be vulnerable, and should
maintain a professional emotional distance from clients, services users or relatives and
should not enter into an intimate or sexual relationship with any clients, service users or
relatives they come into contact with as part of practice. Psychologists should also be aware
that their duty of care can continue after a client practitioner relationship has ended.

As far as is reasonably practical, psychologists should not enter into a professional
relationship with someone with whom they already have, or have had, a close personal
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relationship. This includes family members and friends. Where there is no reasonable
alternative, such as a lack of availability of other professionals, and it is acceptable in

the particular context of practice, the psychologist should make every effort to remain
professional and objective while working with the individual they know or have known.
In such circumstances, at the earliest possible opportunity, this should be disclosed and
discussed with a manager, where there is one, and supervisor and a note should be made
in client records.

A range of psychologists work with people who initially have accessed the services in a
dependent position, and have then transitioned to becoming partners and colleagues
in service and policy development and design. The nature of the work becomes more
collegiate and the psychologist holds multiple roles including facilitating participation,
adapting communication and advocacy.

3.7 Working with children and young people

When seeking to work with children and young people, psychologists should consider how
they can develop ways of communicating with the child or young person that will be most
effective in ensuring they can express their views and feelings.

In most instances psychologists will use their specialist professional training and
experience working with children, young people and families in order to understand

the developmental needs of the child or young person in question; where a psychologist
does not have specialist training that has included children and young people then there
would be an expectation that advice or supervision should be sought before working with a
child, young person, or their family. Similarly, work with children, young people and their
families should take account of wider systemic factors outside of the child or young person;
this will usually involve the child’s family and may also include their school, and other
settings.

As with adult clients, there can be misunderstandings and confusions about the role of a
psychologist, the nature of the work being undertaken, and the possible outcomes of the
work. Itis essential to ask the children and young people about their understanding of
what is happening on a regular basis (this may be appropriate at each session) and address
any confusion that has arisen.

When working with children and young people, psychologists are advised to ensure

that they have ascertained who has parental responsibility and that those with parental
responsibility are aware of their planned involvement, if this is appropriate. Psychologists
working with children, young people and families need to be aware that young people
who are deemed to be competent to make their own decisions: ‘Gillick competent’# can
give their own consent to involvement with a psychologist, and that if a young person gives
consent under these circumstances, then parental consent is not required. Similarly, a
young person who is ‘Gillick competent’ can give consent even if parents have declined
to give consent; such young people can also ask that parents are not informed of any
involvement, and this should be respected by the psychologist; an example here would be
in a school setting where a young person may give their own consent to see a psychologist
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and may ask for parents not to be informed. Psychologists also need to be aware that where
separated or divorced parents share parental responsibility, one parent can give consent.

3.8 Working with people with intellectual disabilities and impaired
cognitive abilities

Psychologists are likely to work at some point with a range of people whose cognitive
abilities are either temporarily or permanently altered, either by organic or developmental
changes. Appropriate assessment of the abilities and skills is required, so that adaptions
can be made to further interventions, treatments or management. The implications of the
cognitive abilities on the person, their family and the reason for psychology involvement,
will need to be considered.

Psychologists working with people with intellectual (learning) disabilities will need to
consider adaptations to their approach to ensure the service they are offering is clearly
understood, and is adapted to the individual’s preferences, strengths and needs. This
can include considering adaptations to oral or written communication, psychological
assessment, intervention, and outcome evaluation.

Psychologists will need to be flexible and to make reasonable adjustments to their usual
practice to ensure an appropriate service is offered. Psychologists should ensure their
work is person-centred and respectful of the individual’s needs, whether that work
involves working with the individual with intellectual disabilities directly, or whether it
also includes, or even may predominantly involve, working indirectly with family, carer or
professional systems around the individual.

Psychologists will need to be mindful of the range of complex factors that often affect
people with intellectual disabilities (e.g. communication needs, poorer mental and physical
health outcomes and healthcare service experiences, unemployment, disempowerment,
social isolation and exclusion, including experiences of bullying, abuse and hate crime,
being overrepresented in the prison population, among others) and, therefore, the
specific policy and practice guidance that applies. Further information is available in
Section 4.2: Safeguarding adults at risk of harm and Section 6.3: Informed consent with people who
may lack capacity.

3.9 Working with detained people

Where clients are detained involuntarily there will always be a legal framework within
which professionals must practise, and they should be aware of how their work fits into that
framework. Involuntary detention is not only covered by professional rules and national
legislation, but also by international agreements.

Psychologists should be aware that having the approval of one’s employer is not necessarily
a guarantee that practice is either ethical or legal, as described for example in the
Hoffman report!5. Where practitioners have doubts about the legal or ethical acceptability
of employer demands, they should seek advice from an accredited workplace trade union
representative, a human resources department, or appropriate helpline. They should
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follow their organisation’s guidelines on raising concerns at work. Seeking advice outside
the immediate setting is helpful as colleagues within the workplace may be subject to the
same pressures as they are.

Under the headings below, the role of the practitioner can be seen to be key to the

way that detained persons are understood, and this can have a great impact on the way
that their cases are handled by the detaining authority. The practitioner therefore has
considerable power, whereas the client has very little. This power imbalance should always
be borne in mind by practitioners dealing with detained persons. They should also bear in
mind that the imbalance can be implicit as well as explicit.

Prisoners

Putting psychological pressure on detained persons to obtain a confession to an offence
is illegal under the UN Convention on Torture!6. In this context, ‘psychological pressure’
could well include such things as telling indeterminate-sentence prisoners who maintain
innocence that they are unlikely to be released unless they engage with an intervention
that relies on acknowledgement of guilt. Decisions about release are not the role of

the practitioner, unless they are directly involved with, or are a member of the release
authority, with a delegated role in the formal decision-making process. An approach to
engagement such as this would not be considered beneficial to the client. However, those
instructed by any party to the formal Parole Board decision-making process may properly
be asked to give an opinion on suitability for release.

Practitioners dealing with detained offenders who have committed violent or sexual
offences should guard against being morally judgemental. It is routine for practitioners
in this field to encounter offenders who have committed very unpleasant acts with whose
victims they can readily identify. Psychologists should be mindful that their own views
about a client do not impact on their work.

Care should be taken when working with detained persons whose literacy is poor or
whose first language is not English, and who cannot read a report which has been written
about them. Even clients who are literate in English will probably not be familiar with
psychological terminology, and may need considerable time to read and fully digest

a report. People who are detained can also have cognitive challenges or intellectual
disabilities which might make this process more difficult.

Persons detained under immigration legislation

Detained people may be afraid of raising a particular topic in case it is misunderstood, or
too embarrassed because of cultural standards. For example, in some cultures it is difficult
or unacceptable to discuss sexual matters, but sexual violence has been suffered by many
asylum seekers in conflict zones, and some discussion of it may be essential in assessing their
case. Even within the same culture there can be considerable generational differences.

Psychologists should guard against unwarranted interpretations of psychological evidence
by commissioners or authority figures. For example, reporting that someone’s story shows
inconsistencies may give the impression that they are lying. This may be the case, but
inconsistencies alone are insufficient proof of this. It is commonplace for evidence to be
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inconsistently reported when people have been through traumatising experiences in areas
of conflict, as is often the case with persons detained under immigration legislation.

Practitioners should take particular care in dealing with detained persons whose first
language is not English. The opportunities for misunderstanding in both directions should
be obvious, and in many cases the correct procedure will be to interview with the help of
an interpreter. Failing to use interpreters when it was clearly appropriate to do so could
inappropriately compromise the quality of the psychologist’s work.

Mental Health Detentions

Mental Health Act 1983 as amended 2007 (England and Wales)

Under the Mental Health Act (MHA) a person can only be detained for treatment if that
person is suffering from a mental disorder of a nature of degree that makes it appropriate
for them to receive medical treatment in hospital. In the Act ‘mental disorder’ is defined
as ‘any disorder or disability of mind’. This definition is very broad but the Code of Practice
provides guidance on clinically recognised conditions that fall within its meaning. Major
categories of mental illness (e.g. affective disorders, schizophrenia and organic mental
disorders) are included along with personality disorders, autistic spectrum disorders and
learning disabilities (the latter only if accompanied by abnormally aggressive or seriously

irresponsible behaviour). Dependence on alcohol or drugs is not considered a mental
disorder under the MHA.

In the Act, all ‘medical treatment’ including psychological interventions is for the purpose
of alleviating, or preventing a worsening of a mental disorder or one or more of its
symptoms or manifestations. The medical treatment must be required for the health and
safety of the client or for the protection of others. This means that the primary purpose of
psychological interventions offered and provided to detained persons has to be to reduce
the risks that their mental disorder presents to the detained person or others; as once
those risks are reduced or minimised the client will no longer require detention and can
progress to a less restrictive environment. This requirement points to the importance of an
individualised formulation of a client’s treatment needs that includes a careful assessment
of the risks to self and others (see section on Risk Assessment, p.32).

Under the MHA appropriate medical treatment must be available. This is described as
the ‘appropriate medical treatment test’ in the Code of Practice. Such treatment must have
the purpose of alleviating or preventing a worsening of the disorder or its symptoms or
manifestations, even if it cannot be shown in advance that the treatment is likely to have
an effect for a particular patient. Thus, appropriate medical treatment need not be likely
to achieve those purposes. That is, purpose is not the same as likelihood. The nature and
degree of the patient’s mental disorder and all the patient’s particular circumstances are
all relevant to whether the treatment is appropriate.

The appropriate medical treatment test is designed to ensure that patients are not
detained for treatment unless they are actually to be offered appropriate treatment for
their mental disorder. Thus, the MHA requires only that appropriate treatment is available
to a detained patient. The patient’s refusal to accept treatment is not an obstacle to
detention, so long as appropriate treatment is available.
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This has particular relevance for psychological therapies. The Code at chapter 23.20 states:
In particular, psychological therapies and other forms of medical treatments which, to be effective,
require the patient’s cooperation are not automatically inappropriate simply because a patient
does not currently wish to engage with them. Such treatments can potentially remain appropriate
and available as long as it continues to be clinically suitable to offer them and they would be
provided if the patient agreed to engage.

Whilst the availability test of appropriate medical treatment applies to psychological
interventions in the same way as for other forms of treatment, it is important for
psychologists to avoid placing pressure on clients to participate in such treatment. In
order for there to be an effective therapeutic alliance there needs to be trust and this

only develops in the absence of coercion. Psychological therapy works when the client
decides they are ready for therapy and freely consents to it. There is an inevitable power
differential in favour of the clinician. Thus, every attempt should be made to emphasise
patient involvement and choice and to avoid coercion in a manner consistent with the
Code of Practice empowerment and involvement and respect and dignity principles. Further
information is available in Section 6: Obtaining informed consent.

The Mental Health Act 2007, which amended the MHA 1983, introduced approved
clinicians (AC) who may be drawn from a defined group of professions, including
practitioner psychologists listed in the register maintained by the Health and Care
Professions Council. ACs are approved by the appropriate national authority to act as an
approved clinician for the purposes of the MHA 1983. Responsible clinicians (RC) are
ACs who have overall responsibility for an allocated patient’s case. The Code of Practice at
chapter 36.3 says that a patient’s RC should be the available AC with the most appropriate
expertise to meet the patient’s main assessment and treatment needs. At chapter 36.5 the
Code says that where psychological therapies are central to a patient’s treatment then it
may be appropriate for a professional with particular expertise in this area to act as the RC.

Chapter 39 of the Code of Practice provides guidance on the circumstances in which potential
conflicts of interest may prevent designated professionals from making an application for or
recommendations supporting a patient’s detention or guardianship. The potential conflicts
of interest dealt with in the Code involve financial, business, professional and personal issues.

The Mental Health (Scotland) Act 2015

This act, together with the Mental Health (Care and Treatment) (Scotland) Act 2003 sets
out the law for detaining patients and restricting patients. For patients to be detained,
this has to be considered by the Mental Health Tribunal for Scotland. This applies, for
example, to those detained in the NHS who are not subject to a court (forensic) decision.

Restricted patients are ‘detained in hospital under a compulsion order with a restriction
order’. They have usually committed an offence punishable by imprisonment but as a
result of mental disorder are not imprisoned but ordered to be detained in hospital for
treatment, without limit of time. They are dealt with through a programme of treatment
and rehabilitation — the aim being to prevent recurrence of offending by dealing with the
mental disorder’.
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Risk assessment

When dealing with detained people seeking release, such as parole applicants or patients
seeking release from a mental health tribunal, risk assessment (usually for violence risk)
will be a prime consideration. Psychologists should bear in mind that risk assessment is not
prediction. Risk assessment instruments are rarely more than about 70 per cent accurate
when predicting reconviction and many items on commonly used risk-assessment schedules
are of poor predictive value.!7 Psychologists should also bear in mind that risk-assessment
instruments are better at identifying low-risk than high-risk individuals!8,19. A statement of
risk is not a prediction about an individual, but a statement based on the behaviour of a
criterion group with which that individual is being compared. Risk is statistical by its very
nature, and the value of such comparisons depends upon the individual’s similarity to the
criterion group upon which the risk assessment instrument was developed. Accuracy may
be greatly reduced if the similarity is low20. It may be better to think of risk assessment as

a process of identifying those risk factors which need to be monitored and controlled if
supervision of the individual is to be reduced or withdrawn.

3.10 Working with people who are, or would like to be employed

Psychologists are sometimes commissioned to deliver psychological assessment or training
with employees and potential employees. Psychologists should take particular care over the
advice provided in follow-up reports, as employers are not trained professionals and may
misinterpret advice or psychometric testing results. For example, citing a reading ability
level using age is misleading, and could be interpreted as incompetent for the role, when
in reality the role does not require a high reading level or a reasonable adjustment could
be provided.

Similarly, psychologists should ensure that the tools they are using to assess competence
or suitability are appropriate for the role, and have good reliability and validity. Any tools
devised by the psychologist are likely to be interpreted by the employer as professional
and authoritative, where there is ambiguity or multiple interpretations, this must be made
clear, so that decisions about peoples’ employment are not made in error.

There are people who work or who would like to work, who may experience cognitive
difficulties caused by a range of factors, for example intellectual disabilities, dementia,
acquired brain injury. Sometimes this information is known and needs to be considered
when assessing and advising. At other times, this possibility of a cognitive or intellectual
impairment needs to be considered. The impact of this can be far reaching, in terms of
ongoing or future employment, access to benefits and of course associated psychological
adjustments for the person and the people around them. Further information is available
in Section 7: Managing data and confidentiality and Society Document: Psychological Assessment of
Adults with Specific Performance Difficulties at Work.

3.11 Working with cultural difference

It is expected that all psychologists will have the necessary skills and abilities to work with
all sections of the community.
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Psychologists need to be aware of stereotypical beliefs and assumptions which manifest in
thinking about culture and ethnic groups. Psychologists should bear in mind the history

of racism and the early development of Western psychology?! and culturally biased testing
in favour of white, middle-class children. Psychologists need to recognise that multi-ethnic
groups are not homogenous groups and there are wide regional and local differences
among these groups which can be split by language, dialect and regional variations. Each
ethnic community has a distinct identity and religious focus may also vary within and across
communities.

Race is not a biologically meaningful concept to apply to people, and even the artificial
divisions between the so-called racial groups are nebulous and unstable, biologically,
socially and physically.2?

Psychologists need to understand the discrimination suffered by people from diverse and/

or minority ethnic and religious backgrounds as a result of:

. the interchangeable use of the terms race, culture and ethnicity leading either to
the perception of black and minority culture, race and ethnicity as unitary or an
assumption that knowing about these cultures solves the problem of equality, fairness
and availability of services;

° the maintenance of the colour-blind approach in service where ‘one size fits all’,
resulting in a lack of formal recognition of the varied diverse needs as well as these
needs being ignored, unacknowledged or assumed to be the same;

. the lack of appropriate culturally relevant psychological therapy available to certain
Black and Minority Ethnic (BME) communities;
. being discriminated against on grounds of ‘special’ needs, effectively considered as

‘cultural pathology’; and
. experiencing instances of indirect, subtle, or unintentional discrimination often
called ‘micro-aggressions’.

It would be expected that all practising psychologists should develop a productive working

relationship with culturally and linguistically diverse groups of people by:

d avoiding different types of biases and find new ways (verbally and non-verbally) to
build rapport and respect;

. using and working with trained interpreters in assessment, formulation and
intervention work as well as research work;

. being aware of the impact of culture, ethnicity and religion in assessment,
formulation and intervention processes and the use of norm-referenced tests which
do not include minority ethnic groups as part of their standardisation;

o pre-assessing and pre-incorporating ethnic identity (including its fine gradations,
region, class and generation) which can have impacts on processes and outcomes of
psychological work;

o acknowledging their own ethnocentricity and possible underlying socially

conditioned prejudice to people who are ‘different’; psychologists need to
acknowledge that people can change, irrespective of their differences and
psychological distress;

. relooking at current models of mental health which traditionally reflect Western
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constructions, and incorporating other world views of psychological wellbeing; and

o understanding and respecting the different concepts of health and illness that exist
within different ethnicities, including newly arrived people from Europe and refugees
from Syria, Turkey, Somalia etc.

Psychologists need to: address the different life situations and life circumstances
experienced by users who wish to use mental health services; hear their voices based on
their personal experiences; and act and respond accordingly in a human way.

3.12 Working with people of faith, religion and spirituality

In working with clients who hold a variety of values and religious and spiritual beliefs which
may be different from their own, psychologists should consider the following:

d Psychologists should respect clients’ values and spiritual beliefs and need to be
mindful that their personal beliefs should not be an impediment to engaging with
the client.

d Spiritual beliefs are very often beneficial to the client’s wellbeing and may be

helpful to be incorporated into any intervention to achieve a positive impact where
appropriate.

d In some circumstances the client’s faith belief may be harmful or detrimental to
themselves or others.

3.13 Working with sexual and gender minorities

Psychologists are committed to the fair treatment and inclusion of people who are
intersex, people who do not identify as heterosexual and/or people who do not identify
with their natally-assigned sex. This section provides guidance to address specific issues in
support of these heterogeneous populations. In these guidelines we use the term ‘sexual
minority(ies)’ to refer to individuals whose romantic attraction or sexual attraction is other
than heterosexual (different from the majority in the surrounding society), and the term
‘gender minorities’ to refer to transgender, genderqueer and intersex individuals.

When working with gender and sexual minorities, psychologists are encouraged to:

. remember that sexual and gender minority identities are not indicative of mental
health disorders;
° understand that attitudes towards sex, sexuality and gender are located in a changing

social, cultural, and political context, and to reflect on their own understanding of
these concepts and how it may impact their practice;

. reflect on the limits of their practice when working with certain sexual and gender
minority clients, and to consider appropriate referral and training when necessary;

d understand how social stigmatisation (e.g. prejudice, discrimination and violence)
poses risks to gender and sexual minority clients;

. consider engaging with the wider socio-political context regarding sexual and gender
minorities in order to reduce social stigma;

. be knowledgeable about the diversity of sexual and gender minority identities and
practices;
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. use the preferred language of the sexual and gender minority individuals;

. understand the unique and particular circumstances and challenges facing clients
with diverse gender and sexual identities and practices;

d understand the diversity of forms of relationships and families in gender and sexual
minority clients;

d be aware of the potential challenges facing sexual and gender minority clients in
their relationships and families;

d be mindful of the intersections between sexual and gender minority and socio-
cultural/economic status;

. recognise the particular challenges experienced by gender and sexual minorities with
physical and/or mental health difficulties;

d recognise the diversity of developmental pathways for sexual and gender minority
children and adults;

. recognise the needs and issues of young people from gender and sexual minorities,

and their particular vulnerabilities;

. support the self-determination of their clients in the development of their identities
and practices; and

. avoid attempting to change gender or sexual minorities on the basis that they can be
‘cured’ or because of stigmatising theory, personal, religious and/or socio-cultural
beliefs.

Working with racially and ethnically diverse Lesbian, Bisexual, Gay, Trans*, Queer
(LGBTQ) populations

Black and minority ethnic (BME) LGBTQ) people have to negotiate between the values

and beliefs of the mainstream and minority ethnic cultures. Cultural differences in norms,
beliefs, and values can be a source of psychological stress?3,24,25. There may be no particular
sexual and ethnic minority group to which a BME LGBTQ person can anchor their identity
and obtain acceptance and support. This may be a particular issue for BME LGBTQ youth
who are exploring their sexuality and sexual identity.

When offering psychological services to racially and ethnically diverse LGBTQ populations,
it is not sufficient for a psychologist simply to identify the racial and ethnic identity and
background of the client. Ethnic minority status can complicate and exacerbate the issues,
challenges and difficulties the client experiences. The client can be affected by the way
their ethno-culture community view and understand sex, sexuality and gender. The issue
of racism within the LGBTQ community is also an important issue to consider26,27,28,29,
Sensitivity to the complex dynamics associated with factors such as cultural values

about gender roles, religious and procreative beliefs, degree of individual and family
acculturation, and the personal and cultural history of discrimination or oppression is also
important. All of these factors may have a significant impact on identity integration and
psychological and social functioning?30,31,32 33 34,

Further information is available in Society Document: Guidelines and Literature Review for
Psychologists Working Therapeutically with Sexual and Gender Minority Clients.
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3.14 Working with people who may be socially excluded

Social exclusion refers to the extent to which individuals are denied access to the
prevailing social system and the right to participate in key areas of social, economic and
cultural life. This exclusion occurs due to constraints and restrictions rather than as a
matter of choice. Exclusion is typically a result of poverty and/or belonging to a social
minority group. The impact of social exclusion has been well documented and leads to the
perpetuation of cycles of inequality for individuals and groups. These cycles of inequality
are perpetuated in terms of income, health, opportunity, relationships and life-span.
Further information is available in Society Document: Socially inclusive practice.

Social inclusion is the process where the needs of all members of communities and the
groups which constitute them are recognised, prioritised and met, resulting in these
individuals feeling valued and respected. Promoting social inclusion is a broader task
than promoting equality and tackling discrimination and stigma. It requires psychology
professionals to address wider structural issues in society which maintain excluding
processes and power differentials.

The range of individuals and groups who may experience disadvantage and exclusion

is not limited to the protected characteristics outlined in the Equality Act. For example,
people may also experience exclusion because of their age, they are a carer or are in
care, they have a low income or low educational achievement, or their cognitive ability is
compromised.

When working towards social inclusion psychologists are encouraged to:

o acknowledge, understand and respect the diversity of the communities in which they
practise;
. make adjustments where possible and needed, to enable people to fully participate,

e.g. to communication, access to services, adaptation to materials and psychological
assessment and interventions;

. recognise that they have a professional duty actively to promote equality and
opportunity;

. recognise the shame and distress caused by discrimination, and the impact of
discrimination on wellbeing;

o acknowledge and respond to the trauma and distress caused by exclusion;

. move beyond the level of the individual and recognise that social exclusion is a

structural issue, and that inclusion will be achieved only by structural changes in
society and broad policy initiatives;

d acknowledge that there is a responsibility to highlight the links between structural
societal factors and mental health problems;

. make employers, policy-makers, clients and the general public aware of situations
where policies, practice and the distribution of resources are oppressive, unfair,
harmful or illegal;

° challenge social conditions, both as individuals and collectively, that contribute to
social exclusion and stigmatisation;

° make services accessible in terms of time, space, familiarity and comfort; make
reasonable adjustments to services to meet individuals’ needs; people need to be able
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to get to places, get into places, feel welcomed to places and feel that they belong in
places;

recognise that inclusive services reflect the communities they serve in terms of the
identities and diversity of the staff team;

recognise the range of interventions that can improve clinical and social outcomes
and use influence to ensure these services are commissioned;

emphasise social outcomes and participation alongside clinical outcomes;

maintain an emphasis on empowering clients to achieve their social goals; and

identify natural sources of support and reciprocal relationships for individuals within

their communities, and seek out opportunities to help individuals transition out of
formal mental health services.
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4. Safeguarding

Safeguarding means protecting people’s health, wellbeing and human rights, and enabling
them to live free from harm, abuse and neglect?>. This guidance addresses safeguarding of
both children and adults.

Abuse takes many forms and cuts through various domains of life. The categories below are
often referred to in investigation/legislation context and are not mutually exclusive with
e.g. emotional abuse featuring in the other domains of abuse. Abuse can be found across
all sections of society, irrelevant of gender, age, ability, religion, race, ethnicity, personal
circumstances, financial background or sexual orientation.

. Physical abuse — is the use of physical force or mistreatment of one person by another
which may or may not result in actual physical injury. This could include hitting,
poisoning, deprivation of food, water or liberty, rough handling or exposure to heat
or cold, amongst other things.

d Sexual violence and abuse — sexual abuse is any behaviour perceived to be of a
sexual nature which is unwanted or takes place without consent or understanding.
Sexual violence and abuse can take many forms and may include non-contact sexual
activities such as: indecent exposure, stalking, grooming or being made to look at, or
be involved in the production of sexually abusive material, or being made to watch
sexual activities.

d Psychological/emotional abuse is behaviour that is psychologically harmful or inflicts
mental distress by threat, humiliation or other verbal/non-verbal conduct. This may
include threats, blaming, controlling, intimidation or coercion amongst other things.

. Financial abuse is actual or attempted theft, fraud or burglary. It is the
misappropriation or misuse of money, property, benefits, material goods or other
asset transactions which the person did not, or could not, consent to, or which were
invalidated by intimidation, coercion or deception. This may include exploitation,
embezzlement, withholding pension or benefits or pressure exerted around wills,
property of inheritance.

. Institutional abuse is the mistreatment or neglect by a regime or individuals, in
settings which people who may be at risk reside in or use. Institutional abuse may
occur when routines, systems and regimes result in poor standards of care, poor
practice and behaviours, inflexible regimes and rigid routines which violate the
dignity and human rights of the adults and place them at risk of harm. It may
occur within a culture that denies, restricts or curtails privacy, dignity, choice
and independence. It involves the collective failure of a service provider or an
organisation to provide safe and appropriate services and includes a failure to ensure
the necessary preventative and/or protective measures are in place.

d Neglect is the persistent failure to meet basic physical and/or psychological needs. It
may involve a parent or carer failing to provide adequate food, clothing and shelter,
failing to provide or unresponsiveness to, basic emotional needs or failing to protect
from physical harm.
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Psychologists are in a particularly relevant position to identify interactions or circumstances
that affect health and development. This applies not only to psychologists who undertake
direct work with children and vulnerable adults in a variety of settings; but also to those
who work with clients, seen for instance in clinics, hospitals or prisons, who may make
historical disclosures of abuse or raise concerns about child protection or the welfare of
people within their families or communities. Safeguarding is thus the responsibility of all
psychologists whatever their role.

4.1 Safeguarding children

The Society endorses Working Together to Safeguard Children — A guide to inter-agency
working to safeguard and promote the welfare of children36. Safeguarding children is the
responsibility of everyone.

The guidance defines safeguarding children as protecting children from maltreatment and
preventing impairment of children’s physical or mental health or development (physical,
intellectual, emotional, social and behavioural). Promotion of welfare is defined as
ensuring that children grow up in circumstances consistent with the provision of safe and
effective care, and taking action to enable all children to have the best life chances.

Child protection within safeguarding refers to the activity that is undertaken to protect
specific children who are suffering or likely to suffer significant harm. For the purposes

of child protection legislation children are those who have not yet reached their 18th
birthday. The child’s needs are paramount, and the needs and wishes of each child be they
a baby or infant or an older child, should be put first, so every child receives the support
they need before a problem escalates.

The policy of Working Together is underpinned by two key principles: (a) safeguarding is
everyone’s responsibility and for services to be effective each professional and organisation
should play their full part; and (b) safeguarding requires a child-centred approach based
on a clear understanding of the needs and views of children.

Where there are concerns that a child is at risk of harm, such concerns should normally be
communicated following the psychologist’s work-place safeguarding protocol. Where this is
not applicable, concerns about a child’s welfare can be made directly to the local authority
children’s social care team.

Psychologists should:

d be alert to the heightened vulnerability/possible need for early intervention support for
a child who: has a disability, has additional needs (including special educational needs),
is a young carer, is showing signs of engaging in anti-social or criminal behaviour, has
returned home from care and/or is showing early signs of abuse and/or neglect.

. be alert to heightened vulnerability where a child is in a family circumstance
presenting challenges for the child, such as substance abuse, adult mental health
problems and domestic violence.

. consider the potential impacts of parental/carer ill-health on the family and whether
this creates any significant negative impacts or risks for children within that family;
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be aware that if an adult has responsibilities for children outside the home setting,
such as working with children, their mental ill-health and/or their health more
generally upon the adult’s capacity to work safely;

be aware that children within the same family can be treated differently (one child
may be singled out for abuse);

be aware/seek to understand how children can come to abuse other children;
recognise that some professionals use their position to abuse children and vulnerable
people; and

challenge institutional abuse in its many forms.

Psychologists should be aware of situations of risk which require additional consideration,

notably:

sexual exploitation, which involves exploitative situations, contexts and relationships
without the child recognising the harm on account of their age /understanding,
social/economic and/or emotional vulnerability;

internet abuse, which can involve cyber bullying, exposure to pornography or
violence and exploitation of young people;

domestic violence which may expose a child to violence directly or indirectly;
shame-based abuse where children or young people may be physically assaulted

or murdered because of bringing perceived ‘shame’ to their families or breaking
cultural expectations of ‘honour’; and

Trafficking, any child transported for exploitative reasons is considered to be a
trafficking victim, whether or not they have been forced or deceived. This is partly
because it is not considered possible for children to give informed consent. Even
when a child understands what has happened they may still appear to submit willingly
to what they believe to be the will of their parents or accompanying adults.

Psychologists should have a knowledge and understanding of services for children in need

and how to access them. Psychologists confronted with child abuse in any form should

contribute to whatever actions are needed to safeguard children and promote their

welfare. The needs/interests of adults should not be allowed to take precedence ahead

of the needs of the child. Psychologists should work co-operatively with parents/carers

unless this is inconsistent with ensuring the child’s safety and ensure that the child’s view is

sought, heard and communicated. Psychologists should share appropriate information in a

timely way, discuss any concerns and help analyse information so that an assessment can be

made of the child’s needs and circumstances. Psychologists should contact the children’s

services or social services department at the appropriate local authority (in some cases this

role has been delegated to a multi-agency safeguarding hub) if they are concerned about a

child or a vulnerable adult.

Managing cases of alleged historical abuse
There is a growing recognition that a disclosure of non-recent abuse may reveal current

risks to others from an alleged perpetrator. Psychologists have a duty of care to their

clients, and in the safeguarding of others. This may place psychologists in complex

positions when trying to negotiate and balance their duties and responsibilities.

40



Psychologists who work with adult clients who disclose non-recent sexual abuse, should
recognise that there may be current and ongoing risks posed by the alleged perpetrator to
others. Not sharing concerns beyond the consulting room could mean that other children
and young people could be at risk.

A client’s allegations should be taken seriously, regardless of their presenting problems or
mental health diagnosis.

Lack of access to children identified through familial relationships, work or volunteering
roles should not eliminate concerns about risk, given opportunities for abuse to occur
within communities.

It is crucial that psychologists seek advice from colleagues, particularly colleagues in
safeguarding services, within the organisation and also from other agencies tasked with
leading on safeguarding (i.e. social services). Psychologists working with clients without

a referral and where no stakeholder agency is involved should seek advice from senior
experienced colleagues on how to proceed. Psychologists need to be alert to the possibility
that abuse may be organised, severe and complex.

There may be times when, in the interests of supporting a client’s psychological readiness
for disclosure, consultation may continue without requiring identifying details to be
provided to the psychologist. It is important that a clients’ lack of readiness to disclose does
not become an obstacle to receiving psychological help. Further information is available

in Society Document: Guidance document on the management of disclosures of non-recent (historic)
child sexual abuse.

Where the disclosure is made by the perpetrator of the abuse, risk assessment should be
made regarding the context of the setting of the disclosure but there may be a professional
obligation to disclose the criminal offence in order to safeguard other potential victims as
above.

4.2 Safeguarding adults at risk of harm

The Care Act 2014 brought in new legislation regarding the safeguarding of all vulnerable
adults. In some regions there is a move away from the term ‘vulnerable adult’ towards the
concept of an adult at risk of harm.

An adult at risk of harm is a person aged 18 or over with need for care or support, who is
experiencing, or is at risk of, abuse or neglect, and as a result of their needs is unable to
protect himself or herself against the abuse or neglect or the risk of it. The needs referred
to here may cover a variety of personal or life circumstances including (but not limited to)
cognitive impairment, age, disability, illness, injury or mental health condition.

The legal context

There is no set piece of legislation for adult safeguarding. It is a mix of criminal law,
case law and welfare law. The Care Act 2014, updated in 2016, brought in the first legal
framework for safeguarding adults in a single act. It contains a range of regulations and
statutory guidance, which form the base upon how social care will develop in the future.
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It enshrines the new statutory principle of wellbeing and it makes it the responsibility of
local authorities to promote wellbeing when carrying out any of their care and support
functions. The act specifies the rights of those who need care and support, their carers,
and the funding system for care and support. It recognises that this cannot be achieved
by any single agency. Every organisation and person who comes into contact with a child
or adult has a responsibility and a role to play to help to keep children and adults safe.
Further information is available in Appendix 1: Relevant legislation.

Modern slavery

An important area of concern is modern slavery. The Government website provides

details about the government’s work to end modern slavery, including details about how
to refer victims into the national referral mechanism (NRM). Modern slavery is a serious
crime. It encompasses slavery, servitude, and forced or compulsory labour and human
trafficking. Modern slavery victims can often face more than one type of abuse and slavery,
for example if they are sold to another trafficker and then forced into another form of
exploitation.

A person is trafficked if they are brought to (or moved around) a country by others who
threaten, frighten, hurt and force them to do work or other things they don’t want to do.

A victim of slavery is entitled to help and protection from the UK Government (this is
called the National Referral Mechanism), all support is provided on a confidential basis,
and support to talk to the police. The National Referral Mechanism has been put in place
to identify victims of trafficking and refer them to organisations that will offer help and
support. Further information is available in Appendix 2: Websites and further information.

Responding to concerns

Safeguarding adults means:

. Protecting the rights of adults to live in safety, free from abuse and neglect.

. People and organisations working together to prevent and stop both the risks and
experience of abuse or neglect.

. People and organisations making sure that the adult’s wellbeing is promoted
including, where appropriate, taking fully into account their views, feelings and
beliefs in deciding on any action.

. Recognising that adults sometimes have complex interpersonal relationships and
may be ambivalent, unclear or unrealistic about their personal circumstances and
therefore potential risks to their safety and wellbeing.

Providers’ safeguarding arrangements should always promote the adult’s wellbeing. Being
safe is only one of many things that adults want for themselves and there can be challenges
in balancing safety and freedom in a way which protects and fulfils human rights.
Providers, and other professionals where relevant, should work with the adult to establish
what being safe means to them and how that can be best achieved.

Care and support means different things in every case. The fundamental standard on
safeguarding is that children and adults using services must be protected from abuse
and improper treatment. Providers should establish and operate systems and processes
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effectively to ensure this protection and to investigate allegations of abuse as soon as they
are aware of them.

The standard states that care or treatment must not:

. Discriminate on the grounds of any of the protected characteristics of the Equality
Act 2010;
. Include acts intended to control or restrain an adult or a child that are not necessary

to prevent, or not a proportionate response to, a risk of harm to them or another
person if the adult or child was not subject to control or restraint;

. Be degrading to the adult or the child;

. Significantly disregard the needs of the adult or the child for care or treatment.

The standard goes on to state that no adult or child must be deprived of their liberty for
the purposes of receiving care or treatment without lawful authority.

Safeguarding Adults Boards were established to help and safeguard adults with care and
support needs The Safeguarding Adult Board must lead adult safeguarding arrangements
across its locality and oversee and coordinate the effectiveness of the safeguarding work

of its member and partner agencies, according to the values of ‘Making Safeguarding
Personal’ Guide 201437. Making safeguarding personal is not just for people with capacity,
it is just as important for people who lack capacity. The Guide specifies outcomes that
people might want including to be and to feel safe, to maintain or get friends, to know that
this won’t happen to anyone else or to be able to protect self in the future.

The following are not outcomes:
° Harm or abuse is substantiated /unsubstantiated.
d The person is receiving increased monitoring or care.

The role of the Care Quality Commission?® is to monitor, inspect and regulate services to
make sure that they meet the fundamental standards of quality and care. The Commission
works alongside Safeguarding Adults Boards and Safeguarding Children Boards to share
information and intelligence where appropriate to help them identify risks. This includes
providing appropriate advice and support to people at risk of radicalisation in sectors such
as healthcare and education.

4.3 Terrorism and extremism

Section 26 of the Counter-Terrorism and Security Act 2015 (the Act) places a duty on
certain bodies (‘specified authorities’ listed in Schedule 6 to the Act), in the exercise of
their functions, to have ‘due regard to the need to prevent people from being drawn into
terrorism’. Depending on where the psychologist works, these duties may have relevance in
the course of their employment. The term ‘due regard’ as used in the Act means that the
authorities should place an appropriate amount of weight on the need to prevent people
being drawn into terrorism when they consider all the other factors relevant to how they
carry out their usual functions.
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The current UK definition of ‘terrorism’ is given in the Terrorism Act 2000. In summary,
this defines terrorism as an action that endangers or causes serious violence to a person/
people; causes serious damage to property; or seriously interferes or disrupts an electronic
system. The use or threat must be designed to influence the government or to intimidate
the public and is made for the purpose of advancing a political, religious or ideological
cause. People suspected of being involved in such activity must be referred to the police.

‘Extremism’ is defined in the Prevent Strategy?d as vocal or active opposition to
fundamental British values, including democracy, the rule of law, individual liberty, and
mutual respect and tolerance of different faiths and beliefs. Definitions of extremism can
also include calls for the death of members of our armed forces, whether in this country or
overseas.

While it is recognised there is no single profile associated with extremism, identity is
considered to be central, and risk screening is based on assessment in relation to two
general pathways into extremism — criminal and non-criminal. Disengagement follows a
similar process. This is a contentious area of practice. Psychologists should ensure they
focus on their core role, working in a non-stigmatising way, and avoiding profiling based
on characteristics such as race, religion, ethnicity or any other aspect. The psychologist
should carefully weigh relevant professional obligations and seek and follow appropriate
local and employer guidance. Further information is available in Appendix 2: Websites and
further information.
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5. Making and maintaining agreements

Both client and psychologist benefit by having arrangements for the work clearly set
out from the start. Psychologists should be aware that all professional engagements are
ultimately governed by the law of contract. A legally enforceable contract can arise as a
result of the parties’ entering into a written agreement, but can also arise as a result of a
verbal agreement between the contracting parties.

A contract arises if the following are present:
° one of the parties (the offeror) had made an offer to the other party (the offeree);

° the offeree accepts the offeror’s offer;

. there is consideration (i.e. something of value) passing from each party to the other,
e.g. the offeror provide services to the offeree; the offeree pays the offeror;

. the parties intended to create a legal binding arrangement; and

. the terms of the contract are sufficiently certain.

While this does not mean that all client engagements are made subject to an agreed contract
document, it does mean that in the worst-case scenario of a complaint against a psychologist
being made, it will be very helpful for the psychologist to be able to demonstrate that they
have met their professional obligations to their client. This will be best done by demonstrating
that an agreement was made by both parties who knew what they were agreeing to, that the
parties had the legal capacity to make such an agreement and that what they were agreeing
to is permitted under the law. Where the client does not have the capacity, best interest
decisions need to be made in accordance with the Mental Capacity Act. Further information
is available in Section 6: Obtaining informed consent.

Psychologists may wish to include the following when making agreements:

. the role and function of the psychologist;

. the psychologist’s relevant qualifications, areas of expertise and ways of working;

d relevant limitations of the psychologist’s practice, e.g. assessments not accepted or
types of activity not undertaken;

. where the psychologist is appointed to work with a third party, the psychologist
should make clear their obligations to each of the clients concerned and each client’s
obligations under the agreement and ensure that there are no conflicts or ambiguities;

. the extent of the psychologist’s power and responsibilities when acting on behalf of
other agencies;

. obligations in relation to duty of care and safeguarding, and related limitations to
confidentiality;

d how confidentiality of client information and data is assured and any limitations to
that confidentiality;

° how conflicts of interest will be managed if applicable;

° the client’s, or other party’s, rights of access to stored information;

. the use of any one-way viewing screens or video or audio recording and the security of

any recorded material;
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. the nature of psychological activities involved, the reasons for undertaking them and
information about the likely outcomes;
. the availability of the psychologist to the client;

. details of fees, together with application of VAT if non-clinical services, or expenses to
be billed in connection with the work undertaken;

d what is expected from the client as their contribution to the engagement with the
psychologist, expectations for payment and consequences of non-payment;

d ownership of intellectual property rights;

d what might cause a breach of the agreement;

. the rights of each party to withdraw from the agreement and the consequences to any
financial agreement;

. recourse to dispute resolution or law;

. the equality and justice aspects of social policies and their possible impact;

d external ethical scrutiny and approval of the engagement, where appropriate; and

. arrangements to terminate the retainer.

In advance of any psychological assessment, the client should be made aware of the
availability of services, and the existence of any waiting lists for intervention.

For some approaches, intervention follows an evolving path, unique to each client and his
or her life circumstances, which cannot be precisely predicted in advance. Clients should
be made aware of this uncertainty, and predictions should be made on the best judgments.
It is recognised that it is sometimes unrealistic and undesirable to provide detailed
information on all aspects of psychological intervention, and consent should be obtained
to a general strategy rather than specific procedures. Further information is available in
this document or the Society Website: http://beta.bps.org.uk/Practice-Guidelines.

5.1 The practitioner’s right to withdraw their service
There are circumstances in which a psychologist may decide to terminate the agreement

for provision of psychological services. The circumstances may be personal or professional.

The personal circumstances may include but will not be restricted to leaving employment
in a psychological service, incidences of illness or family commitments.

The professional issues may relate to service structural changes, safety, or provision of most
appropriate service.

In these circumstances, psychologists will, as far as possible, work to ease the transition of
service provision and give as much notice as is practical in the particular situation.

5.2 Referrals

Where a psychologist finds themselves unable to come to an agreement with a client, the
psychologist may refer the client to a suitably qualified colleague. Psychologists will both
make and receive referrals when working in services with other professionals.
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In making referrals, psychologists should consider the needs of the client and to the best of
their knowledge refer to another professional with the appropriate skills and experience.

In receiving referrals, the psychologist should consider whether the referral is appropriate
for psychology, establish the client’s understanding of the purpose of the referral,

and consider as far as possible prior to meeting the client whether the referral falls
appropriately within their own areas of practice.

5.3 Representation of the qualifications and
status of the psychologist

HCPC registration and BPS Chartered Status

Psychologists are encouraged to state their registration with the HCPC and protected
title(s). This will provide assurance that the psychologist meets national standards of
training and professional skills.

Use of the ‘consultant’ title

The term ‘consultant’ generally does not have a formal definition. Within the medical field
it is used by doctors who have considerable experience and proven expertise demonstrated
through examination within their respective Royal Colleges.

While there is no clear comparable grading structure for psychologists outside the NHS
(within the NHS, the consultant title is used by psychologists who are employed in Band
8C, 8D and 9 positions), the use of this title would be seen to reflect both seniority and
specialist expertise.

There is a difference between a ‘consultant’ psychologist and a psychologist who provides
consultations in their context of practice. The Society expects that psychologists should
be honest and accurate in representing their professional affiliations and qualifications,
including such matters as knowledge, skill, training, education and experience.

The Society’s position is that this would be applicable in any situation where expert
knowledge or skills is being marketed or promoted, whether or not this is for financial
gain. Further information is available in Society Document: Guidance on the use of the title
‘Consultant Psychologist’.
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6. Obtaining informed consent

Psychologists should always ensure that they have sought and received the consent of those
they work with, given of their own free will, without undue influence.

The concept of informed consent relates to the client’s right to choose whether to receive
psychological services, and to make this choice on the basis of the best information
available presented in the most appropriate way. The principles apply, whether the
psychologist works in the public, private or voluntary sector or in independent practice.

Psychologists should obtain the informed consent of the client in an appropriate

manner prior to undertaking any assessment, intervention or research activities. In all
circumstances, common sense and ethical practice should apply when considering the
approach to gaining informed consent from those with whom the psychologist is working.

This section refers, in the main, to consent with adults with capacity. Further information
on informed consent with discrete communities where further consideration may be
needed is available in Sections 6.1 to 6.4.

Obtaining informed consent involves a process which is dynamic and is relevant to the
specific assessment, intervention or decision being made at that time. When there are
substantive changes in the intervention or when the psychologist has reason to consider
the client may no longer consent, consent should be reviewed. Psychologists should
ensure that their clients are enabled to play an active role in this process. Clients should be
encouraged to ask questions whenever they are in doubt.

Psychologists should be aware that a client’s desire for help, and the immediate impact
of the psychologist’s supportive listening, may affect the client’s ability to make informed
choices about the help they wish to receive. They should also be aware that their own
desires to help a client may bias their presentation of information, such as the probability
of successful outcomes.

Psychologists should be aware of the complexities of obtaining informed consent to
treatment due to the perceived power, status and authority of the professional psychologist.
It may not be clear if the consent given is freely given by the client or, for example, is part
of a pattern of compliance towards authority figures. Equally, a client may say that they
understand the explanation given by the psychologist, and accept a plan for intervention,
in order to avoid the discomfort of being seen not to understand the psychologist’s
complex language and ideas.

Obtaining informed consent is particularly difficult when the client is obliged to undertake
the psychological intervention as part of an employment process or performance measure
where they may have obligations under their employment contract; or when detained.

There should ideally be an ongoing dialogue between client and psychologist, as part
of the process of joint decision-making. At any point, the client should feel free to ask
questions about the impact of the treatment and withdraw consent to continue.
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Psychologists should attempt to intervene against the express wish of a client only after
careful consideration and in line with relevant legislation, policies and professional
practice.

Provision of information for informed consent

In order to ensure that the client has all the information necessary to make an informed
decision about whether to take part or not in a psychological activity, they must be provided
with relevant information, such as that listed below, in a format that is designed to meet
their specific needs.

The psychologist should consider providing information about the following:

. what the psychological activity involves, as far as this is consistent with the model of
interaction, e.g. there will be limits in the use of some non-directive therapies and
psychometric assessments;

° the benefits of the activity, either directly to the client in the case of assessment
or intervention, or indirectly in the case of systemic intervention, or to potential
theoretical advances or service improvement;

. any alternative assessment or treatment options and their known availability;

. foreseeable risks and how minor or serious they may be, for example the potential to
feel worse at stages during therapeutic interventions;

. what might be the benefits and potential costs and risks to them of engaging or not
engaging in the proposed psychological activity; and

d the client’s right to withdraw their consent from assessment, treatment or
intervention at any stage, along with information about any likely consequences of
such withdrawal.

Consent to involvement of others

Psychologists have an obligation to ensure that prospective clients are informed of the
extent and limitations of confidentiality with respect to anticipated services, the purposes
of any assessment, the nature of the procedures to be employed or the intended uses of
any product such as notes or recordings, before the assessment or intervention starts.
Further information is available in Section 7: Managing data and confidentiality.

The psychologist should ask the prospective client: whom they would wish to be informed
of their assessment or treatment, if anyone; and the information they are willing to share
where communication is essential, for example to the referring agent or organisation,
management or court. Wherever appropriate, including in the law, the client should have
copies of reports or letters or be given feedback so that they are kept fully informed.

If it is deemed necessary to move from individual contact to include others this should
where possible be done with the client’s prior consent.

Psychologists may be asked to provide consultancy or advice to colleagues about an
identified client, without that person’s knowledge or when the client has indicated that
they do not want to have direct contact with the psychologist. In these circumstances, the
psychologist will need to consider their potential involvement and the need for consent.
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A psychologist who draws upon the work of other professionals in preparing a report,
should seek their consent, where possible and if not already in disclosed records, to
include that material and should acknowledge its source in the report.

If a report is requested which draws upon previous or concurrent investigations of a client
in other contexts, for example NHS records in the preparation of a report for the court,
the client’s consent or relevant authority’s consent for that information to be used should

be sought.

If psychologists wish to use reports on clients which have been compiled by other
professionals, they should do so only with the consent of those professionals and use the
reports only in the context for which the report was specifically provided.

Information on and consent to record-keeping

Express consent must be sought in advance for the use of video, audio recording or one-way
screens, with a clear explanation of the purpose of these. Further information is available
in Section 7.1: Information governance.

6.1 Informed consent for court

When a psychologist is instructed to give evidence in court, it is the court that should be

informed and whose authority should be sought for the work undertaken. When serving
as a witness in the legal arena, the psychologist is responsible to the court, rather than to
either party.

6.2 Informed consent with children and young people

All children and young people, whatever their age or status, have a right to express their
views freely and be involved in any decision-making that affects their lives, which includes
judicial and administrative proceedings#). Therefore, psychologists who seek to work

with children or young people must gain their informed consent. This applies whether

the child or young person or another agent with legitimate responsibility for the child or
young person has made the request for involvement. Any direction or guidance provided
by parents or other caregivers must be ‘in accordance with the child’s evolving capabilities’
and support the ‘exercise by the child of his or her rights’#!. The onus is then on the adults
to provide appropriate support to enable the child or young person to express their views
and contribute to decision-making.

Every psychologist should consider how they can:

. provide an accessible explanation to the child or young person about their work as a
psychologist;

° offer a clear reason for their possible involvement;

. provide an opportunity for the child or young person to talk about what working with

the psychologist might involve.

. discuss and agree how information is recorded and possibly shared with others
with an awareness that young people who are ‘Gillick competent’ can consent to
information not being shared with parents;
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. discuss how the child or young person will be kept safe;

. ensure that the child or young person has understood the psychologist’s role and has
given their informed consent;

. ensure the child or young person understands they can withdraw their consent at any
point;

d ensure their practice acknowledges and respects the culture, community and context

of the child or young person.

Occasionally, a disagreement over consent may arise between parent/carer and child

or young person and/or between parents/carers. The psychologist would make every
effort to resolve the difference of views, perhaps seeking, with agreement, involvement

of an appropriate family member and/or a colleague, although as discussed above, a
young person who is ‘Gillick competent’ can legitimately request that family members
(including parents) are not involved or informed of any involvement. If the disagreement
is not resolved, the psychologist should draw on their professional experience to act in
the best interest of the child or young person seeking consultation and support through
appropriate channels, including safeguarding and legal departments, and consultation
with appropriate colleagues including other professionals.

6.3 Informed consent with people who may lack capacity

It is likely that psychologists at some stage within their careers will be working with people
who lack capacity to consent to assessment or treatment. This could be because of a wide
range of difficulties such as intellectual disability, brain injury, dementia, severe mental
health difficulties, and neurological conditions. As a result, it will often be necessary to
make a judgment about a client’s ability to give informed consent. This should include
whether the person is able to:

o understand the information relevant to the decision (e.g. psychological treatment);

° retain that information;

d use or weigh that information as part of the process of making the decision; and

o communicate their decision (whether by talking, using sign language or any other
means.)

The Mental Capacity Act 2005 contains 5 key principles which it is important to

understand:

1. A presumption of capacity;

2 Individuals being supported to make their own decisions;

3. Individuals have the right to make ‘unwise’ decisions;

4. Anything done on behalf of a person with a mental capacity issue should be in their
best interests; and

5. An intervention should be on the basis of the ‘less restrictive option’ weighed up in
the particular circumstances of the case.

The Mental Capacity Act Code of Practice#? expands upon these points (and indeed
all aspects of the Act), highlighting the need to assist a client in making a decision for
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themselves (with the use, for example, of memory aids, simplified resources, etc.). It
should also be noted that the fact that a person is able to retain the information relevant to
a decision for a short period does not prevent them from being regarded as able to make
the decision.

The Mental Capacity Act (2005) provides a clear framework for what to do if a person lacks
capacity to make a range of decisions, including consenting to treatment. The principle

of ‘best interest’ must be followed, and the Act states clearly who needs to be consulted

in relation to making such a decision and ensuring that the individual’s wishes are
considered.

It is good practice to give full information (possibly using adapted resources) to clients
even when they are not deemed able to give informed consent. The psychologist must, so
far as reasonably practicable, permit and encourage the client to participate, or to improve
their clients’ ability to participate, as fully as possible in any act done for the client and in
any decision affecting them.

In some circumstances, it is possible that there may be others who have been given legal
authority for decision-making on behalf of others, such as Power of Attorney for Health
and Welfare or Deputyships for Health and Welfare. It is important to note that patients
might also have created Property and Affairs Lasting Powers of Attorney. Those acting
under a Property and Affairs power alone will not have authority to make decisions in
relation to a patient’s treatment. If someone is a Health and Welfare Attorney or Deputy,
those persons will be able to make those decisions on behalf of others. It is also necessary
to ensure that the client has not made an Advance Decision to refuse treatment prior to
the loss of capacity, although this is unusual in relation to psychological treatment.

In some clinical contexts, particularly relating to brain injury, intellectual disabilities

and dementia, issues related to capacity and best interest are particularly prevalent.
Psychologists practising in these areas need to ensure sufficient knowledge and expertise.
Further information is available in Society Document: Guidance on determining the best interests
of adults who lack the capacity to make a decision for themselves.

6.4 Informed consent with people as employees

Tripartite arrangements where an employer commissions and pays for an assessment or
intervention, such as diagnostic assessments for neurodiversity and cognitive functioning
return to work assessments, or coaching, potentially give the employer access to data that
they will struggle to interpret, or may misinterpret, for example test scores and details

of personal life. It is important that the psychologist protects the employee by giving the
employer only what they need to know and can reasonably require for the purpose of
employment.

The Psychologist should consider whether they will be gathering information that is

not usually held by an employer, or is not held routinely for all employees, for example
IQ scores and childhood experiences. If so, the psychologist should consider abridging
documentation so that the employer receives only the information they ‘need to know’,
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and the employee can if necessary hold a full copy for future reference. This prevents
discrimination against employees who are subject to in depth assessment for reasons
related to illness, neurodiversity or disability from being unfairly compared to their peers.
It also prevents complex psychological information from being held by those who are not
qualified to interpret it.

Agreements should be made explicitly about the information which can be shared with the
commissioning organisation. In order to aid transparency, information should normally be
sent to the client prior to being shared with the organisation.

6.5 Informed consent with detained persons

Prisoners

Informed consent may be harder to obtain when a client is detained. Psychologists
working with detained persons should be aware that, as well as UK law, the UK is signatory
to a number of conventions on the treatment of detained persons. These conventions not
only outlaw physical ill-treatment, but also certain kinds of psychological pressure. For
example, it is contrary to the UN Convention on Torture to apply psychological pressure
to elicit a confession, or compliance with a regime. In this context, ‘psychological pressure’
could include making progression contingent on compliance with a particular aspect

of the regime. Practitioners should be particularly mindful of the power imbalance in
forensic contexts, which is far more acute than is generally found in non-justice system
based settings. Only offenders detained in secure hospitals can be required to comply with
assessments or treatments under involuntary detention sections of the Mental Health Act.

Mental Health Detentions

For psychologists there can be potential conflicts of interest or what could be better
termed ‘competing duties of care’ between the roles of Responsible Clinician (RC) (for
further information on this role see Section 3.5) (including the duty to detain or otherwise
compel participation in treatment) and that of psychologist (including, principally, the
duty to establish freely-given consent wherever possible to enhance the efficacy of the
therapeutic intervention). The MHA Code at chapter 24.34 (medical treatment) states
that permission given by a patient to a particular treatment ‘under any unfair or undue
pressure’ is not consent (p.257).

Good outcomes for psychological therapies are associated with positive therapeutic
alliances and good working relationships between therapists and patients. The potential
for even perceived abuse of power and the inherent power differential between an RC
and a detained patient subject to the MHA runs a risk of rupturing this relationship or

it becoming coercive. Psychologist RCs must therefore remain aware of and give full
consideration to any potential competing duties of care between the RC and psychological
therapist roles when providing psychological treatments to patients over whom they have
compulsory powers.

The main issues to be considered by psychologist RCs when addressing potential
competing duties of care in this context include the following:
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Psychological treatments (with the possible exception of indirect interventions
delivered by proxies such as paid staff and carers) are more likely to be effective when
informed consent is obtained. As such, RCs acting as psychological therapists should
utilise all reasonable and ethical attempts to obtain consent from patients before
proceeding with psychological treatment. The Code at chapter 24.34-24.39 (p.257)
provides guidance on obtaining consent.

The Act permits psychological treatment to be given without consent and the

Code provides guidance on how to proceed with treatment in these circumstances
(chapter 24.40-24.44, pp.257-258). There may be circumstances, especially when
significant risks to others or self have been identified, when it is considered to be
necessary for a psychologist RC to proceed with providing psychological treatment
without consent. In such circumstances then there should be, where practicable,
prior discussion with the MDT involved in the patient’s treatment and care about the
risks involved. Careful consideration should be given to the availability and merits of
another suitably qualified member of the team providing the psychological treatment
required with the RC remaining in overall charge of the client’s care.

There may be situations where it is judged that informed consent cannot be clearly
obtained, or where it would appear another available practitioner would be more
likely to achieve a more effective outcome (perhaps due to the power differential
between patient and RC). In such situations the psychologist RC is advised to refer on
to other members of the treatment team who are able to provide the psychological
treatment needed, while the RC remains in charge of overall care.
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7. Managing data and confidentiality

7.1 Information governance

Psychologists should follow local and national guidance and statutory responsibilities
regarding management of data. Psychologists should make, keep and disclose information
in records only in accordance with national policy and legislation, and the policies

and procedures of the organisation(s) they are employed by/working in collaboration
with. Further information is available in Section 1.1: Legal and professional obligations of
psychologists, Appendix 1: Relevant legislation and Appendix 2: Websites and further information.

Psychologists must bear in mind the potential impact of the information in their records
on all who may have access to such records, for example, the client, other professionals,
managers, authorised carers, etc. Where possible, distinction should be made between fact,
observation and opinion, and judgemental comments should be avoided. Psychologists

are responsible for holding their records securely to ensure the confidentiality of the
information contained within them and to control access to them. Further information is
available in Society Guidance: Guidelines on the use of Electronic Health Records.

This guidance applies to all record-keeping on clients, their relatives, carers and/or
associates, and their organisations, regardless of the media in which information is held,
e.g. written notes and reports, audio- and video-recordings, paper and electronic records,
etc.

Records made, kept or accessed by psychologists should be:

. systematic and appropriately detailed;

° in clear language/format;

. accurate;

d up to date; and

. relevant to professional work and to the purpose for which they were collected.

Clients have a legal right to access records concerning them, and this right is enshrined

in legislation. Additionally, it is good practice for clients to be given feedback on their
content. Sharing records with clients supports the collaborative approach of psychologists
and enables clients to have full and effective involvement. Client access to records will be
restricted to information about themselves and not third parties. Restrictions will also apply
when disclosure would place the clients or others at risk of serious harm.

In tripartite arrangements involving an employer access to information should be
governed by agreements made explicitly about the information which can be shared with
the commissioning organisation.

Shared records
In some organisations in which psychologists work single, multi-professional, client-based
records are held. Such records are designed as shared documents (paper or electronic),
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the function of which is primarily to facilitate inter-professional communication to

ensure the safe and effective delivery of high quality services. Such records may be shared
among organisations/agencies to facilitate care and/or exceptionally, to safeguard the
client or others, including the general public. In some contexts, clients have the right
to object to their data being disclosed to a third party even someone who might
provide essential healthcare. Psychologists should be aware of local codes and policies.
Further information is available in Section 3.5: Working with other professionals, Section 7:
Managing data and confidentiality and Appendix 2: Websites and further information.

Psychologists should include in the shared record all information about their work with
clients and related others which is required to ensure appropriate multi-professional care
and to safeguard the client and relevant others, including the general public.

Third-party and sensitive material should be clearly marked. There should be clarity/clear
communication within the multi-professional team about what is and is not shared with
the client if there are safeguarding concerns. A system needs to be established about how
suspicions and causes of concern are recorded and/or shared.

Where shared records are held, other professionals involved with the clients will have
access to such records. This should be explained to the clients at the onset of engagement
with them.

The use of sealed envelopes is no longer considered good practice following the findings
from serious untoward incident investigations where the existence of sealed envelopes
compromised care.

Assessment materials

Psychologists should be mindful at all times of the confidential nature of assessment
materials. Many assessment measures are invalidated by prior knowledge of their specific
content and objectives. Psychologists who use these materials are required to respect their
confidentiality and to avoid their release into the public domain (unless this is explicitly
allowed in the nature of the instrument and by the test publisher). Psychologists should,
therefore, take reasonable steps to prevent misuse of test data and materials by others.
Further information is available from Appendix 2: Websites and further information.

In many organisations, there is only one shared records system. In these cases, it is
necessary for psychologists to be able to use the shared records system to hold raw data
from psychometric assessment. The results of psychometric assessment will be incorporated
into reports which explain their context and appropriate interpretation, and which are
included in the shared institutional record. In relation to the visibility of the psychometric
instrument and the raw data to other members of the multidisciplinary team who are not
psychologists, the onus is on the other professionals not to interpret information where
they are unqualified to do so, just as the psychologist would not interpret, for example,
physical healthcare test results they are unqualified to interpret. Psychologists may consider
whether it is appropriate to mark assessment materials so their nature is clear.
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Additional data

Psychologists may wish to keep separate notes to aid their work but which are not intended
for sharing with others or to be part of the permanent client record. These notes, often
called process notes, which are written for the purposes of reflection on practice, should
be anonymised with no other identifying links e.g. initials, appointment time, so that these
notes therefore are clearly not part of the client record. Process notes may, for example,
be used for reflection and supervision. If process notes are made to assist in compilation
of a report, the material should be incorporated, as relevant, into the final report and the
process notes then destroyed.

Long-term illness, incapacity or death of a psychologist

Most organisations will have procedures in place in the event of illness, incapacity or death
of a psychologist. Psychologists in independent practice are advised to make a professional
will and to appoint a professional executor, probably an experienced colleague, whose
role it would be to take charge of client records, to inform the clients involved and, where
appropriate and practicable, to make provision for continuity of the service provided.

Retention and destruction of records

Psychologists’ records should be held securely for as long as they are required for the
purpose of psychological work. Psychologists must follow legal requirements, national and
local policy frameworks and procedures regarding the retention or disposal of records
after the psychologist’s work is concluded. Psychologists should ensure that they keep up to
date with requirements.

For independent practitioners general guidance is that many independent psychologists
keep records relating to contact with adults for 7 years, and follow NHS guidance

in relation to children. Where the records derive from work undertaken within an
organisation, the maintenance of these records is determined by the organisation’s policies
and legal requirements.

Retention and destruction of health records, both paper and electronic, is covered in the
NHS code of practice for records management. Generally speaking, retention is until age
26 for people seen as children; 20 years after the last contact for adults, and 8 years after
death if the death occurred while the person was in the care of the NHS. There are specific
requirements for mental health services depending on the nature of the contact.

In education settings, Local authorities generally retain Education Health and Care Plans
for 35 years after the case has been closed. Other records are retained until the child is 25.

All records must be destroyed under confidential conditions following organisational
procedures or for independent practitioners using a destruction service or process which meets
industry standards for document management and can provide the appropriate certification.

7.2 Confidentiality

Clients are entitled to expect that the information they give to psychologists about
themselves and others will remain confidential. Psychologists have a duty not to disclose
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such information except as discussed below and to bring their confidentiality practice to
the attention of their clients, employers, managers and any other professionals involved.

Psychologists have a duty to inform involved parties of their confidentiality standards

and practice at the point of first contact. Clients should be informed of the limits of
confidentiality where information about them may be shared and confidentiality breached,
for example for reasons of safeguarding, requirements of the law, and public protection.

Psychologists have a duty to be aware of the content of any other relevant guidelines and of
any other policy guidelines which set out local expectations.

Use of client data for audit must follow the Caldicott principles, which, designed for the
NHS, provide helpful guidance for any setting in terms of when it is appropriate to use
with client-identifiable data and when anonymised data should be used*?. Generally under
data protection legislation, it is necessary to obtain specific informed consent for the use
of client data for particular purposes, and to inform clients of the purposes for which their
data is being collected and how it will be used. Further information is available in Appendix
2: Websites and further information.

Disclosure of information

If disclosure of information is deemed necessary, psychologists should obtain specific
informed consent from their clients, making the consequences of disclosure as clear

and unbiased as possible. There are a number of circumstances where this might not be
possible or may not apply: for example where the health, safety, security or welfare of the
client or someone else may otherwise be put at risk; and if there are legal or safeguarding
responsibilities, such as the need to avoid ‘tipping off’. If confidentiality is broken without
consent, the client should be told what has been said and to whom, unless such disclosure
may expose the client or others to serious harm or is contrary to legal or safeguarding
obligations.

Psychologists who are faced with the difficult decision as to whether to disclose information
without a client’s consent must weigh carefully the arguments for and against disclosure.
The responsibility for this decision lies with the individual psychologist although they may
seek advice and guidance from appropriate sources such as their employing organisation’s
Information Governance or Data Protection Lead, Clinical Governance Lead, Caldicott
Guardian, Safeguarding named and designated professionals, or legal departments.

These other professionals can be the most helpful sources of advice in difficult disclosure
situations. Independent practitioners may wish to consult the legal helpline of their
professional indemnity insurer.

Circumstances may emerge where clients may present a risk to others or to themselves,

or be at risk from others whom they wish to protect. It is then necessary to discuss the
importance of disclosure and to encourage it, for example to partners of HIV positive
clients, and to employers if a client’s mental health status presents a risk to others via
driving, handling machinery or interaction in a working situation, for example, flight deck
crew. Disclosure without consent, or against the client’s expressed wish may be necessary in
situations in which failure to disclose appropriate information would expose the client, or
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someone else, to a risk of serious harm (including physical or sexual abuse) or death.

The psychologist must weigh up the needs and interests of their own client against the
wider welfare, protection and safeguarding of the public.

Disclosure to clients' employers, insurance companies and others

Psychologists have a duty to ensure, at first contact, that clients understand the purpose of
any assessment undertaken at the request of employers, the DVLA or insurance companies,
and of the psychologist’s obligation to disclose the results of that assessment. In the case of
assessment for fitness to work or to drive, they should obtain the client’s written consent.

Psychologists should consider what each party involved needs to know, gaining
understanding and agreement on which aspects will be fed back, in advance. For example,
the full detailed and raw scores obtained by a psychologist in recruitment assessment
processes may be unsuitable for an employer to receive in full. The commissioning body
should be made aware of the decision-making data that they originally requested, in the
case of an employer this could include strengths and weaknesses, and recommendations
for employer actions, for example.

Primary clients should be advised about and able to preview, with opportunity to ask
questions first, any data that will be sent to an employer about them. Bear in mind that the
informed consent difficulties still stand and that an employee or potential employee can
withdraw consent for the employer to be informed of any part of their results.

This can be very difficult to manage in practice, and requires psychologists to make these
agreements with their commissioners before they start the work, so that all are informed of
the risks in the service delivery. Further information is available in Section 3.4: Working with
multiple clients.

Disclosure after a client's death

After a client’s death, relatives or other authorities may seek access to the psychologist’s
records. In the first instance, the psychologist is advised to follow organisational
procedures where they exist which usually deal with the administrative proofs required
such as proof of death, proof of kinship and right to access the material requested.

A psychologist’s duty of confidentiality continues after a client has died. The psychologist

will need to weigh up the circumstances around the request for disclosure and what

personal information is being sought. If there has been a specific request by the client for

their information to remain confidential, their wishes should usually be respected. If the

psychologist is unaware of any instructions from the client, when considering requests for

information the following should be taken into account:

. the purpose of the disclosure;

° whether the disclosure of information is likely to cause distress to, or be of benefit to,
the client’s partner or families;

d the permission of a surviving relative or next of kin is not required, and does not
authorise disclosure of confidential information, although the views of those who
were close to the client may help the psychologist decide if disclosure is appropriate;
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. whether the disclosure will also disclose information about the client’s family or
anyone else; and
d whether the information is already public knowledge or can be anonymised or coded.

There may be circumstances where the disclosure of information is required, for example:

. to support an inquest or fatal accident inquiry;

. where the disclosure is required by law, is authorised under section 251 of the NHS
Act 2006, or is justified in the public interest, such as for education or research;

. in the case of national confidential inquiries or for local clinical audit; and

d when a person has a right of access to records under the Access to Health Records

Act 1990 or Access to Health Records (Northern Ireland) Order 1993.

7.3 Confidentiality when safeguarding

In exceptional circumstances it may be necessary to breach the client’s confidentiality with
or without their immediate knowledge or consent. This would be the case where there are
significant risks to the client’s psychological wellbeing; where the alleged perpetrator may
be a current risk to others or where there is risk of jeopardising a potential investigation.
Any decision to breach confidentiality cannot be taken lightly, but can be justified and
accounted for if made in good faith because of safeguarding concerns. This is supported
by professional guidance. The focus of any intervention including any breach of
confidentiality must be on promoting a proportionate, measured approach to balancing
the risk of harm with respecting the client’s capacity to consent, their choices and
preferred outcome for their own life circumstances.

Specified authorities may need to share personal information to ensure, for example, that

a person at risk of radicalisation is given appropriate support. When considering sharing

personal information, the specified authority should take account of the following:

. necessity and proportionality: personal information should be shared only where
it is strictly necessary to the intended outcome and proportionate to it. Key to
determining the necessity and proportionality of sharing information will be the
professional judgement of the risks to an individual or the public;

d consent: wherever possible the consent of the person concerned should be obtained
before sharing any information about them;

d power to share: the sharing of data by public sector bodies requires the existence of
the power to do so, in addition to satisfying the requirements of the Data Protection
Act 1998 and the Human Rights Act 1998; and

. Data Protection Act and the Common Law Duty of Confidentiality: in engaging with
non-public bodies, the specified authority should ensure that they are aware of their
own responsibilities under the Data Protection Act and any confidentiality obligations
that exist.

In relation to health sector staff, government guidance states it is important that staff
understand how to balance client confidentiality with the duty to report. They should also
be made aware of the information-sharing agreements in place for sharing information
with other sectors, and get advice and support on confidentiality issues when responding
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to potential evidence that someone is being drawn into terrorism, either during informal
contact or consultation and treatment.

7.4 Confidentiality for the court

Psychologists acting as expert or professional witnesses have a duty to disclose all of the
evidence used to reach their opinion where directed by the court to do so.

This could include:

° the details of any tests and assessments administered with professional colleagues;
° notes made during report writing; and
o referenced academic articles or studies.

No information relating to an assessment or report should be disclosed outside the
relevant proceedings without agreement. Psychologists should normally seek permission
from the instructing party to disclose any information to another health care professional.

Where instructed directly by the court, the Crown Prosecution Service, Procurator Fiscal
or a solicitor, the psychologist is required to report or comment on any or all aspects of the
case that appear to the psychologist, as an expert in the field, to be relevant or pertinent.
In such circumstances, the psychologist is not in a position to offer confidentiality to any
person, and should make this position clear to any party with whom they have contact
during psychological investigations or assessment.

In these circumstances, it will be important that the psychologist makes sure they are up

to date with the legislation and policy guidance regarding public and media access to
information available to whichever court or tribunal their instruction arises from. The
psychologist will need this awareness so that they can explain to the adult or child concerned
what the limits of privacy are in these legal circumstances. They will need to make clear

to the client which information needs to be made accessible, by whom and under what
circumstances. Only when the client understands this, can they give informed consent.

There are different levels of access to sensitive information in different legal contexts; this
will include testimony, documents and professional and expert reports. Many proceedings
typically take place in open court, to which the public has access. In these cases, there is

a presumption in favour of providing information and documents to third parties which
were relied upon by the court in reaching its decision, though not the entire court file.

Where court papers and other materials are received in electronic format, psychologists
should ensure that these are stored in a secure, password-protected format. This may
require the addition of additional security for documents that arrive in an unsecured form.
Where psychologists submit reports in an electronic format they should ensure that these
are in a secure, password-protected format.

Psychologists working with clients who are the subject of court proceedings may need to be
careful to ensure that they keep all records which may be of relevance to the court process
until it is clear that the court has reached a final conclusion, including any appeal that may
have been heard.
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With few exceptions, applications in the family court are heard in private, with only those
immediately involved being allowed to attend and access information. It is possible,
however, for duly accredited members of the media to attend hearings in the family court,
subject to the power to exclude them on specified grounds.

In most family court proceedings, media representatives have no entitlement to receive or
peruse court documents referred to in the course of evidence, submissions or judgment.
If media representatives wish to see documents referred to in the family court they may
apply to the judge for disclosure but they are subject to strict guidance in terms of what
information they can divulge into the public domain.

7.5 Confidentiality with children and young people

When beginning direct work with a child or young person, the psychologist should
discuss and agree who will have access to the information arising from the work, with
direct reference to principles of ‘Gillick competence’. In undertaking this discussion it is
helpful to acknowledge that there may be those adults (e.g. parents/carers, other relevant
professionals such as teachers, social workers, counsellors) who may have a supportive
interest in the work and may wish to have appropriate access to information but the
wishes of a ‘Gillick competent’ young person should take precedence unless there are
safeguarding concerns.

Parents or those with legal responsibility may be made aware of this agreement if
appropriate, although a young person deemed to be Gillick competent is able to agree to
work with a psychologist independently. Those with parental responsibility do not have an
automatic right of access to the psychologist’s records by making a subject access request
under data protection legislation.

The nature and purposes of any work will vary and this will determine how and to whom
information will be shared, however the child or young person should always be made
aware of who will have access to what and for what purpose and due consideration

given to the wishes of a ‘Gillick competent’ young person about who can have access to
information about any involvement with a psychologist. The child or young person should
be fully aware of the content of any shared information, including as appropriate, copies
of the documents. Whatever is agreed about information sharing including work where
information is confidential, the psychologist must ensure the child or young person knows
and understands that if there is a risk of harm the psychologist must follow safeguarding
procedures.

7.6 Confidentiality with detained persons

When detained persons give informed consent to the collection of information, they do

so for a specific purpose and for use by specific people. The use of such information for

a different purpose or for use by different people would require separate consent. Thus,
although a psychologist may interview and write a report on a detained person, consent for
that purpose cannot be taken as allowing a third party access to the psychologist’s records
on that person, such as notes on (or recordings of) the interview. If psychologists are
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put under pressure to reveal such information, they should seek the advice of colleagues
including for example those responsible for governance or data protection. They should
bear in mind that they have a legal duty to be aware of and comply with data protection
legislation and professional confidentiality rules.

7.7 Confidentiality obligations during training

During training, no academic/training documents should identify clients to whom they
relate (even by means for example of initials, service name or date of appointment) as
any such potential identifiers could be used to trace the client and therefore make the
document a part of the clinical record and subject to the relevant provisions of data
protection legislation. This includes published reports, case studies prepared for trainee
assessments and any articles or publications. Tutors and supervisors should communicate
this to their trainees. Trainees should be clearly instructed to both make and keep separately
those records which are part of the provision of psychological service and which belong to
the service organisation and are subject to its policies and procedures; and papers which are
anonymised and are part of the trainee’s academic learning, and belong to the trainee and
are subject to the training provider’s policies and procedures.

Express consent should be obtained by trainees before audio- or video-recording their
interactions with clients. If the client is unable to give informed consent, it is unlikely

to be appropriate for the recording to be made. Careful consideration should be given
before any material is recorded if the client is party to any legal proceedings or family

or employment disputes. If material is to be used for purposes other than client care
(including teaching and research), the client should be informed of the purposes of the
recording. It should be made clear to clients how the material will be used and to whom it
will be disclosed, for example, trainee students, other researchers, and supervisors.

The trainee and the client should come to an agreement about how long recorded
material should be kept. The general principle is that recordings will be kept for as long
as needed to fulfil the purpose for which the client has given consent and no longer. The
security of the material must be maintained, and it must be destroyed at the agreed time
limit if no longer required.

Informed consent is required before client material in an identifiable format may be
published in case studies, presentations or other research reports. It is becoming common
practice for clinical material in professional doctorate portfolios to be stripped out before
the thesis is placed in online institutional repositories.
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8. How to respond when things go wrong

8.1 Managing conflict with a client

Conflict with a client suggests that someone’s expectations are not being met. The first
objective should be to restore agreement or agree to make changes. The well prepared
psychologist will have a client agreement in place and will be able to review the experience
against the agreement with the client to address this question. Further information

is available in Section 5: Making and maintaining agreements. Even in the absence of an
agreement, the psychologist would be advised to enquire with the client where their
expectations are unmet or raise their own unmet expectations with the client. This can be
an opportunity to put a belated agreement in place.

It may be that the parties agree to set aside the agreement and bring it to an early close.
Agreeing to disagree may be a better outcome for psychologist and client who cannot
restore agreement. Take account of any need for onward referral either within the service
or elsewhere or back to the original referrer, and depending on the nature of the work
setting, any financial obligations in closing the work.

The psychologist may find it helpful to consult with appropriate colleagues in preparation
for the conversations with the client, such as line or service managers, those with other
relevant organisational responsibilities, and supervisors. There may be more general
lessons to be drawn as part of reflective practice in relation to the quality of the client
agreement for future use.

8.2 Transparency and duty of candour

The Health and Social Care Act 2008 (Regulated Activities) Regulations 2014 duty of

candour (regulation 20) requires all health and adult social care providers registered with

the Care Quality Commission to be open with people when things go wrong. Psychologists

need to be aware of the terminology relating to this regulation including:

. openness — enabling concerns and complaints to be raised freely without fear and
questions asked to be answered;

. transparency — allowing information about the truth about performance and
outcomes to be shared with staff, patients, the public and regulators; and

d candour — any patient harmed by the provision of a healthcare service is informed of
the fact and an appropriate remedy offered, regardless of whether a complaint has
been made or a question asked about it.

Psychologists also have a responsibility to ensure that they engage in open and transparent
communications with people who use services and other ‘relevant persons’ (people acting
lawfully on their behalf) in relation to care and treatment. Guidance from the Care Quality
Commission on duty of candour outlines the specific requirements that providers must
follow when things go wrong with care and treatment, including informing people about
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the incident, providing reasonable support, providing truthful information, and making an
apology. Psychologists are instrumental in supporting organisations to promote a culture that
encourages candour, openness and honesty at all levels. Further information is available in
Appendix 2: Websites and further information.

8.3 Managing conflict in team settings

Dealing with breakdowns in working relationships, professional disagreements and
fitness to practise concerns

As far as possible, psychologists should seek to resolve any conflict with or between
other professional colleagues (including relating to consultation/supervision or line
management) by clear communication, relevant evidence and collaboratively working
through the issues in reasoned argument within the context of respectful relationships.

The psychologist should first approach the colleague in confidence, if it is appropriate,
with relevant information, in a manner that is collegiate and helpful. If misgivings
continue, the psychologist should consult with an appropriate colleague to share concerns
and to seek advice. Where appropriate they should keep a written record of the meetings
and steps taken to resolve any difficulties.

Where there is serious or continual disagreement, both parties need to take whatever
action is appropriate in their professional context, consulting other experienced
professionals as necessary.

Supervisors and line managers have professional obligations concerning professional
standards, ethical practice and ‘fitness to practise’ issues. If line managers or supervisors
have any concerns regarding performance in these areas, they have a duty to discuss these
with the psychologist and, if necessary, address the matters by in the first instance following
appropriate employment policies and procedures, or in the case of an independent
practitioner, making a report to the HCPC.

Working in multi-professional or multi-agency contexts
Psychologists may find themselves in conflict with the approaches to work taken by other
individual colleagues or by the multi-professional team or agency.

Psychologists should bring to the awareness of the multi-professional team or agency any
difficulty in the group working together which may impact on the psychologist’s ability
to function effectively and ethically in their role. Such issues are best addressed when
guided by national and local policy and current legislation before proceeding with multi-
professional /multi-agency collaboration. Further information is available in Appendix 1:
Relevant legislation.

The psychologist may also have cause for concern about the ability of the team to provide
for the needs of the client owing to interpersonal difficulties between members of the
multi-agency or multidisciplinary team that might have an indirect impact on the client.
As far as possible, psychologists should seek to resolve any conflict with or between other
professional colleagues by clear communication, relevant evidence and collaboratively
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working through the issues in reasoned argument within the context of respectful
relationships.

If the situation remains unresolved for any reason, for example because it is judged not
to be an issue for active management, the psychologist must make a judgement about
whether their involvement in the team is helpful to the client or the working of the team.
If not, the psychologist should consult with an appropriate colleague about whether they
should disengage from that team.

A psychologist may also experience concerns about the competence or ethical practice

of individual colleagues involved in joint working. These concerns may relate to the
competence of the colleague to carry out a particular intervention, the appropriateness of
an intervention for a particular client or problem, the nature of the relationship between a
colleague and his or her client (e.g. potential abuses of power).

The psychologist should first approach the colleague in confidence, if it is appropriate,
with relevant information, in a manner that is collegiate and helpful. If misgivings
continue, the psychologist should consult with an appropriate colleague to share concerns
and to seek advice. Where appropriate they should keep a written record of the meetings
and steps taken to resolve any difficulties.

If they conclude that misconduct has occurred, psychologists should bring the matter to
the attention of those charged with the responsibility to investigate such concerns, generally
in the first instance an employer or in the case of an independent practitioner, the HCPC.
Further information is available in Section 2.1: Working environment.

8.4 Supporting a colleague when a complaint has been made

The receipt of a complaint or allegation can be distressing for all concerned, not least
for the person who is the subject of the complaint or allegation. It is important that
they receive advice and support from appropriate persons. Any potential conflicts of
interest should be considered. It may be that a psychologist is not best placed to offer
support and guidance as they may be called as a witness in the complaints process.
Encourage colleagues to seek advice from an experienced colleague or supervisor where
appropriate.

The psychologist should also be encouraged to seek the support of an accredited
workplace trade-union representative who is skilled at supporting people in these
situations and can access legal advice if necessary. Legal advice can also be obtained from
the professional indemnity insurance broker, and sometimes from household insurance
policies where the householder has taken out the legal advice additional option.

Complaints are an increasingly normal occurrence and must be handled in a professional
manner. The complaint investigator or professional body will need the psychologist’s
version of events and any evidence before any conclusions are reached. Psychologists
should support colleagues to respond promptly, objectively, factually and honestly to the
complaint. The content of the complaint should always be held in confidence.
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8.5 If the client remains unhappy

If any conflict or issue as referred to in this section cannot be resolved, it may be
appropriate to advise a client or other individual that that they have a right to raise any
concerns about a psychologist with the Health and Care Professions Council, further
details of which can be found at www.hcpc-uk.org
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Appendix 1 = Relevant legislation

Unless otherwise stated, Acts can be found on the government website
http://www.legislation.gov.uk/

United Kingdom and England

Care Act 2014

An Act to make provision to reform the law relating to care and support for adults and the
law relating to support for carers; to make provision about safeguarding adults from abuse
or neglect; to make provision about care standards; to establish and make provision about
Health Education England; to establish and make provision about the Health Research
Authority; to make provision about integrating care and support with health services; and
for connected purposes.

Care Standards Act 2000

An Act to establish a National Care Standards Commission; to make provision for the
registration and regulation of children’s homes, independent hospitals, independent
clinics, care homes, residential family centres, independent medical agencies, domiciliary
care agencies, fostering agencies, nurses agencies and voluntary adoption agencies; to
make provision for the regulation and inspection of local authority fostering and adoption
services; to make provision for the registration, regulation and training of those providing
child minding or day care’ to make provision for the protection of children and vulnerable
adults; to amend the law about children looked after in schools and colleges.

Children Act 1989

An Act to reform the law relating to children; to provide for local authority services

for children in need and others; to amend the law with respect to children’s homes,
community homes, voluntary homes and voluntary organisations; to make provision with
respect to fostering, child minding and day care for young children and adoption; and for
connected purposes.

Children and Families Act 2014

An Act to make provision about children, families, and people with special educational
needs or disabilities; to make provision about the right to request flexible working; and for
connected purposes.

Data Protection Act 1998

An Act to make new provision for the regulation of the processing of information relating to
individuals, including the obtaining, holding, use or disclosure of such information. The Act
states that anyone who processes personal information must comply with eight principles,
which make sure that personal information is:

. fairly and lawfully processed;
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° processed for limited purposes;

° adequate, relevant and not excessive;

. accurate and up to date;

° not kept for longer than is necessary;

d processed in line with your rights;

° secure; and

. not transferred to other countries without adequate protection.

Equality Act 2010

An Act to make provision to require Ministers of the Crown and others when making
strategic decisions about the exercise of their functions to have regard to the desirability
of reducing socio-economic inequalities; to reform and harmonise equality law and restate
the greater part of the enactments relating to discrimination and harassment related to
certain personal characteristics; to enable certain employers to be required to publish
information about the differences in pay between male and female employees; to prohibit
victimisation in certain circumstances; to require the exercise of certain functions to be
with regard to the need to eliminate discrimination and other prohibited conduct; to
enable duties to be imposed in relation to the exercise of public procurement functions; to
increase equality of opportunity; to amend the law relating to rights and responsibilities in
family relationships; and for connected purposes.

Health and Social Care Act 2012

An Act to establish and make provision about a National Health Service Commissioning
Board and clinical commissioning groups and to make other provision about the
National Health Service in England; to make provision about public health in the United
Kingdom; to make provision about regulating health and adult social care services;

to make provision about regulating health and social care workers; to make provision
about public involvement in health and social care matters, scrutiny of health matters by
local authorities and co-operation of health care services; to make other provision about
information relating to health or social care to make other provision about health care;
and for connected purposes.

Mental Capacity Act 2005

An Act to make new provision relating to persons who lack capacity; to establish a superior
court of record called the Court of Protection in place of the office of the Supreme

Court called by that name; to make provision in connection with the Convention on the
International Protection of Adults signed at the Hague on 13th January 2000; and for
connected purposes.

Mental Health Act 1983 as amended 2007

An Act to consolidate the law relating to mentally disordered persons. The main purpose
of the Mental Health Act 1983 as amended 2007 (MHA) is to allow compulsory action to
be taken, where necessary, to ensure that people with mental disorders receive the care
and treatment they require for their own health or safety, or for the protection of other

people.
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Offender Rehabilitation Act 2014

An Act to make provision about the release, and supervision after release, of offenders;
to make provision about the extension period for extended sentence prisoners; to make
provision about community orders and suspended sentence orders; and for connected
purposes.

Official Secrets Act 1989
An Act to replace section 2 of the Official Secrets Act 1911 by provisions protecting more
limited classes of official information.

Regulation of Investigatory Powers Act (RIPA) 2000/Investigatory Powers Act 2016
An Act to make provision for and about the interception of communications, the
acquisitions and disclosure of data relating to communications, the carrying out of
surveillance, the use of human intelligence sources and acquisitions of the means

by which electronic data protected by encryption or passwords may be decrypted or
accessed; equipment interference, bulk personal datasets and other information; to
make provision about the treatment of material held as a result of such interception,
equipment interference or acquisition or retention; to establish the Investigatory Powers
Commissioner and other Judicial Commissioners and make provision about them and
other oversight arrangements; to make further provision about investigatory powers and
national security; to amend sections 3 and 5 of the Intelligence Services Act 1994.

Safequarding Vulnerable Groups Act 2006

An Act to make provision in connection with the protection of children and vulnerable
adults. Safeguarding means protecting people’s health, wellbeing and human rights, and
enabling them to live free from harm, abuse and neglect.

Northern Ireland

Children Act 1989 - NI has a Criminal Justice Children's Order 1998

An Act to reform the law relating to children; to provide for local authority services

for children in need and others; to amend the law with respect to children’s homes,
community homes, voluntary homes and voluntary organisations; to make provision with
respect to fostering, child minding and day care for young children and adoption; and for
connected purposes.

Criminal Justice (Northern Ireland) Act 2013

An Act to amend the law relating to sex offender notification, sexual offences prevention
orders and human trafficking; to provide for the destruction, retention, use and other
regulation of certain fingerprints and DNA samples and profiles; to provide for the release

on license of persons detained under Article 45(2) of the Criminal Justice (Children)
(Northern Ireland) Order 1998.
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Criminal Justice (Northern Ireland) Order 2008 and Public Protection Arrangements in
Northern Ireland (PPANI)

The Criminal Justice (NI) Order 2008 introduced a new sentencing framework, including
extended and indeterminate sentences for public protection to reduce the risk of
dangerous sexual and violent offenders being released into the community until the

risk they pose is considered by the parole commissioners to be at a manageable level.

The Public Protection Arrangements in Northern Ireland (PPANI) contained within

the Criminal Justice (NI) Order 2008, place a duty on a number of agencies, within the
criminal justice sector and elsewhere, to cooperate in the interest of better assessment and
management of risk posed by serious sexual and violent offenders.

Justice Act (Northern Ireland) 2015

An Act to provide for a single jurisdiction for county courts and magistrates’ courts; to
amend the law on committal for trial; to provide for prosecutorial fines; to make provision
in relation to victims and witnesses in criminal proceedings and investigations; to amend
the law on criminal records and live links; to provide for violent offences prevention
orders; to make other amendments relating to the administration of civil and criminal
justice; and for connected purposes.

Mental Capacity Act (Northern Ireland) 2016

This Act fused mental health and mental capacity law into a single piece of legislation.
The Act provides a framework for broader decision-making which includes: a statutory
presumption of capacity, a requirement to support decision-making, mechanisms to allow
individuals to plan for times that they do not have capacity, and safeguards to protect the
rights of individuals when compulsory interventions or substitute decisions are required. It
will remove the ability for someone to be treated for a mental health condition against his
or her wishes if he or she retains the capacity to refuse such treatment, thus putting it on

a par with the rights that individuals currently enjoy to make decisions regarding physical
health treatment.

The Parole Commissioners' Rules (Northern Ireland) 2009

The Parole Commissioners for Northern Ireland are an independent body responsible for
making decisions on the release and recall of prisoners sentenced to life, indeterminate
custodial sentences, and extended custodial sentences, as well as the recall of prisoners
serving determinate sentences.

The Sexual Offences (Northern Ireland) Order 2008

The Sexual Offences (Northern Ireland) Order 2008 lowered the age of sexual consent
from 17 to 16 and incorporated significant changes to the law in relation to sexual offences
in Northern Ireland; better protection for young people and people with a mental disorder
from sexual abuse and exploitation; and sought to clarify issues surrounding consent in
sexual assault cases and rape.
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Scotland

Adoption and Children (Scotland) Act 2007

An Act of the Scottish Parliament to restate and amend the law relating to adoption; to
make other provision in relation to the care of children; to enable provision to be made in
relation to allowances in respect of certain children; and for connected purposes.

Adults with Incapacity (Scotland) Act 2000

An Act of the Scottish Parliament to make provision as to the property, financial affairs and
personal welfare of adults who are incapable by reason of mental disorder or inability to
communicate; and for connected purposes.

Adult Support and Protection (Scotland) Act 2007

An Act of the Scottish Parliament to make provision for the purposes of protecting adults
from harm; to require the establishment of committees with functions relating to the
safeguarding of adults who are at risk of harm; to amend the law relating to incapable
adults; to allow the Public Guardian to intervene in court proceedings; to amend the law
relating to mentally disordered persons; and for connected purposes

Children (Scotland) Act 1995

An Act to reform the law of Scotland relating to children, to the adoption of children and
to young persons who as children have been looked after by a local authority; to make new
provision as respects the relationship between parent and child and guardian and child in
the law of Scotland; to make provision as respects residential establishments for children
and certain other residential establishments; and for connected purposes.

Children and Young People (Scotland) Act 2014

An Act of the Scottish Parliament to make provision about the rights of children and young
people; to make provision about investigations by the Commissioner for Children and
Young People in Scotland; to make provision for and about the provision of services and
support for or in relation to children and young people; to make provision for an adoption
register; to make provision about children’s hearings, detention in secure accommodation
and consultation on certain proposals in relation to schools; and for connected purposes.

Mental Health (Scotland) Act 2015

An Act of the Scottish Parliament to amend the Mental Health (Care and Treatment)
(Scotland) Act 2003 in various respects; to make provision about mental health disposals
in criminal cases; to make provision as to the rights of victims of crime committed by
mentally-disordered persons; and for connected purposes.

Mental Health (Care and Treatment) (Scotland) Act 2003
An Act of the Scottish Parliament to restate and amend the law relating to mentally
disordered persons; and for connected purposes.

Protection from Abuse (Scotland) Act 2001
An Act of the Scottish Parliament to enable a power of arrest to be attached to interdicts
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granted to protect individuals from abuse; to regulate the consequences of such
attachment; and for connected purposes.

Protection of Children and Prevention of Sexual Offences (Scotland) Act 2005

An Act of the Scottish Parliament to make it an offence to meet a child following certain
preliminary contact and to make other provision for the purposes of protecting children
from harm of a sexual nature, including provision for implementing in part Council
Framework Decision 2004/68/JHA; and to make further provision about the prevention of
sexual offences.

Protection of Vulnerable Groups (Scotland) Act 2007

An Act of the Scottish Parliament to bar certain individuals from working with children or
certain adults; to require the Scottish Ministers to keep lists of those individuals; to make
further provision in relation to those lists; to establish a scheme under which information
about individuals working or seeking to work with children or certain adults is collated and
disclosed; to amend Part 5 of the Police Act 1997; to amend the meaning of school care
accommodation service in the Regulation of Care (Scotland) Act 2001; and for connected
purposes

Public Bodies (Joint Working) (Scotland) Act 2014

An Act of the Scottish Parliament to make provision in relation to the carrying out of
functions of local authorities and Health Boards; to make further provision about certain
functions of public bodies; to make further provision in relation to certain functions under
the National Health Service (Scotland) Act 1978; and for connected purposes.

Regulation of Care (Scotland) Act 2001

An Act of the Scottish Parliament to establish the Scottish Commission for the Regulation
of Care and the Scottish Social Services Council; to make provision for the registration and
regulation of care services and for the registration, regulation and training of social service
workers; to enable local authorities to provide and maintain residential accommodation

in which nursing is provided; to make further provision as respects persons who have

been looked after by local authorities; to amend the definition of ‘place of safety’ in the
Children (Scotland) Act 1995.

Smoking, Health and Social Care (Scotland) Act 2005

To amend the Regulation of Care (Scotland) Act 2001 as respects what constitutes an
independent health care service, the implementation of certain decisions by the Scottish
Commission for the Regulation of Care or the Scottish Social Services Council, the
provision of information to the Council and the minimum frequency of inspection of care
services by the Commission to amend the Adults with Incapacity (Scotland) Act 2000 as
respects authorisation of medical treatment; to amend the Public Health (Scotland) Act
1897 to introduce a right of appeal in certain cases under that Act; to enable the Scottish
Ministers to form, participate in and provide assistance to companies for the purpose of
providing facilities or services for persons exercising functions under the National Health
Service (Scotland) Act 1978 or of making money available to the health service in Scotland
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Social Care (Self-directed Support) (Scotland) Act 2013

An Act of the Scottish Parliament to enable local authorities to provide support to certain
carers; to make provision about the way in which certain social care services are provided
by local authorities; and for connected purposes.

Vulnerable Witnesses (Scotland) Act 2004

An Act of the Scottish Parliament to make provision for the use of special measures for

the purpose of taking the evidence of children and other vulnerable witnesses in criminal
or civil proceedings; to make provision about the admissibility of expert psychological or
psychiatric evidence as to subsequent behaviour of the complainer in criminal proceedings
in respect of certain offences to make provision about the admissibility of certain evidence
bearing on the character, conduct or condition of witnesses in proceedings before a sheriff
relating to the establishment of grounds of referral to children’s hearings; to abolish

the competence test for witnesses in criminal and civil proceedings; and for connected
purposes.

Wales

The Mental Health (Wales) Measure 2010

This measure places new legal duties on local health boards and local authorities in Wales
in relation to the assessment and treatment of mental health problems. The Measure
became law in December 2010 and there are 4 parts to it which are as follows:

. Part 1 ensures that there are more mental health services are available within primary care.
. Part 2 makes sure all patients in secondary services have a Care and Treatment plan.
. Part 3 enables all adults discharged from secondary services to refer themselves back

to those services.
. Part 4 supports every in-patient to have help from an independent mental health
advocate if wanted.

Social Services and Well-being (Wales) Act 2014

An Act of the National Assembly for Wales to reform social services law; to make provision
about improving the wellbeing outcomes for people who need care and support and carers
who need support; to make provision about co-operation and partnership by public authorities
with a view to improving the wellbeing of people; to make provision about complaints relating
to social care and palliative care; and for connected purposes.

Violence against women, Domestic Abuse and Sexual Violence (Wales) Act 2015

An Act of the National Assembly for Wales to improve arrangements for the prevention

of gender-based violence, domestic abuse and sexual violence; to improve arrangements
for the protection of victims of such abuse and violence; to improve support for people
affected by such abuse and violence; and to require the appointment of a National Adviser
on gender-based violence, domestic abuse and sexual violence.

Well-being of Future Generations (Wales) Act 2015
An Act of the National Assembly for Wales to make provision requiring public bodies to do
things in pursuit of the economic, social, environmental and cultural wellbeing of Wales in
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a way that accords with the sustainable development principle; to require public bodies to
report on such action; to establish a Commissioner for Future Generations to advise and
assist public bodies in doing things in accordance with this Act; to establish public services
boards in local authority areas; to make provision requiring those boards to plan and take
action in pursuit of economic, social, environmental and cultural wellbeing in their area;
and for connected purposes.
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Appendix 2 = Websites and further information

British Psychological Society — www.bps.org.uk

The Society website has guidance, advice and further information on many topics not
covered in these guidelines as well as those mentioned.

Psychologists working in clinical fields will also need to take account of Clinical Guidelines
produced by NICE in England and Wales https://www.nice.org.uk/ or SIGN in Scotland
http://www.sign.ac.uk/

1.1 Legal and professional obligations of psychologists

HCPC - http:/ /hcpc-uk.org

The Health and Care Professions Council website has lots of information about professional
registration including the standards of proficiency for the seven protected titles and
information about indemnity insurance

Information Commissioner’s Office — https://ico.org.uk/

The ICO website contains lots of useful information for organisations, private practitioners
and the public regarding the rights and responsibilities under the data protection and
Freedom of Information Acts.

DBS Checks — https://www.gov.uk/disclosure-barring-service-check
The government website provides helpful information for employers regarding these
checks.

1.2 Continuing professional development

The HCPC has provided guidance regarding CPD for registrants. http://www.hcpc-uk.org/cpd

2.1 Working environment

Lone Working
Suzy Lamplugh Trust — http://www.suzylamplugh.org/

The Suzy Lamplugh Trust campaigns for personal safety and has lots of advice for people
working alone to help to keep safe. They have some good advices and resources available.

Harassment and Bullying

ACAS - http://www.acas.org.uk/

The Advisory, Conciliation and Arbitration Service (ACAS) is a statutory organisation
providing help and advice for employers and employees. They have produced guidance
on several topics including harassment and bullying aimed separately at employers and
employees.
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Whistleblowing
Whistleblowing for employees — https://www.gov.uk/whistleblowing

The government has produced some guidance for employees surrounding whistleblowing
including what to do and what to expect.

2.2 Working in the digital age

Health Insurance Portability and Accountability Act of 1996 (HIPAA) —
http://www.hhs.gov/hipaa/

This American act makes provisions for health information privacy. The government
website provides information for professionals regarding this act.

N.B This Act is ONLY law for practice in America.

Social Media
The HCPC has provided guidance regarding the use of social media by professional
psychologists.

http://www.hcpc-uk.org/Assets/documents/100035B7Social_media_guidance.pdf

3. Safeguarding

Statutory guidance Working together to safeguard children —
https://www.gov.uk/government/publications/working-together-to-safeguard-children—2
Statutory guidance on inter-agency working to safeguard and promote the welfare of
children.

Getting it Right for Every Child (GIRFEC) and the Early Years Framework —

http:/ /www.maternal-and-early-years.org.uk/getting-itrightfor-every-child-principles-and-values
This is an NHS Scotland approach which establishes the principle of giving all children
and young people the best possible start in life as a priority for all services.

UK Government Guidance — https://www.gov.uk/government/publications/no-secrets-
guidance-on-protecting-vulnerable-adults-in-care
No Secrets sets out a code of practice for the protection of vulnerable adults.

It explains how commissioners and providers of health and social care services should
work together to produce and implement local policies and procedures. They should
collaborate with the public, voluntary and private sectors and they should also consult
clients, their carers and representative groups. Local authority social services departments
should co-ordinate the development of policies and procedures.

Protection of vulnerable adults scheme (POVA) — http://www.scie.org.uk/publications/
guides/guide03/law/adults.asp

Individuals should be referred to, and included on, the POVA list if they have abused,
neglected or otherwise harmed vulnerable adults in their care or placed vulnerable adults
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in their care at risk of harm. By making statutory checks against the list, providers of care
must ensure they do not offer such individuals employment in care positions. POVA checks
are requested as part of disclosures from the Criminal Records Bureau.

Prevention and Protection in Partnership 2015 —
https://www.health-ni.gov.uk/sites/default/files/publications/dhssps/adult-safeguarding-
policy.pdf

This policy from Northern Ireland is for all organisations working with, or providing
services to, adults across the statutory, voluntary, community, independent and faith

sectors. It sets clear and proportionate safeguarding expectations across the range of
organisations.

Modern Slavery and the national referral mechanism (NRM) —
https://www.gov.uk/government/ collections/modern-slavery

These pages provide details about the government’s work to end modern slavery, including
details about how to refer victims into the NRM.

Let’s talk about it — http://www.ltai.info/about/
Let’s Talk About It is an initiative designed to provide practical help and guidance to the
public in order to stop people becoming terrorists or supporting terrorism.

4. Managing data and confidentiality

Information Commissioners Office — https://ico.org.uk/
The Information Commissioners Office produces guidance with regards to data sharing
and the Data protection and Freedom of information Acts.

HCPC guidance on confidentiality —
http://www.hcpc-uk.co.uk/assets/documents/100023F1 GuidanceonconfidentialityFINAL.pdf
The HCPC has provided guidance on confidentiality for registrants.

NHS - https://digital.nhs.uk/article /402 /Information-Governance

The NHS has produced guidance regarding Information Governance and security for NHS
and partner organisations. The NHS has codes of practice for Records management and
Confidentiality.

Caldicott Report — https://www.gov.uk/government/publications/the-information-
governance-review

A review was commissioned in 1997 by the Chief Medical Officer of England owing to
increasing concern about the ways in which patient information is being used in the NHS
in England and Wales and the need to ensure that confidentiality is not undermined. Such
concern was largely due to the development of information technology in the service, and
its capacity to disseminate information about patients rapidly and extensively. A committee
was established under the chairmanship of Dame Fiona Caldicott. The Caldicott

Report highlighted six key principles, and made 16 specific recommendations. In 2012
Dame Caldicott produced a follow up report which made 26 further recommendations
including the addition of a seventh principle.
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Psychological Testing Centre — http://ptc.bps.org.uk/ptc/guidelines-and-information

The PTC website contains lots of guidance about psychometric testing and the management
of data generated from those tests.

5. Transparency and duty of candour

Care Quality Commission —

http:/ /www.cqc.org.uk/sites/default/files/20150327_duty_of_candour_guidance_final.pdf
The CQC has produced Information for all providers: NHS bodies, adult social care,
primary medical and dental care, and independent healthcare with regards to duty of
candour.
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Appendix 3 = How this document has been developed

In developing these guidelines, the overall aim and scope of the guidelines was considered
at length, and the decision arrived at that they should be applicable to all psychologists
irrespective of registration status or practice context. The guidelines have therefore been
written in a way which it is hoped is inclusive of the various contexts of practice. Drawing
on a broad stakeholder group for the development work, the guidelines aim to cover all
the important considerations for practice. It is however recognised they cannot cover every
circumstance and also that new issues arise which will require careful consideration by the
individual psychologist.

The Practice Guidelines development Working Group was constituted to include all of the
member networks of the Society whose members engage in practice, including the HCPC
registered practitioners. It included representatives of the Society’s national branches in
Scotland, Wales and Northern Ireland, in order to ensure applicability to the different
national contexts. It also included representation from the expert working groups of the
Society’s Professional Practice Board and others on specialist topics of practice.

The content of the guidelines has been developed from a combination of revision of the
previous edition in the light of professional consensus on current expectations of a good
standard of practice of psychology; inclusion of key points from other Society guidance on
specific topics with reference to further guidance; and in some cases development of new
material drawing on the professional experience of our members or outside professionals
in the field. The working group has not used systematic methods to search for or assess
the evidence for the material included. Recommendations have been included based

on working group consensus. Where there are known areas of professional difference of
opinion this has been stated.

A draft of the guidelines was circulated for Society wide consultation and one month
allowed for comment. This included circulation to Experts by Experience (psychology
service user representatives) with whom the Society works in various contexts. The
Guidelines were also sent for comment to the Health and Care Professions Council as the
statutory regulator for practitioner psychologists. Comments received were considered
carefully by the Working Group and changes made to the text of the guidelines where
considered necessary. The annotated audit sheet of the comments received and
disposal was provided to a meeting of the Society’s Professional Practice Board to assist
its consideration of the draft guidelines, by way of final peer scrutiny. The guidelines
were reviewed by the Society’s legal advisers prior to publication. Final approval of the
guidelines was given by the Society’s Board of Trustees.

The guidelines will be reviewed and updated in accordance with Society policy after five
years or sooner if circumstances indicate this is needed.

To ensure clarity and presentation in a user friendly format, the Guidelines have been
edited by professional staff within the Society and the format designed by the Society’s
Preparation for Print specialists. Where considered helpful, links have been made to
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additional web based resources, both to assist practitioner development and to provide up
to date information in areas where there is frequent change. Organisational providers of
psychological services are encouraged to review how these guidelines are used in practice
and feed back to the Society any barriers to application.

In ensuring an appropriate level of independence in the production of these Guidelines,
the Society has ensured its conflict of interest policy has been complied with and that no
member of the working group’s input has been compromised by a conflict of interest.
No member has received any form of remuneration other than reimbursement of travel
and subsistence expenses in accordance with Society policy. The large size of the working
group and peer scrutiny and challenge, as well as the robust consultation process, guards
against the potential for any one member or small group of members inappropriately to
bias the Guidelines.
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Foreword

We are pleased to present the Health and Care Professions Council’s
standards of proficiency for practitioner psychologists.

We first published standards of proficiency for practitioner psychologists in
July 2009. We review the standards regularly to look at how they are working
and to check they continue to reflect current practice in the professions we
regulate.

These new revised standards are a result of our most recent review of

the standards of proficiency. The revised standards reflect the extent of
developments in practice within each profession, in line with feedback from
our public consultation exercise. The consultation and engagement work
identified key themes, which the new standards of proficiency embed. These
focus on technology and digital skills, leadership, service user engagement,
and health, wellbeing and maintaining fitness to practise. Equality, diversity
and inclusion (EDI) is another key focus of the standards, with an expectation
of registrants to be proactive in thinking about the care they can offer with
specific importance on making sure practice is inclusive for all service

users. We have also made changes to the wording of the standards to move
registrants away from a passive understanding of the standards and towards
active implementation of them.

The profession-specific standards for practitioner psychologists included in
this document were developed with the input of the relevant professional
bodies and the views of all stakeholders during our consultation work.

The review process and consultation produced valuable feedback and we
are grateful to all those who gave their time to help us in shaping the new
standards.

We are confident that the standards are fit for purpose and reflect safe and
effective professional practice for practitioner psychologists.

These standards are effective from 1 September 2023.



INntroduction

This document sets out the standards of proficiency for practitioner
psychologists. These standards set out safe and effective practice in the
professions we regulate. They are the threshold standards we consider
necessary to protect members of the public. They set out what any applicant to
our Register must know, understand and be able to do by the time they have
applied for registration. Once on the Register, professionals must meet those
standards of proficiency which relate to the areas in which they work.

We also expect registrants to keep to the HCPC standards of conduct,
performance and ethics and standards for continuing professional development.
We publish these in separate documents, which you can find on our website.

The standards of proficiency in this document include both generic elements,
which apply to all our registrants, and profession-specific elements, which are
relevant to registrants belonging to one of the professions we currently regulate.

+ The standards that apply to all professions are written in bold text.

+ The profession-specific standards are written in plain text.
The modality-specific standards have their own headings, and are written in
blue text.

We have numbered the standards so that you can refer to them more easily.
The standards are not hierarchical and are all equally important for practice.

A note about our expectations of you

You must meet all the standards of proficiency to register with us and meet the
standards relevant to your scope of practice to stay registered with us.

It is important that you read and understand this document. If your practice is
called into question, we will consider these standards (and the standards of
conduct, performance and ethics) in deciding what action, if any, we need to take.

The standards set out in this document complement information and guidance
issued by other organisations, such as your professional body or your employer.
We recognise the valuable role played by professional bodies in providing
guidance and advice about good practice which can help you to meet the
standards in this document.



Your scope of practice

Your scope of practice is the area or areas of your profession in which you have the
knowledge, skills and experience to practise lawfully, safely and effectively, in a way
that meets the standards and does not pose any danger to the public or to yourself.

We recognise that a registrant’s scope of practice will change over time and that the
practice of experienced registrants often becomes more focused and specialised
than that of newly registered colleagues. This might be because of specialisation

in a certain area or with a particular client group, or a movement into roles in
management, education or research. Every time you renew your registration,

you will be asked to sign a declaration that you continue to meet the standards of
proficiency that apply to your scope of practice.

Your particular scope of practice may mean that you are unable to continue
to demonstrate that you meet all of the standards that apply for the whole of
your profession.

As long as you make sure that you are practising safely and effectively within

your given scope of practice and do not practise in the areas where you are not
proficient to do so, this will not be a problem. If you want to move outside of your
scope of practice, you should be certain that you are capable of working lawfully,
safely and effectively. This means that you need to exercise personal judgement
by undertaking any necessary training or gaining experience, before moving into a
new area of practice.

Meeting the standards

It is important that you meet these standards and are able to practise lawfully,
safely and effectively. However, we do not dictate how you should meet the
standards. There is normally more than one way in which each standard can
be met and the way in which you meet the standards might change over time
because of improvements in technology or changes in your practice.

We often receive questions from registrants who are concerned that something
they have been asked to do, a policy, or the way in which they work might mean
they cannot meet the standards. They are often worried that this might have an
effect on their registration.

As an autonomous professional, you need to make informed, reasoned decisions
about your practice to ensure that you meet the standards that apply to you.

This includes seeking advice and support from education providers, employers,
colleagues, professional bodies, unions and others to ensure that the wellbeing
of service users is safeguarded at all times. So long as you do this and can justify
your decisions if asked to, it is very unlikely that you will not meet the standards.



Language

We recognise that our registrants work in a range of different settings, which
include direct practice, management, education, research and roles in industry.
We also recognise that the use of terminology can be an emotive issue.

Our registrants work with very different people and use different terms to describe
the groups that use, or are affected by, their services. Some of our registrants
work with patients, others with clients and others with service users. The terms
that you use will depend on how and where you work. We have used terms in
these standards which we believe best reflect the groups that you work with.

In the standards of proficiency, we use phrases such as ‘understand’ and
‘know’. This is so the standards remain applicable to current registrants in
maintaining their fithess to practise, as well as prospective registrants who have
not yet started practising and are applying for registration for the first time.

These standards may change in the future

We have produced these standards after speaking to our stakeholders and
holding a formal public consultation.

We will continue to listen to our stakeholders and will keep our standards under
continual review. Therefore, we may make further changes in the future to take
into account changes in practice.

We will always publicise any changes to the standards that we make by, for
instance, publishing notices on our website and informing professional bodies.
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At the point of registration, practitioner psychologists must be

able to:

1 practise safely and effectively within their scope of practice

1.1 identify the limits of their practice and when to seek advice or refer to
another professional or service

1.2 recognise the need to manage their own workload and resources
safely and effectively, including managing the emotional burden that
comes with working in a pressured environment

1.3 keep their skills and knowledge up to date and understand the
importance of continuing professional development throughout their
career

2 practise within the legal and ethical boundaries of their profession

2.1 maintain high standards of personal and professional conduct

2.2 promote and protect the service user’s interests at all times

2.3 understand the importance of safeguarding by actively looking for
signs of abuse, demonstrating understanding of relevant
safeguarding processes and engaging in these processes where
necessary

2.4 understand what is required of them by the Health and Care

Professions Council, including, but not limited to, the standards of

conduct, performance and ethics




2.5

2.6

2.7

2.8

2.9

2.10

2.11

2.12

2.13

2.14

respect and uphold the rights, dignity, values and autonomy of
service users, including their role in the assessment, diagnostic,

treatment and/or therapeutic process

recognise that relationships with service users, carers and others
should be based on mutual respect and trust, maintaining high

standards of care in all circumstances

understand the importance of and be able to obtain valid consent,
which is voluntary and informed, has due regard to capacity, is

proportionate to the circumstances and is appropriately documented

understand the importance of capacity in the context of delivering

care and treatment

understand the scope of a professional duty of care, and exercise
that duty

understand and apply legislation, policies and guidance relevant to
their profession and scope of practice

recognise the power imbalance that comes with being a healthcare

professional, and ensure they do not abuse this for personal gain

understand the complex ethical and legal issues of any form of dual

relationship and the impact these may have on service users

recognise appropriate boundaries and understand the dynamics of power

relationships

understand the organisational context for their practice as a practitioner

psychologist



3 look after their health and wellbeing, seeking appropriate support
where necessary

3.1 identify anxiety and stress in themselves and recognise the potential
impact on their practice

3.2 understand the importance of their own mental and physical health
and wellbeing strategies in maintaining fitness to practise

3.3 understand how to take appropriate action if their health may affect
their ability to practise safely and effectively, including seeking help
and support when necessary

3.4 develop and adopt clear strategies for physical and mental self-care
and self-awareness, to maintain a high standard of professional
effectiveness and a safe working environment

3.5 manage the physical, psychological and emotional impact of their practice

4 practise as an autonomous professional, exercising their own
professional judgement

4.1 recognise that they are personally responsible for, and must be able
to justify, their decisions and actions

4.2 use their skills, knowledge and experience, and the information
available to them, to make informed decisions and/or take action
where necessary

4.3 make reasoned decisions to initiate, continue, modify or cease
treatment, or the use of techniques or procedures, and record the
decisions and reasoning appropriately

4.4 make and receive appropriate referrals, where necessary

4.5 exercise personal initiative




4.6 demonstrate a logical and systematic approach to problem-solving

4.7 use research, reasoning and problem-solving skills when

determining appropriate actions

4.8 understand the need for active participation in training, supervision
and mentoring in supporting high standards of practice, and personal
and professional conduct, and the importance of demonstrating this

in practice

5 recognise the impact of culture, equality and diversity on practice

and practise in a non-discriminatory and inclusive manner

51 respond appropriately to the needs of all groups and individuals in
practice, recognising that this can be affected by difference of any
kind including, but not limited to, protected characteristics,?

intersectional experiences and cultural differences
5.2 understand equality legislation and apply it to their practice

5.3 recognise the potential impact of their own values, beliefs and
personal biases (which may be unconscious) on practice and take
personal action to ensure all service users and carers are treated

appropriately with respect and dignity

5.4 understand the duty to make reasonable adjustments in practice and
be able to make and support reasonable adjustments in their and

others’ practice

1 The Equality Act 2010 defines the protected characteristics as age, disability, gender reassignment,
race, religion or belief, sex, sexual orientation, marriage and civil partnership and pregnancy and
maternity. Equivalent equality legislation in Northern Ireland protects age, disability, gender, race,

religion or belief and sexual orientation.




5.5 recognise the characteristics and consequences of barriers to
inclusion, including for socially isolated groups

5.6 actively challenge these barriers, supporting the implementation of
change wherever possible

5.7 recognise that regard to equality, diversity and inclusion needs to be
embedded in the application of all HCPC standards, across all areas
of practice

5.8 understand the impact of differences of any kind, including, but not limited
to, the protected characteristics?, intersectional experiences and cultural
differences, on psychological wellbeing or behaviour including how these
differences may result in experiences of marginalisation

5.9 understand the requirement to adapt practice to meet the needs of
different groups and individuals

6 understand the importance of and maintain confidentiality

6.1 adhere to the professional duty of confidentiality and understand
when disclosure may be required

6.2 understand the principles of information and data governance and be
aware of the safe and effective use of health, social care and other
relevant information

6.3 recognise and respond in a timely manner to situations where it is

necessary to share information to safeguard service users, carers

and/or the wider public

2 The Equality Act 2010 defines the protected characteristics as age, disability, gender reassignment,

race, religion or belief, sex, sexual orientation, marriage and civil partnership and pregnancy and

maternity. Equivalent equality legislation in Northern Ireland protects age, disability, gender, race,

religion or belief and sexual orientation.
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6.4 understand the need to ensure that confidentiality is maintained in all
situations in which service users rely on additional communication

support (such as interpreters or translators)

6.5 recognise that the concepts of confidentiality and informed consent
extend to all mediums, including illustrative clinical records such as

photography, video and audio recordings and digital platforms

7 communicate effectively

7.1 use effective and appropriate verbal and non-verbal skills to

communicate with service users, carers, colleagues and others

7.2 communicate in English to the required standard for their profession
(equivalent to level 7 of the International English Language Testing

System, with no element below 6.53%)

7.3 understand the characteristics and consequences of verbal and non-
verbal communication and recognise how these can be affected by
difference of any kind, including, but not limited to, protected

characteristics,* intersectional experiences and cultural differences

7.4 work with service users and/or their carers to facilitate the service
user’s preferred role in decision-making, and provide service users

and carers with the information they may need where appropriate

3 The International English Language Testing System (IELTS) tests competence in the English
language. Applicants who have qualified outside of the UK, whose first language is not English and
who are not applying through the Swiss Mutual Recognition Route (SMR) must provide evidence that
they have reached the necessary standard. More information is available here: Statement on English

language proficiency requirements for internationally trained health and care professionals.

4 The Equality Act 2010 defines the protected characteristics as age, disability, gender reassignment,
race, religion or belief, sex, sexual orientation, marriage and civil partnership and pregnancy and
maternity. Equivalent equality legislation in Northern Ireland protects age, disability, gender, race,

religion or belief and sexual orientation.
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7.5

7.6

7.7

7.8

7.9

7.10

7.11

7.12

7.13

7.14

7.15

7.16

modify their own means of communication to address the individual
communication needs and preferences of service users and carers,

and remove any barriers to communication where possible

understand the need to support the communication needs of service
users and carers, such as through the use of an appropriate

interpreter

use information, communication and digital technologies appropriate

to their practice

understand the need to provide service users or people acting on
their behalf with the information necessary, in accessible formats, to

enable them to make informed decisions
select the appropriate means for communicating feedback to service users
provide psychological opinion and advice in formal settings, as appropriate

communicate ideas and conclusions clearly and effectively to specialist

and non-specialist audiences

explain the nature and purpose of specific psychological techniques to

service users
summarise and present complex ideas in an appropriate form

use formulations to assist multi-professional communication and

understanding

understand explicit and implicit communications in a practitioner—service

user relationship

appropriately define and contract work with commissioning service users

or their representatives
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Counselling psychologists only

7.17 understand how empathic understanding can be helped by creativity and
artistry in the use of language and metaphor

8 work appropriately with others

8.1 work in partnership with service users, carers, colleagues and others

8.2 recognise the principles and practices of other health and care
professionals and systems and how they interact with their
profession

8.3 understand the need to build and sustain professional relationships
as both an autonomous practitioner and collaboratively as a member
of a team

8.4 contribute effectively to work undertaken as part of a multi-
disciplinary team

8.5 identify anxiety and stress in service users, carers and colleagues,
adapting their practice and providing support where appropriate

8.6 understand the qualities, behaviours and benefits of leadership

8.7 recognise that leadership is a skill all professionals can demonstrate

8.8 identify their own leadership qualities, behaviours and approaches,
taking into account the importance of equality, diversity and
inclusion

8.9 demonstrate leadership behaviours appropriate to their practice

8.10 act as a role model for others

8.11 promote and engage in the learning of others
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8.12 understand the need to engage service users and carers in planning and
evaluating assessments, treatments and interventions to meet their needs
and goals

8.13 understand the need to implement interventions, care plans or
management plans in partnership with service users, other professionals
and carers

8.14 initiate, develop and end a practitioner—service user relationship

8.15 understand the dynamics present in relationships between service users
and practitioners

8.16 plan, design and deliver teaching and training which takes into account the
needs and goals of participants

8.17 support the learning of others in the application of psychological skills,
knowledge, practices and procedures

8.18 determine and use appropriate psychological formulations in partnership
with service users to facilitate their understanding of their experience or
situation

9 maintain records appropriately

9.1 keep full, clear and accurate records in accordance with applicable
legislation, protocols and guidelines

9.2 manage records and all other information in accordance with
applicable legislation, protocols and guidelines

9.3 use digital record keeping tools, where required
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10 reflect on and review practice

10.1 understand the value of reflective practice and the need to record the
outcome of such reflection to support continuous improvement

10.2 recognise the value of multi-disciplinary reviews, case conferences
and other methods of review

10.3 reflect critically on their practice and consider alternative ways of working

10.4 understand models of supervision and their contribution to practice

Clinical psychologists and counselling psychologists only

10.5 critically reflect on the use of self in the therapeutic process

11 assure the quality of their practice

11.1 engage in evidence-based practice

11.2 gather and use feedback and information, including qualitative and
quantitative data, to evaluate the response of service users to their
care

11.3 monitor and systematically evaluate the quality of practice, and
maintain an effective quality management and quality assurance
process working towards continual improvement

11.4 participate in quality management, including quality control, quality
assurance, clinical governance and the use of appropriate outcome
measures

11.5 evaluate care plans or intervention plans using recognised and

appropriate outcome measures, in conjunction with the service user

where possible, and revise the plans as necessary
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11.6

11.7

11.8

recognise the value of gathering and using data for quality assurance

and improvement programmes

revise formulations in the light of ongoing intervention and, when

necessary, reformulate the situation

monitor agreements and practices with service users, groups and

organisations

12

understand and apply the key concepts of the knowledge base
relevant to their profession

12.1

12.2

12.3

12.4

12.5

12.6

12.7

understand the structure and function of the human body, together
with knowledge of physical and mental health, disease, disorder

and dysfunction relevant to their profession

demonstrate awareness of the principles and applications of
scientific enquiry, including the evaluation of treatment efficacy and

the research process

recognise the role(s) of other professions and stakeholders relevant
to the work of their domain, and understand how they may relate to
the role of practitioner psychologist

understand the structures and functions of health and social care
systems and services in the UK, plus other services relevant to the

work of their domain

understand the theoretical basis of, and the variety of approaches to,

assessment and intervention

understand the role of the practitioner psychologist across a range of

settings and services

understand the application of consultation models to service delivery and

practice, including the role of leadership and group processes

16




Clinical psychologists only

12.8 understand theories and evidence concerning psychological development

and psychological difficulties across the lifespan and their assessment and

remediation

12.9 understand more than one evidence-based model of formal psychological

therapy

12.10 understand psychological models related to how biological, sociological

and circumstantial or life-event-related factors impinge on psychological

processes to affect psychological wellbeing

12.11 understand psychological models related to a range of presentations

including:

service users with presentations from acute to enduring and mild to
severe;

problems with biological or neuropsychological aspects; and
problems with mainly psychosocial factors including problems of
coping, adaptation and resilience to adverse circumstances and life
events, including bereavement and other chronic physical and

mental health conditions

12.12 understand psychological models related to service users:

from a range of social and cultural backgrounds;

of all ages;

across a range of intellectual functioning;

with significant levels of challenging behaviour;

with developmental learning disabilities and cognitive impairment;
with communication difficulties;

with substance misuse problems; and

with physical health problems
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12.13

12.14

12.15

12.16

understand psychological models related to working:
- with service users, couples, families, carers, groups and at the
organisational and community level; and
- in avariety of settings including in-patient or other residential
facilities with high-dependency needs, secondary health care and

community or primary care

understand change and transition processes at the individual, group and

organisational level

understand social approaches such as those informed by community,

critical and social constructivist perspectives

understand the impact of psychopharmacological and other clinical

interventions on psychological work with service users

Counselling psychologists only

12.17

12.18

12.19

understand the philosophical bases which underpin those psychological

theories

understand the philosophy, theory and practice of more than one

evidence-based model of formal psychological therapy

understand psychological models related to a range of presentations
including:
- service users with presentations from acute to enduring and mild to
severe;
- problems with biological or neuropsychological aspects; and
- problems with mainly psychosocial factors including problems of
coping, adaptation and resilience to adverse circumstances and life
events, including bereavement and other chronic physical and

mental health conditions
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12.20

12.21

12.22

12.23

12.24

12.25

12.26

12.27

understand the therapeutic relationship and alliance as conceptualised by

each model

understand the spiritual and cultural traditions and practices relevant to
counselling psychology and their application to service users and carers,

as well as its variation at organisational and community levels

understand the primary philosophical paradigms that inform psychological
theory with particular regard to their relevance to, and impact upon, the
understanding of the subjectivity and inter subjectivity of experience

throughout human development

understand theories of human cognitive, emotional, behavioural, social and
physiological functioning relevant to counselling psychology including
people of all ages and culture;

- across a range of intellectual functioning;

- with significant levels of challenging behaviour;

- with developmental learning disabilities and cognitive impairment;

- with communication difficulties;

- with substance misuse problems; and

- with physical health problems

understand different theories of lifespan development and their

assessment and remediation

understand social and cultural contexts in a manner informed by

community, critical and social constructivist perspectives

understand theories of psychopathology and of change including transition

processes at the individual, group and organisational level

understand the impact of psychopharmacology and other interventions on

psychological work with service users
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Educational psychologists only

12.28

12.29

12.30

12.31

12.32

12.33

12.34

12.35

understand the role of the educational psychologist across a range of

school and community settings and services

understand the educational and emotional factors that facilitate or impede

the provision of effective teaching and learning

understand psychological theories of, and research evidence in, child,
adolescent and young adult development relevant to educational

psychology

understand the structures and systems of a wide range of settings in which
education, health and care are delivered for children, adolescents and

young adults, including child protection procedures

understand psychological models related to the influence of school ethos
and culture, educational curricula, communication systems, management
and leadership styles on the cognitive, behavioural, emotional and social
development of children, adolescents and young adults

understand psychological models of the factors that lead to
underachievement, disaffection and social exclusion amongst vulnerable

groups

understand theories and evidence underlying psychological intervention
with children, adolescents, young adults, their parents or carers, and

education and other professionals

understand psychological models related to the influence on development
of children, adolescents and young adults from:

- family structures and processes;

- cultural and community contexts; and

- organisations and systems
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12.36 understand change and transition processes at the individual, group and

organisational level

12.37 understand the theoretical basis of, and the variety of approaches to,

consultation and assessment in educational psychology

12.38 understands the impact of school systems and the educational curriculum,
including the legal framework relating to support and funding in schools, on

children and young people

12.39 understand psychological models related to a range of presentations
including:

- service users with presentations from acute to enduring and mild to
severe;

- problems with biological or neuropsychological aspects; and

- problems with mainly psychosocial factors including problems of
coping, adaptation and resilience to adverse circumstances and life
events, including bereavement and other chronic physical and
mental health conditions

12.40 understand psychological models related to service users:

- from a range of social and cultural backgrounds;

- of all ages;

- across a range of intellectual functioning;

- with significant levels of challenging behaviour;

- with developmental learning disabilities and cognitive impairment;
- with communication difficulties;

- with substance misuse problems; and

- with physical health problems

Forensic psychologists only
12.41 understand the application of psychology in the legal system

12.42 understand the application and integration of a range of theoretical
perspectives on socially and individually damaging behaviours, including

psychological, social and biological perspectives
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12.43

12.44

12.45

12.46

12.47

understand psychological models related to a range of presentations
including:
- service users with presentations from acute to enduring and mild to
severe;
- problems with biological or neuropsychological aspects; and
- problems with mainly psychosocial factors including problems of
coping, adaptation and resilience to adverse circumstances and life
events, including bereavement and other chronic physical and
mental health conditions

understand psychological theories and their application to the provision of

psychological therapies that focus on offenders and victims of offences

understand effective assessment approaches with service users

presenting with individually or socially damaging behaviour

understand the development of criminal and antisocial behaviour

understand the psychological interventions related to different service user

groups including victims of offences, offenders, litigants, appellants and

individuals seeking arbitration and mediation

Health psychologists only

12.48

12.49

12.50

understand context and perspectives in health psychology
understand the epidemiology of health and illness

understand:
- biological mechanisms of health and disease;
- health-related cognitions and behaviour;
- stress, health and illness;
- individual differences in health and illness;
- lifespan, gender and cross-cultural perspectives; and
- long-term conditions and disability

22



12.51 understand applications of health psychology and professional issues

12.52 understand healthcare in professional settings

12.53 understand psychological models related to how biological, sociological,

and circumstantial or life-event-related factors impinge on psychological

processes

Occupational psychologists only

12.54 understand the following in occupational psychology:

psychological assessment at work;

learning, training and development;

leadership, engagement and motivation;

wellbeing and work; and

work design, organisational change and development

Sports and exercise psychologists only

12.55 understand cognitive processes, including motor skills, practice skills,

learning and perception; and self-regulation

12.56 understand psychological skills such as:

goal setting;

self-talk;

imagery;

pre-performance routines;

arousal control, such as relaxation and activation; and
strategies for stress and emotion management

12.57 understand exercise and physical activity including:

determinants, such as motives, barriers and adherence,;
outcomes in relation to affect, such as mood and emotion;
cognition and mental health issues, such as self-esteem, eating
disorders, depression and exercise dependence;

lifestyle and quality of life; and

injury
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12.58 understand individual differences including:
- mental toughness, hardiness and resilience;
- personality;
- confidence;
- motivation;
- self-concept and self-esteem; and
- stress and coping
12.59 understand social processes within sport and exercise psychology
including:
- interpersonal skills and relationships;
- group dynamics and functioning;
- organisational issues; and
- leadership
12.60 understand the impact of developmental processes, including lifespan
issues and processes related to career transitions and termination
13 draw on appropriate knowledge and skills to inform practice
13.1 change their practice as needed to take account of new
developments, technologies and changing contexts
13.2 gather appropriate information
13.3 analyse and critically evaluate the information collected
13.4 select and use appropriate assessment techniques and equipment
13.5 undertake and record a thorough, sensitive and detailed assessment
13.6 undertake or arrange investigations as appropriate
13.7 conduct appropriate assessment or monitoring procedures,

treatment, therapy or other actions safely and effectively
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13.8

13.9

13.10

13.11

13.12

13.13

13.14

13.15

13.16

13.17

13.18

13.19

13.20

13.21

recognise a range of research methodologies relevant to their role
recognise the value of research to the critical evaluation of practice

critically evaluate research and other evidence to inform their own

practice
engage service users in research as appropriate

apply psychology across a variety of different contexts using a range of
evidence-based and theoretical models, frameworks and psychological

paradigms
conduct consultancy

formulate specific and appropriate management plans including the setting

of timescales
manage resources to meet timescales and agreed project objectives

use psychological formulations to plan appropriate interventions that take

the service user’s perspective into account

direct the implementation of applications and interventions carried out by
others

make informed judgements on complex issues in the absence of complete

information
work effectively whilst holding alternative competing explanations in mind

generalise and synthesise prior knowledge and experience in order to

apply them critically and creatively in different settings and novel situations

choose and use a broad range of psychological assessment methods,
appropriate to the service user, environment and the type of intervention
likely to be required
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13.22

13.23

13.24

13.25

13.26

13.27

13.28

13.29

13.30

decide how to assess, formulate and intervene psychologically from a
range of possible models and modes of intervention with service users or

service systems

use formal assessment procedures, systematic interviewing procedures

and other structured methods of assessment relevant to their domain
critically evaluate risks and their implications

recognise when further intervention is inappropriate, or unlikely to be

helpful

initiate, design, develop, conduct and critically evaluate psychological

research

understand and use applicable techniques for research and academic

enquiry, including qualitative and quantitative approaches

use professional and research skills in work with service users based on a
scientist-practitioner and reflective practitioner model that incorporates a

cycle of assessment, formulation, intervention and evaluation
understand and apply research ethics

conduct service and large scale evaluations

Clinical psychologists only

13.31

13.32

13.33

13.34

assess social context and organisational characteristics

develop psychological formulations using the outcomes of assessment,

drawing on theory, research and explanatory models

draw on knowledge of developmental, social and neuropsychological
processes across the lifespan to facilitate adaptability and change in

individuals, groups, families, organisations and communities

understand therapeutic techniques and processes as applied when

working with a range of individuals in distress including:
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13.35

13.36

13.37

13.38

13.39

13.40

- those who experience difficulties related to anxiety, mood,
adjustment to adverse circumstances or life-events, eating,
psychosis, use of substances; and

- those with somatoform, psychosexual, developmental, personality,

cognitive and neurological presentations

deliver appropriate psychological therapies acquired through study and

supervised practice and maintained with regular, ongoing supervision

implement, on the basis of psychological formulation, psychological
therapy or other interventions appropriate to the presenting problem and to

the psychological and social circumstances of the service user

implement therapeutic interventions based on a range of evidence-based
models of formal psychological therapy to defined levels of competence,

including the use of cognitive behavioural therapy

promote awareness of the actual and potential contribution of

psychological services

evaluate and respond to organisational and service delivery changes,

including the provision of consultation

understand and be able to act on and provide advice on policy concerning

health and care

Counselling psychologists only

13.41

13.42

13.43

13.44

contrast, compare and critically evaluate a range of models of therapy

draw on knowledge of developmental, social and neuropsychological
processes across the lifespan to facilitate adaptability and change in

individuals, groups, families, organisations and communities
critically evaluate theories of mind and personality

understand therapy through their own life-experience
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13.45

13.46

13.47

13.48

13.49

13.50

13.51

13.52

adapt practice to take account of the nature of relationships throughout the

lifespan
formulate service users’ concerns within the chosen therapeutic models

critically evaluate psychopharmacology and its effects from research and

practice
critically evaluate theories of psychopathology and change

implement, on the basis of psychological formulation, psychological
therapy or other interventions appropriate to the presenting problem and to

the psychological and social circumstances of the service user

implement therapeutic interventions based on a range of evidence-based
models of formal psychological therapy

promote awareness of the actual and potential contribution of

psychological services

evaluate and respond to organisational and service delivery changes,

including the provision of consultation

Educational psychologists only

13.53

13.54

13.55

13.56

develop psychological formulations using the outcomes of assessment,

drawing on theory, research and explanatory models

carry out and analyse large-scale data gathering, including questionnaire

Surveys

work with key partners to support the design, implementation, conduct,
evaluation and dissemination of research activities and to support

evidence-based research

formulate evidence-based interventions that focus on applying knowledge,
skills and expertise to support local and national initiatives
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13.57

13.58

13.59

13.60

13.61

13.62

develop and apply effective interventions to promote psychological
wellbeing, social, emotional and behavioural development and to raise

educational standards

implement evidenced-based interventions and plans through and with
other professions and with children and young people, parents and/or

carers

adopt a proactive and preventative approach in order to promote the

psychological wellbeing of service users

choose and use a broad range of psychological interventions, appropriate

to the service user’s needs and setting

integrate and implement therapeutic approaches based on a range of
evidence-based psychological interventions

promote awareness of the actual and potential contribution of

psychological services

Forensic psychologists only

13.63

13.64

13.65

13.66

13.67

13.68

13.69

plan and design training and development programmes
plan and implement assessment procedures for training programmes

promote awareness of the actual and potential contribution of

psychological services
assess social context and organisational characteristics

research and develop psychological methods, concepts, models, theories

and instruments in forensic psychology

evaluate and respond to organisational and service delivery changes,

including the provision of consultation

draw on knowledge of developmental and social changes and constraints

across an individual’s lifespan to facilitate adaptability and change
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13.70

13.71

13.72

implement interventions and care-plans through and with other

professionals who form part of the service user careteam

implement, on the basis of empirically derived psychological formulation,
psychological therapy or other interventions appropriate to the presenting

maladaptive or socially damaging behaviour of the service user

integrate and implement evidence-based psychological therapy at either

an individual or group level

Health psychologists only

13.73

13.74

13.75

13.76

13.77

13.78

13.79

13.80

13.81

plan and implement assessment procedures for training programmes

develop appropriate psychological assessments based on appraisal of the

influence of the biological, social and environmental context

develop psychological formulations using the outcomes of assessment,

drawing on theory, research and explanatory models

carry out and analyse large-scale data gathering, including questionnaire

Surveys

draw on knowledge of developmental, social and biological processes
across the lifespan to facilitate adaptability and change in individuals,

groups, families, organisations and communities

contrast, compare and critically evaluate a range of models of behaviour

change

understand techniques and processes as applied when working with

different individuals who experience difficulties

develop and apply effective interventions to promote psychological
wellbeing, social, emotional and behavioural development and to raise

educational standards

evaluate and respond to change in health psychology and in consultancy

and service-delivery contexts
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13.82 to implement, on the basis of psychological formulation, psychological
therapy or other interventions appropriate to the presenting problem, and
to the psychological and social circumstances of the service user

13.83 integrate and implement therapeutic approaches based on a range of

evidence-based psychological interventions

13.84 choose and use a broad range of psychological interventions, appropriate

to the service user’s needs and setting
Occupational psychologists only
13.85 assess individuals, groups and organisations in detalil
13.86 use the consultancy cycle

13.87 research and develop psychological methods, concepts, models, theories

and instruments in occupational psychology

13.88 use psychological theory to guide research solutions for the benefit of

organisations and individuals

13.89 understand and act and provide advice on policy development concerning

employees’ and job seekers’ rights

13.90 run, direct, train and monitor others in the effective implementation of an

application
Sport and exercise psychologists only
13.91 assess social context and organisational characteristics

13.92 develop psychological formulations using the outcomes of assessment,

drawing on theory, research and explanatory models

13.93 formulate service users’ concerns within the chosen intervention models
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14 establish and maintain a safe practice environment

14.1 understand the need to maintain the safety of themself and others,
including service users, carers and colleagues

14.2 demonstrate awareness of relevant health and safety legislation and
comply with all local operational procedures and policies

14.3 work safely, including being able to select appropriate hazard control
and risk management, reduction or elimination techniques, in a safe
manner and in accordance with health and safety legislation

14.4  select appropriate personal protective equipment and use it correctly

145 establish safe environments for practice, which appropriately

manage risk

Sports and exercise psychologists only

14.6 demonstrate awareness of the possible physical risks associated with
certain sport and exercise contexts

15 promote health and prevent ill health

15.1 understand the role of their profession in health promotion, health
education and preventing ill health

15.2 understand how social, economic and environmental factors (wider
determinants of health) can influence a person’s health and wellbeing

15.3 empower and enable individuals (including service users and
colleagues) to play a part in managing their own health

15.4 engage in occupational health, including being aware of

immunisation requirements
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P&TS Tips & Requests for Educational Psychology (EP)
Statutory Advice (2025) as part of EHCNA process

This document in the form of ‘hints and tips’ has been developed to support EPs in producing
statutory advice that is both professionally robust and legally compliant. It reflects current
national expectations, including:

« The SEND Code of Practice (2015), which outlines duties under the Children and Families
Act 2014.

e The Equality Act 2010, particularly the duty to make reasonable adjustments and avoid
indirect discrimination.

e The First-tier Tribunal (SEND) Practice Direction (2025), which sets out formatting and
length requirements for expert witness reports submitted in SEND appeals.

The ‘hints and tips’ are intended to support, not replace, professional judgement. Where the
needs of the child or young person call for an alternative approach to the guidance, EPs are
encouraged to clearly explain their rationale. This should be evident within the psychological
formulation and reflected as a consistent thread throughout the statutory advice. This ensures
that advice remains lawful, needs-led, and defensible.

The tips below are intended to promote clarity, consistency, and inclusivity in statutory advice.
1. Concise and accessible advice is valued. N.B please see recent tribunal guidance in
relation to reports to be submitted to tribunal (max 15 pages in this context). When writing
advice please consider whether:
¢ Any information is unnecessarily repeated
e Any sections could be expressed more succinctly

¢ Any assessment details could be appropriately placed in appendices

¢ Needs, provision and outcomes are clearly articulated

2. Please do not leave any needs sections blank. If you feel a child does not have a need in a
particular area, please stipulate this.

3. Please do not include the names of other children within the report (including friends or
siblings).

4. When referring to any assessments carried out, make sure you give the dates they were
undertaken. Please include assessment details (e.g. tables showing scores) in an appendix.
Please also note that we do not calculate or cite 1.Q. scores in Suffolk as they can
oversimplify complex cognitive profiles. Cognitive functioning can be described in various
ways using dynamic assessment (DA), qualitative or standardised descriptors.

June 2025: Regularly reviewed as part of ongoing service development work
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Please explain or define acronyms, or any psychological or assessment terminology
consistently (e.g. DA).

Remember your advice is for professionals to follow. Typically, it should not include
provision for parent/carers to implement.

Please check whether there is an obvious ‘golden thread’ in your report where needs,
outcomes and provision are closely and obviously matched.

Ensure all perspectives are sought including those of the child or young person (CYP),
parents/carers, and school. While some views may already be included in the referral
paperwork, it is important to gather updates and provide individuals the opportunity to revise
or expand on previously expressed opinions. Always represent the CYP’s perspective, even if
it cannot be directly obtained. If certain views cannot be gathered, clearly state what attempts
were made and why they were unsuccessful.

Identify the primary area of need that most significantly impacts the child or young person’s
(CYP) functioning and development, irrespective of formal diagnoses. Where appropriate,
use phrasing such as:

e “X presents with a complex interaction of needs. However, on balance, | would
hypothesise that X’s most significant area of need currently affecting their development
isY.”

e In my professional opinion, X’s primary area of need is Y.”

10.Make sure outcomes are:

11.

Specific (i.e., is it clear exactly what you are hoping the CYP will achieve)
Measurable (i.e., outlining how it can be evidenced when achieved)
Attainable (i.e., realistic whilst also aspirational)

Relevant (i.e., links directly to the needs and provision outlined)
Time-based (i.e., by end of key stage or alternative period as required)

Provision should be holistic, ensuring recommendations support a child's full
educational experience rather than addressing needs in isolation. Wherever possible,
strategies should enhance access to the curriculum within the classroom.
Recommendations should also be balanced, recognising that not all provisions need to be
implemented simultaneously.

When recommending targeted interventions such as small-group or withdrawal-based
support, it is important to consider their cumulative impact on the child or young person's
access to inclusive education. Where such interventions result in a significant reduction in
time spent in the mainstream classroom (e.g., 20% or more), this may affect the child’s
ability to participate fully in the curriculum and school community. Any proposed
intervention should therefore be clearly justified in terms of its necessity, proportionality,
and expected outcomes, and should be regularly reviewed to ensure it continues to
support, rather than limit, inclusion.

June 2025: Regularly reviewed as part of ongoing service development work
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While continuous 1:1 support is not typically recommended due to its potential impact on
inclusion and independence, it may be appropriate in exceptional cases e.g. medical or
physical needs. Where such provision is necessary, this should be clearly justified with
reference to the CYP’s individual needs and the expected outcomes.

This guidance has been reviewed in relation to the SEND Code of Practice (2015), the
Children and Families Act 2014, the Equality Act 2010, and the First-tier Tribunal
(SEND) Practice Direction (2025). It is designed to support EPs in producing advice
that is lawful, inclusive, and tribunal ready.

This approach promotes inclusive education and collaborative support to help CYP
thrive and to balance support with inclusion.

Remember that each agency/service (e.g., SALT, OT) has its own referral criteria. Please
do not direct other services’ involvement within your advice. Alternatively, you could
write ‘support from appropriately trained/skilled professionals should be sourced where
relevant’, or ‘continued support to be sourced from relevant professionals where involved.

Thank you so much for all your continued efforts.

June 2025: Regularly reviewed as part of ongoing service development work




Process chart for locum EPs: from requesting to submitting work

1. By 9am each Monday, complete the MS Form to request the number of EHCNAs you would like to be
allocated for that week. We will then use this list to match allocations as closely as possible. Allocations typically
occur each Wednesday afternoon.

2. The Senior EP team send locum EHCNA allocations through to our Business Support. Business Support
then upload the relevant paperwork for each EHCNA to our locum SharePoint site by 5pm each Friday. A
work deadline of 4 weeks is then set. The area and due date will be stated within the CYP panel paperwork

folder.

quidance

RAG framework

*Please contact Business Support ASAP
if there is a delay to your report (4
weeks +) due to a statutory exemption.

Categories include:
Exceptional Circumstances for
Family (i.e., affecting the CYP or
parent/carer during 6-week
assessment period)
Family away for 4+ weeks (i.e., CYP
is absent from the LA for a
continuous period (4 weeks+)
during 6-week assessment period)
Family failed to keep appointment
(i.e., CYP/family fails to keep an
appointment made during 6-week
assessment period)

4. Where the advice is then QA'd by a Suffolk Senior EP using our RAG Framework. If no amendments are
needed (all sections 'Green’), the advice will be saved in the completed folder and our Business Support will
share it with our SEND Statutory Services team, education setting and parents/carers. This is when
payment for work can be initiated.

5. If amendments are needed (Amber/Red sections identified via RAG framework), you will receive detail of
what is required via an email. Once the report has been updated with relevant amendments, please save
the revised report back in the '‘completed' folder within 48 hours and reply to the original feedback email so
the advice can have a final check. The Senior EP will let Business Support know your advice is ready to
process and payment for work can then be initiated.


https://forms.office.com/e/jU3VpV2HfW
https://suffolknet.sharepoint.com/sites/LocumEducationalPsychologists/Information%20for%20locums/Forms/AllItems.aspx?id=%2Fsites%2FLocumEducationalPsychologists%2FInformation%20for%20locums%2FInformation%20for%20locums%2F1%2E%20Welcome%20Pack%2F3%2E%20Quality%20Assurance&viewid=33c7cc41%2D7bb1%2D457e%2Dafb1%2D3d7d4e27ed37
https://suffolknet.sharepoint.com/:b:/r/sites/LocumEducationalPsychologists/Information%20for%20locums/Information%20for%20locums/1.%20Welcome%20Pack/3.%20Quality%20Assurance/9.%20EP%20Advice%20QA%20RAG%20Framework.pdf?csf=1&web=1&e=HdM4C9

EP Role within the
EHCNA Process




1. EP Advice is part of a wider assessment picture

* Educational Psychologist (EP) advice is one part of the broader Education, Health and Care Needs Assessment (EHCNA)
and is not intended to be read in isolation.

* [tis designed to inform the assess-plan—-do-review cycle within the setting, alongside other sources of information.

2. EP Advice should be integrated, not isolated

The Local Authority (LA) must amalgamate and triangulate EP advice with parent/carer views, child/young person’s voice,
school setting input and contributions from other professionals.

3. Updates after EP advice submission

* If new or updated information is provided (e.g., from parents or school) after EP advice is submitted, this can and should
be considered when drafting or finalising the EHC plan.

* The working document should reflect the most current and holistic picture, not just the original EP advice.

4. Legal and professional boundaries

* EPs are statutorily required to provide advice during the EHCNA process, but they do not have jurisdiction over the final
wording of the plan.

e Asking EPs to “approve” amendments is inappropriate and misleading. The LA is responsible for the final plan content.



Key points

* Legal Framework: EPs are required to provide advice as part of the EHCNA process.
This advice informs the drafting of the plan but does not give EPs authority over the final
wording.

* Avoiding over-reliance: EP advice is one contribution as part of the broader EHCNA.
The LA must ensure the plan reflects all relevant evidence, not just EP input.

* Jurisdiction: The responsibility for the content of the final EHC plan lies with the LA, not
the EP. Once advice is submitted, the EP’s statutory role is complete.

* Role clarity: Amendments requested by parents/carers to the draft or final plan should
be reviewed by the LA team, not referred to the EP. Communication to parents/carers
should reinforce that the LA - not the EP - manages amendments. This ensures
compliance with the SEND Code of Practice and avoids confusion about roles.




Handling concerns regarding EP
Advice towards EHCNA



Seeking support

 SSS Manager drop-in and supervision: For queries not specific to EP report
(i.e., complex cases), coordinators to access internal support mechanisms —
manager drop in and/or supervision.

 SEP drop-in: If any queries/concerns are held by SS colleagues regarding the
specific wording of an EP report, please either contact the SCC EP
directly (see structure chart) for support or attend the weekly Senior EP drop-
in (i.e., where advice has been provided by a locum EP).

* CAP panel: ALL requests for further P&TS activity post EHCNA must come
through County Area Panel (CAP). Requests cannot be approved or actioned
by Senior EPs outside of this process.




Remit/scope of SEP weekly drop-in

Purpose: primarily to provide timely advice for SSS colleagues for discreet
queries regarding the interpretation of EP advice. Overall, this is designed to
support the quality of plans for CYP. Advice is limited to the drop-in time only.
No actions will be taken out of this space.

ltems that fall outside of the SEP drop-in remit:

* responding to parent/carer requests for changes/amendments to working
documents - please take to line manager drop-in or supervision if supportis
needed to agree final wording

* requesting further P&TS involvement (i.e., attendance at co-production
meeting or additional assessment work) — please see reassessment pathway

e parent/carer/advocate complaints — please follow usual SCC complaint
process, seek support from line manager and/or customer rights




Responding to concerns re. virtual EP assessments

* Consultations and assessments can be carried out face to face or using online/remote video platforms.
Our team of educational psychologists (EPs) can be flexible in choice of approach to an assessmentin
line with AEP (Association of Educational Psychology) guidance.

* EPs are informed by professional guidance on conducting assessments in person and virtually. The
arrangements for the type of EP assessment are a professional judgement, taking into consideration
the needs, views and preferences of the child/young person, their parents/carers and the demands of
the local context.

* Regardless of the mode of assessment chosen by an EP, high professional standards should always be
upheld. All EP assessments must comply with Health and Care Professions Council (HCPC)
professional standards and take account of British Psychological Society (BPS) codes of ethical
practice.

* Avirtual assessmentis fully Code of Practice compliant, and literature indicates that online methods
are effective and may be easier for some children and families to participate in this way. Any limitations
to an EP assessment will be stated in the report.

* |f SSS colleagues have any concerns regarding the quality or wording of EP Advice, please contact SCC
EP directly (see structure chart), or take to SEP drop-in (i.e., where locum EP has provided report).




Responding to Other Concerns re. EP Advice

Within 4 weeks of EP Advice
submission, SSS to share any
requests for changes to EP
advice (i.e., if parent/carer

believes there to be inaccurate
or misrepresentative
information) with locality Senior
EP (SEP)

Please note: EP advice is a statutory contribution provided as part of the

SEP to review advice through
QA lens. Where appropriate,
further info to be sought re.
what is factually incorrect or
misrepresented within the
report.

SEP will give EP (SCC or
locum) chance to review the
feedback and make any
reasonable adjustments
based on their professional
opinion/judgement.

EHCNA process. Itis intended to inform planning and decision-making, rather
than being a draft for ongoing revision. We can only make changes where there
is a factual inaccuracy (for example, an incorrect name, date, diagnosis, or

data error). Requests for changes based on preference or style should be
addressed through the Local Authority’s drafting process.

If SCC have already agreed to
issue a plan, coordinator can
request EP attendance at Co-
production Meeting through
County Area Panel, whereby

advice can be clarified through
discussion with relevant
parties. If a locum EP provided
the advice, an SCC EP
representative can attend in their
place.
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P&TS Guidance for EPs writing Educational
Psychology Statutory Advice (2025)

Overview
EP Statutory Advice for Suffolk P&TS should:

> be written primarily for a non-specific educational setting, to guide professionals
in understanding how best to meet the needs of a Child or Young Person (CYP)
for areas that fall within our professional remit.

» acknowledge that parents / carers will often read advice and need to be able to
make sense of it. CYP may also read the advice, so EPs need to be mindful of
how information is worded (e.g., appropriateness, accessibility).

» be written in a generic, non-LA-specific way (e.g., where signposting to local
services / resources, ensure publicly available links are included).

» be based on professional understanding of what is reasonably required (i.e.
essential and necessary) to meet the identified needs and achieve positive
outcomes for the individual CYP. We should be considering the child’s context
(i.e., what provision is already in place/available), and not be including what
‘could’ or ‘might’ help as if resources were infinite.

» be read in conjunction with reports from other professionals as part of the EHC
assessment process. According to the British Psychological Society (BPS), the
EHC assessment process should be “one of continuous data collection in order to
monitor the success of interventions, with any statutory written evidence
providing a description of the child in a specific situation, at a particular point in
time” (BPS, July 2015).

Guidance for EP Statutory Advice

1. Sources of information

e List the people who have been communicated with directly to inform the advice, and
the dates on which this communication happened.

¢ You do not need to list each individual document you have read but instead use the
standard phrase included in the template (i.e. “| have read and referenced all
documentation that was included within the original EHCNA referral paperwork”). If
you have sight of any new or additional documentation, then please list this (along
with author and date).

e Advice should always include contact with parents/carers, the CYP and their setting
(where they have one). If you are not able to manage direct contact, please state
why and include attempts made to make contact.

e Include dates and locations of any observation and individual work with the CYP
(the detail or content of which should be included elsewhere in the advice).
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2. Background

¢ Include what you deem to be the essential details that help readers to understand
the context of this advice. Avoid unnecessary duplication from other sources by
referring to other documents here e.g. “See Family Advice form for full details.”

e You might want to consider:

o Family: Where does this child live and with whom (no sibling names please).
Any significant factors within their home life that should be acknowledged.

o Health and development: Any essential / significant details that are
important to acknowledge (i.e. due to lasting impact)

o Education: Where are they currently at school, and how long have they
been there? What is their current attendance? State whether you have
reviewed educational advice related to this EHCNA and the date. Also
include any important updates by the setting that are not included elsewhere
in the advice.

o Professional network: Have they been known to an EP previously? Who is
else is currently involved? Who has previously been involved (include
services and dates where possible)

3. Views, Interests and Aspirations

CYP’s views, interests, and aspirations

e Add this using text and/or pictures of person-centred activities. If you are unable to
ascertain this directly from the CYP, you must state why and include the views of adults
who know the CYP well in relation to the CYP’s interests.

e Do not duplicate information from other sources that are already included in EHCNA
referral paperwork; if views expressed previously and captured in previous paperwork
remain the same, please say so, otherwise please record new / updated views.

e Considerations could be (differentiated to age, ability and needs):

% What does the CYP enjoy doing and / or what are they interested in?

What does the CYP feel they can do well / are getting better at / are proud of?

What would the CYP like to get better at? Why would that make a difference

to them?

Do they have any other goals they would like to reach (short term, long term)?

What would help them to reach their goals? Who could help them with this?

What do they like or not like about their educational setting? What might they

change if they could?

“ Is there anything else they’d like people to know about them?

X/
X

A X4

A X4

o

A X4

Parents’/Carers’ views and aspirations for the CYP

Amend this heading to reflect the CYP’s home situation.
Include family views in whatever format you have gathered them.
Do not duplicate information from other sources.
Try to ascertain (for example and in no priority order):
% What do they think is working well for their child?
% In what circumstances do they see their child most content/happy?
< What are their hopes or aspirations for their child (short term, long term)?
% What are the main concerns for their child?
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s What are their hoped-for outcomes from the EHCNA?

% What do they think is needed in terms of provision for their child?
Other information that the parent/carer shares that informs the picture of needs can
be included within assessment information elsewhere in the advice as appropriate
(i.e., appendix).

4. Summary of needs (psychological formulation)

Provide a strengths-based brief (e.g. approx. 200 words) and accessible (without use
of jargon or overly technical language) paragraph summarising your professional view
of the CYP based on your involvement.

Please state the CYP’s primary area of need or ‘area of need most impacting on
educational progress currently’ and / or secondary needs based on your professional
opinion.

5. Strengths and needs section

Strengths

Please outline the CYP’s strengths under the core areas: communication &
interaction; cognition & learning; social & emotional skills and general wellbeing;
physical & sensory.

Please indicate where possible who has observed or reported on this strength (e.g.
CYP / staff or parents / carers or EP)

Needs

Use either of these 2 sentence openers to guide your thinking and phrasing of needs
XXX finds it difficult to... and this impacts ...”

or

“XXX experiences difficulties with... and this impacts ...”

The impact of needs should be specific in order to aid understanding of how the CYP
experiences barriers to their learning.

It's OK to reference medical needs (if there is current or anticipated impact on
learning) but please do not include medical related provision (EPs are responsible
for providing advice on educational provision).

Independence and Preparing for Adulthood should be considered throughout the
needs and provision section and should not be included as a separate section (e.g.
an identified need related to using money would be included in the Cognition and
Learning section).

6. Provision section

Each need identified should have a corresponding provision to address it. It should
be clear how the provision will support achievement of the outcomes.

Provision must be to an appropriate level of specificity which is defensible in
reference to evidence-based practice and / or practice-based evidence. Where
evidence is not clear or available, details around frequency will be better informed by
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the outcome of an assess-plan-do-review cycle, reviewed termly by the setting, using
pre/post intervention measures to gather evidence.

Frequency should be described in terms of ‘no less than’, ‘at least’ or ‘always’ (see
AEP guidance).

In most cases, it may be reasonable for the EP to recommend that a key
professional such as the teacher/TA/SENCo should determine the frequency,
duration or other variable in the light of the child’s presenting need, response to
intervention and/or teaching.

Describe evidence-based approaches and where helpful / appropriate indicate an
example of a programme using “such as” to preface this (being mindful of supporting
any current practice, interventions and programmes already being used in the
setting).

EPs should make it clear what is needed / necessary / essential in terms of provision
for a child to meet outcomes, that represents something ‘additional to or different
from’ (over and above) what would ordinarily be available to every child within
expected ‘Quality First Teaching’ (QFT) practice (as outlined within the Suffolk
Mainstream Inclusion Framework (SMIF).

Where EPs feel it important to emphasise elements of QFT because they also feel
they are essential, they may wish to make reference to the SMIF e.qg., please see
p.21-22 in the Suffolk Mainstream Inclusion Framework for environmental
adaptations to support communication and interaction needs which need to be
implemented, although this information will not be duplicated here within this report.
Please consider the amount of time indicated that the CYP should be out of the
classroom so that our advice still supports inclusion rather than exclusion. If the
recommendations (e.g. 1:1 time / 1:1 interventions) add up to more than 20% of the
total class time this may lead to a non-inclusive school day.

See Appendix for examples of wording for provision.

7. Outcomes:

“An outcome can be defined as the benefit or difference made to an individual as a
result of an intervention” (SEND CoP).

Outcomes need to be SMART (specific, measurable, achievable, relevant and time
bound) and within the next two to three years/end of Key Stage (see Appendix for
examples).

It should be clear how people will know whether or not each outcome has been
achieved e.g., by using success criteria for each outcome.

Outcomes should not be phrased like provision.

Outcomes should clearly link to the needs and provision identified.

Typically, please aim to include no more than 3 outcomes per area of identified need.

8. Appendix (if relevant):

The remaining pages can be used to report detailed assessment information. This
might include photos/screenshots from assessment work, or statistical information


https://suffolklearning.com/wp-content/uploads/2024/09/SMIF-Sep-24-v3.pdf
https://suffolklearning.com/wp-content/uploads/2024/09/SMIF-Sep-24-v3.pdf
https://suffolklearning.com/wp-content/uploads/2024/09/SMIF-Sep-24-v3.pdf
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from standardised assessments. If you feel reference is needed to specific areas of
QFT or the SMIF you could add it to the appendices.
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Appendix

1.

Making Provision Specific

Provision recommendations should be underpinned by these principles:

Avoid ambiguous language when describing provision, such as: ‘access to’,
‘opportunities for’, ‘regular support’, ‘would benefit from’, ‘may be helpful’,
‘should or could’.

Be clear and direct about what is needed.

As a ‘rule of thumb’ specify provision, which is in addition to, or different from
that which may be generally available. Provision in an EHC Plan should not
seek to include support which falls under Quality First teaching. If necessary,
this should be described elsewhere.

Avoid recommending provision which falls within the scope of delivery
partners such as Health and Social Care

Examples of specific provision recommendations:

‘Hannah needs daily, focused and targeted teaching of her times-tables for at
least a half term, with a teacher or member of teaching support staff (e.g.
LSA). An intervention such as Precision Teaching would be an appropriate
approach, or a close alternative. Staff need to use pre and most measures to
track Hannah’s progress and review progress with Hannah fortnightly, before
using the review discussion to inform next steps’.

‘Alistair needs a low-stimuli environment where distractions are kept to a
minimum such as a workstation, for every lesson where independent recorded
work is necessary. The workstation needs to be positioned away from
windows/doors to reduce the visual and auditory stimuli surrounding him’.
‘Freda needs to be included in a structured, social communication skill
development programme within a small group (e.g. Freda and 2 or 3 other
pupils), at least weekly for around a term (subject to ongoing review of
progress within the APDR cycle). Freda needs to be prompted to practice her
Skills and receive feedback on them throughout the week by staff supporting
her. This programme should include consolidation and review. An approach
such as the TalkAbout resource may facilitate this, or similar. The programme
should be delivered by staff who are experienced in delivering social
communication programmes’.

‘Eli needs a designated quiet space with a trusted adult experienced in
supporting emotional regulation, whenever he is dysregulated throughout the
school day, where they can reduce language and demands, instead focusing
on breathing and muscle relaxation techniques. The adult needs to support
Eli to identify and name his emotions using an emotion coaching approach or
similar, and then support him to manage transition back into his daily time-
table when ready’.

‘Chloe needs to be supported by an attuned ‘floating’ (elastic) teaching
assistant (TA) during all lessons. The TA needs to hold Chloe in mind
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throughout these lessons but move around the classroom while providing
support to other students. It is important that the TA sensitively notices if
Chloe’s attention is off-task due to sensory overwhelm or pain and try to help
her to re-engage in the learning activity or take some time out of the
classroom. The TA needs to spend time with her at the start of each activity,
helping her to regulate, plan and organise for the activity; and provide the
appropriate levels of mediation when she is having increased levels of pain,
stress or overwhelm’.

e ‘Duncan needs additional support / consideration in all lessons requiring desk-
based activities and/or extended periods of concentration. He needs:

o Opportunities for movement breaks and/or brain breaks of around 5-10
minutes in at least every 30 minutes of sustained effort and
concentration.

o A task checklist, so that he can tick off stages as he works, and remind
himself of the task requirements without needing to hold them in his
mind.

o A now and next board that shows him how long he needs to
concentrate for before the next break; this can be supported by the use
of a timer’.

2. Additional Terminology Guidance

A review of the evidence of SEND tribunals suggests that there are several key
phrases that SEND lawyers and tribunal hearings consistently challenge the Local
Authority on (Section 9.51 and 9.69 SEND Code of Practice 2015). Suggested
alternative phrases (where appropriate) are set out below (adapted with thanks from
the Worcestershire Specificity Guidance).

Phrase/wording Suggested Phrase/Wording
challenged at Tribunal
Access to Needs a... (specify when and how often).
Delivered by an adult Delivered by the teacher and teaching assistant under the

supervision of the Special Educational Needs Coordinator
(specify when and how often).

This programme will be developed and led by the SENCO.

Delivered by the teacher/TA/SENCO after receiving training in

X/Y approach.

Daily Specify suggested duration and who will be delivering. (e.g.
during all lessons?)

Frequently Specify frequency, e.g. daily, weekly and duration (e.g. x

minutes) and who will deliver.

...frequency and duration to be determined by CYP’s Teacher/
TA based on CYP’s response to intervention.
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Benefit from Requires / needs

Small group If evidence base is unclear suggest a range based on what we

know about CYP (or stipulate a small group of no more than...).
Alternatively, CPY’s teacher may construct the group based on
their knowledge of CYP and the groups’ needs.

Regular Specify frequency or determined by CYP’s teacher as required

(e.g. brain breaks or time out).

Appropriate Describe what appropriate looks like.

Learning tasks deemed by CYP’s teacher to be within his zone
of proximal development.

Opportunities Specify when and frequency. If naturally occurring, then specify

a minimum number. Specify who will identify these
opportunities.

3.

Making Outcomes Specific

Examples:

v

By the end of Key Stage 1, X will be able to sit with a group of children at
carpet time, listening to a story for 10 minutes.

By the end of Key Stage 1, X will be able to join with an adult or a peer in a
simple two-way game for at least 5 minutes.

By the end of Key Stage 2, X will be able to identify 3 things they feel they are
good at and identify some skills they have developed that have helped them
with this success

By the end of KS4 X will have achieved the necessary qualifications to enable
him / her to attend their chosen course at college.

References

SEND Code of Practice January 2015.pdf

2020 Guidance for Educational Psycholoqists providing advice and
information for Education, Health and Care Needs Assessments

2015 BPS Guidance for Educational Psychologists (EPs) when preparing
reports for children and young people

Worcestershire Guidance for EPs on the law, specificity, ethics and practice
https://www.doncaster.gov.uk/Documents/DocumentView/Stream/Media/Defa
ult/ChildrenYoungPeopleFamilies/Documents/SEND%20Toolkit/Guidance %20
for%20Educational%20Psychology%20Service%20EHC%20Hub%20Advice
%20Givers%20PDF.pdf

https://www.surreylocaloffer.org.uk/ _data/assets/pdf file/0011/346349/Qualit
y-Assurance-Guidance-for-Private-Educational-Psychology-Advice.pdf
Guide to writing SMART outcomes



https://assets.publishing.service.gov.uk/media/5a7dcb85ed915d2ac884d995/SEND_Code_of_Practice_January_2015.pdf
https://www.aep.org.uk/system/files?file=2022-03/Guidance%20for%20EPs%20providing%20advice%20for%20EHCNA%20June%202020.pdf&alId=11433
https://www.aep.org.uk/system/files?file=2022-03/Guidance%20for%20EPs%20providing%20advice%20for%20EHCNA%20June%202020.pdf&alId=11433
https://www.tameside.gov.uk/TamesideMBC/media/education/GuidanceforEduPsychWEB.pdf
https://www.tameside.gov.uk/TamesideMBC/media/education/GuidanceforEduPsychWEB.pdf
https://suffolknet.sharepoint.com/:w:/r/sites/SEPtaskchannel/_layouts/15/Doc.aspx?sourcedoc=%7BA432B39D-CF24-4AB3-BD30-331EDD1C0BE5%7D&file=WCF%20EPS%20Specificity%20Guidance%20Aug%2021.docx&action=default&mobileredirect=true
https://www.doncaster.gov.uk/Documents/DocumentView/Stream/Media/Default/ChildrenYoungPeopleFamilies/Documents/SEND%20Toolkit/Guidance%20for%20Educational%20Psychology%20Service%20EHC%20Hub%20Advice%20Givers%20PDF.pdf
https://www.doncaster.gov.uk/Documents/DocumentView/Stream/Media/Default/ChildrenYoungPeopleFamilies/Documents/SEND%20Toolkit/Guidance%20for%20Educational%20Psychology%20Service%20EHC%20Hub%20Advice%20Givers%20PDF.pdf
https://www.doncaster.gov.uk/Documents/DocumentView/Stream/Media/Default/ChildrenYoungPeopleFamilies/Documents/SEND%20Toolkit/Guidance%20for%20Educational%20Psychology%20Service%20EHC%20Hub%20Advice%20Givers%20PDF.pdf
https://www.doncaster.gov.uk/Documents/DocumentView/Stream/Media/Default/ChildrenYoungPeopleFamilies/Documents/SEND%20Toolkit/Guidance%20for%20Educational%20Psychology%20Service%20EHC%20Hub%20Advice%20Givers%20PDF.pdf
https://www.surreylocaloffer.org.uk/__data/assets/pdf_file/0011/346349/Quality-Assurance-Guidance-for-Private-Educational-Psychology-Advice.pdf
https://www.surreylocaloffer.org.uk/__data/assets/pdf_file/0011/346349/Quality-Assurance-Guidance-for-Private-Educational-Psychology-Advice.pdf
https://suffolkpcf-my.sharepoint.com/personal/sue_willgoss_suffolkpcf_co_uk/_layouts/15/onedrive.aspx?id=%2Fpersonal%2Fsue%5Fwillgoss%5Fsuffolkpcf%5Fco%5Fuk%2FDocuments%2FMicrosoft%20Teams%20Chat%20Files%2FWriting%20outcomes%2DCATCOTE%2Epdf&parent=%2Fpersonal%2Fsue%5Fwillgoss%5Fsuffolkpcf%5Fco%5Fuk%2FDocuments%2FMicrosoft%20Teams%20Chat%20Files&ga=1
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Educational Psychology (EP) Advice
as part of the EHCNA process

This EP advice is written as part of the Education, Health and Care (EHC) needs assessment and
should be read alongside supporting documents including information provided by educational staff
and wider professionals supporting the child/young person.

A copy of this report has been shared with SEND Services who will progress next steps and contact
you directly in due course with the outcome of the assessment process.

Child/Young person’s details

Name Date of birth
Setting and Year group
email contact

Parent/carer details

Parent/carers Address
Telephone Email
number address
Report details

Advice Date of
provided by advice

Sources of information and involvement

o

@)
@)
@)

This advice is based on:
e Consideration of information provided as part of the referral for an
Education Health and Care Assessment
e Observation of the Young Person in context
e A co-production / joint assessment meeting held on XX/XX/XX with parents
/ carers and staff who know the young person well including:

Name — Educational Psychologist

Name — SES colleague / FS co-ordinator / other professional

Name — Setting SENCo/Manager

Name — Family

Please note this advice aims to inform the local authority about the current
educational and psychological barriers to development that X is experiencing and
should therefore be considered as part of an ongoing process of review and
evaluation of X’s learning and development. It is important to consider that my view
of X’s needs has been formulated at a particular time and in a particular context and
should be read alongside other information provided by the family and professionals.

| Background

Child’s name:
LL ID:

Page 1 of 4



Include key information relevant to formulation and/or additional/new/updated

information not already provided in other paperwork

Psychological Formulation

Provide a brief paragraph summarising your professional view of CYP based on

your involvement.

Please state ‘primary area of need’ or ‘area of need most impacting on educational
progress currently’, and/or ‘secondary needs’ based on your professional opinion

Child views

Parents and Carers views

Cognition and Learning

Strengths

Please write in full prose, not bullet points in this section

Needs

Communication and interaction

Strengths

Needs

Social, emotional, mental health

Strengths

Needs

Sensory and Physical

Strengths

Needs

Child’s name:
LL ID:

Page 2 of 4



End of Key Stage Outcomes

Provision

What X will achieve What is required Frequency Who
Please write in full prose, not bullet points in this section
Long term Outcomes including
caz:;a%ory O.f N _"g v tﬁognl Zor:c List any additional provision / interventions required to
in Sfarm/;(g 'Y y il E enblo ¢ achieve outcome above and beyond Quality First
ey stage A, ¥ will be able 1o Teaching (QFT) or Ordinarily Available provision
... inorder to...
“timeframes may vary **you may wish to signpost to the SMIF here i.e.,
depending on thf*CYP and please see p.21-22 in the Suffolk Mainstream Inclusion
appropriateness Framework for universal support regarding X’s
» communication and interaction needs which need to be
ensure targets are - implemented. In addition, X will need... (making it clear
measurable and SMART that any provision recommendations in this section are
_ above and beyond QFT / Ordinary Available provision)
**aim for average 4-8
outcomes for all areas of
need** ** If you feel the need to go into further detail re
Universal provision (over and above signposting to the
SMIF) then please include this in the Appendix, and
leave out of this table
** ensure all provision recommendations are specific
i.e., include who, what, when, how often**
** see guidance docs for further information**
Page 3 of 4

Child’s name:
LL ID:



https://suffolklearning.com/wp-content/uploads/2024/09/SMIF-Sep-24-v3.pdf
https://suffolklearning.com/wp-content/uploads/2024/09/SMIF-Sep-24-v3.pdf

Please note all provision recommended within this table are additional to and different from what is Ordinarily Available. For more
details of Universal (Ordinarily Available), Targeted and Bespoke provision please refer to the SCC Suffolk Mainstream Inclusion
Framework (SMIF) document. Furthermore, any interventions implemented by a setting should be done so to contribute to
achieving the stated outcomes. The outcomes presented are based on the professional judgment of the Educational Psychologist
at this present time and represent what might be reasonably expected for the young person named in this report to achieve within
the indicated time frame.

Statement of Truth

| have made clear which facts and matters in this advice are within my own knowledge and which are not. Those within my own
knowledge are true to the best of my belief. The opinions expressed represent my full and professional judgement on the matters to
which they refer.

Signed:

We are committed to gaining feedback from young people and families, please complete this, short,
anonymous survey about your experience with the Educational Psychologist.

Copies to: education setting (XXX school name), parents/carers (XXX names), SEND Statutory Services

Appendix (if required)

Any Universal, Ordinary Available or Quality First Teaching provision recommendations can be included here if deemed necessary
— however it is recommended to keep this to a minimum and make reference/signpost to the SMIF in main document where
appropriate to avoid unnecessary duplication

Page 4 of 4
Child’s name:
LL ID:
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SMART EHCNA OUTCOME EXAMPLES

(what would it be positive and possible for us to expect the child or young person to

be able to do within 2 to 3 years)

Communication and Interaction

1. XX will be able to describe 2 basic examples of how tone of voice, body posture and / or

facial expression can alter how communication is received by others when asked by a
familiar adult.

XX will improve their receptive vocabulary as measured by their standardised score on the
British Picture Vocabulary Scales assessment tool, or equivalent.

Cognition and Learning Needs

1. XX will be able to complete multiplication calculations including at least 2 x 2-digit numbers

with at least 80% accuracy.

XX will be able to write at least 3 relevant sentences independently to begin a set written
task in class, before requesting adult help, noted by relevant adults on at least 3 occasions
within the same week.

Social, Emotional and Mental Health Needs

1.

XX will be able to arrive at school and say goodbye to her Mum without obvious or
overwhelming upset on at least 4 out of 5 days a week on most weeks within a half term.
XX will be able to name at least 7 different emotions and give an appropriate example of a
situation / scenario that might make someone feel that way when asked by a familiar adult.

Physical, Sensory Needs

1.

XX will be able to correctly form all of the letters in their name when writing with a pencil, without
adult prompting, observed by staff on at least 3 occasions.

XX will request a sensory break, using agreed request behaviour, make appropriate use of sensory
resources and then return to class / set task after the agreed time on at least 5 separate occasions.

Independence and Self Help Needs

1.

2.

XX will be able to manage her food and drink consumption at lunch time in an age
appropriate or healthy way, as observed by agreed lunch duty staff on at least 5 occasions
across 3 weeks.

XX will be able to make independent and appropriate use of the toilet in school on at least 4
days a week for at least 3 consecutive weeks.
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1.Provision Type Working definitions

and resources.

external agencies

Provision | Definition Delivered by | Criteria/features | Application
Type
Universal | The baseline offer | Class/Subject | Inclusive Applies to all
for all children Teacher practice, QFT, pupils, not
and young people reasonable dependenton
(CYP)in adjustments, formal
mainstream pupil voice, diagnosis.
settings, partnership with Forms the
regardless of parents foundation of
need or diagnosis. Quality First
Teaching (QFT)
Targeted | Additional Teacher + Intended for
Enhanced .
support for CYP SENCo CYP with
] supports, regular )
who require more | Support . . emerging or
) review, evidence-
than universal moderate
o based . .
provision, but not . . needs, identified
) interventions,
highly . through the
o . additional
individualised Assess, Plan,
) ) resources/adult )
interventions. Do, Review
support
(APDR) cycle.
Bespoke | Highly Teacher + Highly For CYP whose
individualised SENCo + individualised, needs cannot be
support for CYP External specialistinput, met by universal
with complex or Advice high needs or targeted
significant needs, funding, provision alone.
requiring specialist
specialist input equipment,

2.Guidance for EPs re legally compliance

Quick Reference Guide: Writing Legally Compliant EP Advice for EHCNA

Why Legal Compliance Matters

e Statutory Duty: Under the Children and Families Act 2014 and SEND Code of
Practice (2015), Local Authorities must seek psychological advice during an EHC

Needs Assessment. Your advice forms part of a legally binding EHCP.
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Tribunal Risk: Non-compliant advice can lead to appeals, delays, and
reputational risk for the service.

Fairness and Clarity: Legally compliant advice ensures children and young
people receive the right support promptly and equitably.

Defensibility: Clear, specific, and evidence-based recommendations protect
professional integrity and withstand legal scrutiny.

Core Principles

v Specificity — State what, how often, by whom, and for how long.

Vv Link to Needs - Every provision must relate directly to an identified need and
outcome.

v Quantification — Avoid vague terms like “as required” or “access to”.

v Person-Centred - Reflect CYP and family views; avoid jargon.

Vv Evidence-Based - Reference assessment data and rationale.

Examples of Legally Compliant Wording

1.

“The child requires daily 20-minute 1:1 literacy intervention delivered by a
trained teaching assistant, overseen weekly by the SENCO.”

“Provide three 30-minute sessions per week of social communication
support, delivered in a small group by a speech and language therapist.”
“Access to a quiet workspace for 15 minutes after lunch each day, supported
by a familiar adult.”

“The child will receive twice-weekly 45-minute sessions of emotional
regulation intervention, delivered by a qualified practitioner.”

“Provide daily 10-minute sensory breaks at scheduled times (morning and
afternoon), supervised by a teaching assistant.”

X Examples of Non-Compliant Wording

1. “The child would benefit from additional supportin literacy.”
(Why? Too vague; not enforceable.)
2. “Opportunities for social skills development as appropriate.”
(Why? No frequency, duration, or responsible person.)
3. “Access to sensory breaks when needed.”
(Why? “When needed” is subjective; must specify timing and support.)
4. “Support provided throughout the day.”
(Why? Undefined duration; needs clear time allocation.)
5. “Ongoing support for emotional regulation.”
(Why? “Ongoing” is indefinite; must specify frequency and responsible person.)
Checklist for EPs
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e Needs clearly described across all relevant domains.

e Qutcomes are SMART (Specific, Measurable, Achievable, Relevant, Time-
bound).

e Provision is specific, quantified, and linked to outcomes.

e Avoid vague phrases like “throughout the day”, “ongoing”, “as required”.

e Advice is concise, jargon-free, and consistent throughout.

e Complies with SEND Code of Practice and Equality Act duties.
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